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Introduction

Section 8302 of thelEmentary and Secondary Education Act of 19B5KEA), as amended by the/&ry Student

Succeeds ActH{SSA?, permits the Secretary to establish procedures and criteria under which, after consultation with
the Governor, &tate Education AgendsEA) may submita consolidatedtateplandesignedo simplify the

application requirements and reduce burden for SEAs. The Secretary must establish, for each covered program under
section 8302 of the ESEA and additional programs designated by the Secretary, théalesdriformation,

assurances, and other material required to be included in a consodidatpthn

The U.S.Departmenbdbf Education ED) encouragseachstateto think comprehensively about implementation of
programs across the ESEA andeveragegunding to ensure a focus on equity and excellence for all stuadeiits
develops its consolidatediateplan Further,ED aims to support collaboration and efficiency across multiple programs
to helpensure that all children have significant opportutotyeceive a fair, equitable, and higbality education and

that each SEAvorksto close achievement gaps.

ED identified five overarching components and corresponding elemenistiégiatethe included progranmesnd that
must be addressed bsich SEAelecting to submit aonsolidatedstateplan. Thesecomponents encourage e&®BA to
plan and implement included programs in a comprehensive way to suppattEducation Agencigt EAs), schools,
and all subgroups of student€onsistent with the Sedrea r y 6 s a3d €C.Rh.R&2P9%t18(d) to establish the date,
time, and manner for submission of the consolidatiadeplan, ED has established this template for submitting the
consolidatedstateplan. Within each component, each SEAequired to povide descriptiongelatedto
implementation of the prograntise SEAincludesin the consolidatedtateplan. The consolidatedtateplan template
includes a section for each of the components, as well as a section for tieriorggpals required underethtatewide
accountability systerm section 1111(c)(4)(a0f the ESEAand34 C.F.R8 299.17(a)

Thesectionsare as follows:

Long-Term Goals

Consultatiorand Performance Management
Academic Assessments

Accountability, Support, and Improvement forhBols
Supporting Excellent Educators

Supporting All Students

oukrwNPE

When developing its consolidatsthteplan,ED encourages each SEA to reflect on its overall visionhanwdthe
differentsectionsf the consolidatedtateplan work together to create onengarehensive approach to improving
outcomes for all student€£D encourages each SEAtoconsidert ) wh at  visson with regar f6té 6 s
education systen{2) how does this plan help drive towatttht vision; and (3) dw will the SEAevaluatédts
effectiveness on an ongoing basis?

L Unless otherwise indicated, citations to the ESEA refer to the ESEA, as amended by the ESSA.

21n developing its consolidated state plan, each SEA must meet the requirements g&itiohthe General
Education Proviehs Act and describidhe steps it will take to ensure equitable access to and participation in the
included programs for students, teachers, and other program beneficiaries with special needs.
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Instruction for Completing the Consolidated State Plan

Each SEAmust address all required elements of the consolidizeeplan Although the information an SEA provides
for each requirement will reflect that parti@urequirement, an SE& encouraged to consider whether particular
descriptions ostrategies meet multiple requiremeatggoals In developing its consolidatedateplan, an SE/Ashould
considerall requirements tersure that idevelopsa compreherige and coherent consolidatsthteplan.

SubmissiorProcedures
Each SEA must submit 8D its consolidatedtateplanbyone of t he f ol l owing two deadl in

1 April 3,2017 or
1 Septemberl8, 2017

ED will not review plans on a rollingasis; consequentlgonsistent witt84 C.F.R.8 299.13¢1)(2)(ii), aconsolidated
stateplan or an individual prograstateplanthat addresses all of the required componesusived

1 On or prior toApril 3, 2017 is considered to be submitted by the S& receved by the Secretary on April
3, 2017.

1 BetweenApril 4 andSeptembell8, 2017 is considered to be submitted by the SEA and received by the
Secretary ofseptember 1,82017.

Each SEA must submit either a consolidagtateplan or individual progamstateplars for all included programs that
meet all of the statutory and regulatory requirements in a single subntiysioe of theabovedeadlines.

ED will provide additional information regarding tineannerof submission (e.g., paper or electrorath later date
consistent with 34 C.F.R.209.13(d)(2)(i)

Publication of State Plan

After the Secretary approves a consolidatiedeplan or an individual prograsstateplan, an SEA must publists
approved plags) o n  t h ewelSsiteiA & format ad languaggto the extent practicable, that the public can access
and understand in compliance with the requirements \B#%&.F.R.8§ 200.21(b)(1)(3).

For Further Informationif you have any questions, please conyactr Program Officer at OSS.[St@®@ed.gov (e.g.,
OSS.Alabama@ed.gov).
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Consultation

Under ESEA section 8540, each SEA must consult in a timely and meaningful manner with the Governor, or
appropriate officials from the Governor 6missionf f i ce
of its consolidated State plan to the Department. A Governor shall have 30 days prior to the SEA submitting
the consolidated State plan to the Secretary to sign the consolidated State plan. If the Governor has not
signed the plan within 30 days @élivery by the SEA, the SEA shall submit the plan to the Department
without such signature.

Assurances

In order to receive fiscal year (FY) 2017 ESEA funds on July 1, 2017, for the programs that may be included
in a consolidated State plan, and consistéth ESEA section 8302, each SEA must also submit a
comprehensive set of assurances to the Department at a date and time established by the Secretary. In the
near future, the Department will publish an information collection request that detailsdbasmeaes.

ForFurther Informationlf you have any questions, please contact your Program Officer at OSS.[State]@ed.gov (e.g.,
OSS.Alabama@ed.gpv

Cooperation with CCSSO
ISBE worked with CCSSO throughout @s glevelopment, including developing our own template, including all
required elements were met.

Section 427 GEPA Statement

The lllinois State Board of Education (ISBE) is the agency responsible for state federal funds administered under the
Elementaryand Secondary Education Act as reauthorized by the Every Student Succeeds Act (ESSA). ISBE requires
each applicant for federal funds (other than an individual person) to include in its application a description of the
steps the applicant proposes to take ensure equitable access to, and participation in, its Fedeaalyysted program

for students, teachers, and other program beneficiaries with special né8B& ensures that all ESSA programs are a
part of a Statewide system that supports the wholeitthand provides an environment free from discrimination and
harassment based upon gender, race, national origin, color, disability otSBE will ensure to the fullest extent

possible equitable access to, participation in, and appropriate educatiqgpairtunities for all teachers, families and
students with special needs.
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Cover Page

Contact Information and Signatures

SEA Contact (Name and Position):
Jason A. Helfer Ph.D.

Deputy Supenntendent for Teaching and Leammg

Telephone:
217-782-4123

Mailing Address:
100 N. First Street

Springfield, IL 62777

Email Address:
jhelfer@isbe net

By signing this document, I assure that:
correct.

including the assurances in ESEA section 8304,

To the best of my knowledge and belief, all information and data included 1n this plan are true and
The SEA will submit a comprehensive set of assurances at a date and time established by the Secretary.

Consistent with ESEA section 8302(b)(3), the SEA will meet the requirements of ESEA sections 1117
and 8501 regarding the participation of private school children and teachers.

Authorized SEA Representative (Printed Name)

Tony Smith, Ph.D.

Telephone:

217-785-1288

Signature of Authorized SEA Representative
|

( g
""T‘?\\'”W’”“( 7

Date:

8/29/17 Resubmission

Governor ('Printerl Name)

Bruce Rauner

Date SEA provided plan to the

Governor under ESEA section 8540:

2/1/17

Signature of Governor

Date:

4/11/17
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Programs Included in the Consolidated State Plan

Instructions Indicatebelow by checking the approprigtex(es) which programs the Sk¥lude in its consoliated
stateplan. If an SEAelecednot to include one or more of the programs beiliouts consolidatedtateplan, butis
eligible andstill wishes to receive funds under that program or programs, it must sighividual program plas that
meet allstatutory requirementsiith its consolidatedtateplanin a single submission, consistent wathC.F.R.§
299.13(d)(iii)

'H Checkthis box if theSEA hasincluded all of the following programs in its consolidatsthteplan.

or

If all programs are not includedheckeachprogramlisted belowfor which theSEA is submitting an individual
programstateplan

N Title I, Pat A: Improving Basic Programs Operated by State and Local Educational Agencies

i Title I, Part C: Education of Migratory Children

N Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected, Delinquent, or
At-Risk

N Title Il, Part A: Supporting Effective Instruction

i Title lll, Part A: Language Instruction for English Learners mthigrantStudents

n Title IV, Part A: Student Support and Academic Enrichment Grants

5 Title IV, Part B: 21st CentyrCommunity Learning Cente(&15t CCLC)

3 Title V, Part B, Subpart 2: Rural and Ldncome School Program

3 Title VII, Subpart B of the McKinneywentoHomeless Assistance Ag@ticKinney-Vento Act) Education for
Homeless Children and YoutRPsogram
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Introduction

¢KS YAdaAirzy 2F GKS LfttAy2Aa {dF4G4S .2FNR 2F 9RdzOF A2y oOL{
excellerte across all lllinois districts through engaging legislators, school administrators, teachers, students, parents,

and other stakeholders in formulating and advocating for policies that enhance education, empower districts, and

ensure equitable outcomesf) I £ £ & ddzZRSydadé L{.9 asSSa GKS 9@0SNER {(ddzRSy
this mission in partnership with lllinois stakeholdérs.

Inlllinois webelieve that auniversalculture of high expectations is fundamental to creating and sufpg the
conditions that provide the best opportunities fall students. ESSfasters the conditions folllinois to implement a
holistic, comprehensive, and coordinated system of support that prepares each and every student for academic
excellence and gstsecondary success. lllinois is using the opportunities provided through BE®8Adebarriers to
learning in order to achieve fair access to highality educational opportunities for each and every child.

In developing the state plan for IllingikSBE has worked diligently to engage stakeholders through a collaborative
process in order to learn from their expertise. ISBE recognizes that engaging a broad representation of stakeholder
groups, all of whom are committed to improving student outcorries crucial aspect in the development and
implementation of an education delivery system that results in success for each and every child. From the inception of
the process in January 2016 through submission to the U.S. DepartmEduoétion (ED) inphil of 2017 ISBE

recognizedan opportunity through ESSA to actively engage lllinois residents on all aspects of creating a better
education system in Illinois. The result of this collaboration is a plangbath consistent with the law and refleceév

of the values and thinking in lllinois. The next important step in this work is implementatidt.A f S HSGA Staye2 A & Q
Plan reflects many of the ideas offered by stakeholditis important to note that ideas not listed in this plan are not
forgotten or ignored ©me of the input we received is specific to implementation and will guide our next steps. The
relationships we builtvith stakeholdersn the planning processill be essential as implementation begisach that

we can discuss and develghared action steps.

ISBE has eauthored four drafts of the ESSA State Plan with educators, community members, and national experts.
This fourth draft is different from initial drafts as it presents the work we hdexelopedcollaboratively withall

required participants, includes a formal introduction, and includes the template for submission of the consolidated
state plan provided by ED in December 2016.

This template contains six sections: Largrm Goals; Consultation and Performance Managemcagdemic
Assessments; Accountability, Support, and Improvement for Schools; Supporting Excellent Educators; and Supporting
All Students. At the conclusion of the introduction of the required template, ED provides:

When developing its consolidated statam|the Department encourages each State Education Agency (SEA)
to reflect on its overall vision and how the different sections of the consolidated state plan work together to
create one comprehensive approach to improving outcomes for all students. pagrBent encourages
SFOK {9! (2 O2yaiARSNY¥Y om0 ¢gKIG Aa GKS {9! Qa @QAraizy ¢
help drive toward that vision; and (3) how will the SEA evaluate its effectiveness on an ongoing basis?
Articulating this comrehensive vision is challenging within the structure of the template insofar as it requires the
state to respond to prompts that, for the purposes of compliance, are compartmentalized. To more fully articulate
the vision for lllinois and how ESSA assistaith making our vision real, this introduction connects topics in ways

3ESSA, signed into law by President Obama on December 10,i2€i& reauthorization of the Elementary and
Secondary Education Act (ESEA), the national education law.
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that allow for lllinois to share our values and, from this, the story about the educational opportunities and supports
we are working to provide for each and every child in llliscisools.

Vision, Mission, and Goals

At the outset of the ESSA State Plan for lllinois, the vision, mission, and goals of the ISBE are shared:
Vision

lllinois is a state of whole, healthy children nested in whole, healthy systems supporting communitiesnvetle
citizens are socially and economically secure.

Mission

Provide leadership and resources to achieve excellence across all lllinois districts through engaging legislators, school
administrators, teachers, students, parents, and other stakeholdeigrinulating and advocating for policies that

enhance education, empower districts, and ensure equitable outcomes for all students.

Goals
9SNE OKAfR AY SIOK Lzt A0 adKz2f aeaiasy AY iKS {(]I-GS 27

All kindergartrers are assessed for readiness.

Ninety percent or more of thirgjrade students are reading at or above grade level.

Ninety percent or more of fiftlgrade students meet or exceed expectations in mathematics.
Ninety percent or more of nintlyrade students ar on track to graduate with their cohort.
Ninety percent or more of students graduate from high school ready for college and career.
All students are supported by highly prepared and effective teachers and school leaders.
Every school offers a safe and hbg learning environment for all students.

=a =4 =4 =4 -4 -4 -4

The vision, mission, and goals of ISBE directly contribute to a larger set of lllinois initiatives wherein by the year 2025,
60 percent or more of lllinoisans will hold a highality degree or postsecondary cremtial.

lllinois has clearly articulated a bold set of ideas and aspirations that with considerable collective effort and policy

support willbe realizedover time. In lllinois, we know that a vision, mission, and supporting goals are only as useful as

the collective work to make real what appears aspirational. The work we describe in ESSA is evidence of this collective

j dzS&a i o ¢CKS Y2a80d AYLRNIFyYyG ljdzSaidAazy LI2aSR o0& 95 Aax dal 29
deliberation and collaboia A 2y | a&aAad Ay NBFEATAy3a (KS @GAaArz2ys YAdaairzy
A partial answer to this question is provided by understanding the importance of deliberation and collaboration in

working through the important values held by those involiedhe development of the ESSA State Plan for lllinois.

Collaboration

(@]}
(0p))

Li A& F2NJ GKA& NBlFazyXlid GKS LINBaSyid GAYS yz2a6 G2
itself, to displace the freedom of intelligence in public communicationdans of speech, publication in daily
and weekly press, in books, in public assemblies, in scientific inquiry, as the center and burning focus of
democracy. Nothing will be more fatal in the end than surrender and compromise on this point. Now, more
than ever, it is urgently necessary to hold it in steady view as the heart from which flows-tiiedideof
democracyt

Listening to and learning from stakeholders created the foundation upon which the lllinois ESSA State Plan was
developed. As John Dewe&ymerican philosopher, psychologist, and education reformer in the eailyc@6tury,

4 Dewey, J(ca. 1946)¢(What is Democraéy(unpublished manuscriptca.1946) Special Collections, Morris Library,
Southern lllinois UniversifBax 55, Folder 3
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suggests above, public deliberation is essential for both sustaining and growing democracy. Creating and holding

multiple public spaces for the introduction and contelatjion of ideas was and is necessary in order to develop the

ESSA State Plan for lllinois. This public space requires multiple avenues of entry for interested individuals and groups

12 aKIFINB GKSANI O fdzSa3x 2LIAYA2YRINI OYROS5¢ ABFlAIRaRE Péza $ R dzLJ9
essential in that the relationships and interdependence develdhedughdialogue will make the more difficult work

of implementation significantly more possible.

Current problems of practice most often emergem previous contexts or challengehk this case, the previous
context for ESSA is No Child Left Behind (NChB)e case of ESSA, these previous contexts and their
interrelationships can be understood as an attempt to reach greater equity througipléance, pressure, and
oversight. NCLB was a promise that all children would do better in school and this obligation to all children was
manifest through oversight, competition, and federal overreach.

These conditions for students, educators, and adstiators were determined from afar. Ultimately, the rules often
created confusion, resentment, and frustration for educators, families, communities, and, most importantly, students.
The intent of NCLB, if actualized, was a public good. The abilityrte daep inequities in educational opportunity

and outcomes is ground we must not lose in our efforts to educate all childdemever, the requirements for this

public good, in fact, silenced many of those who needed to do the real work: educatotemntunities committed

to improving the lives of their students. This silencing is precisely what Dewey was warning against in his writing and
speaking. We suffer the loss of local wisdom and capacity to transform when the voices of those who havedo live th
requirements of a law or practice are removed from important communal deliberation and when the notion of
expertise is limited to those far removed from the everyday living of a law or practice.

When a problem of practice emerges from a previous contieit not a rejection of the past. It is an opportunity to

learn from the past by taking parteat were important andplacingthem in a new contextWhen ESSA was signed

into law on December 10, 2015, there were artifacts from NCLB that carried fomtarthe new law. Most

specifically, ESSA kept the focus on equity of outcomes from NCLB that is essential to national prosperity and security.
One of the most significant modifications from NCLB, however, was the acknowledgement that expertise existed i
many spaces and the importance of this expertise in the development and implementation of the stat&SISA.

also acknowledges the critical importance of connecting early childhood education all the way through to
postsecondary attainment. The authar§ ESSA acknowledged what was overlooked in NGh& those who were
NBIljdzA NBR (2 af A @&ckin thgcopnditiodsKhatdzingitut& the@srk. I

ESSA requires collaboration with stakeholders as part of creating state p&BIs.fully enmaced this requirement

YR KF&a 32yS G2 3ANBFG tSy3adka G2 Sy3ar3asS GKS SydANB adal ¢
that if we repeatedly engage community members in the conversation about what we want lllinois students to know

andbe able to do, ask educators and community members what support and accountability for these outcomes

should look like, and connect these new networks to already existing groups that this approach would lead to the
development of a plan that is durableinmble, and robust enough to radically improve educational outcomes in the

state so that we can reach our goal of having 60 percent of Illinoisans with @ dadity degree or postsecondary

credential by 2025.

ISBE conducted three listening tours arouhd state to introduce ESSA and take feedback from educators and
community members (including students and familiedje also held meetings with content experts to gain insight

and recommendations on the accountability requirements of the plan. In a&dditi this work, ISBE also established

an email address through which individuals and stakeholders could submit their comments, critiques, and suggestions.
The result of this work is a state plan that is grounded in the belief that each and every child hve easy access

to high-quality educational opportunitiesThe lllinois ESSA State Plan is the result of many drafts. The first draft
included divergent opinions; we sought feedback on how to reconcile those opinions. The second and third drafts
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narrowed the range of ideasrinallyin draft four, we produced a plan that is responsive to local needs while meeting
statewide goals and meeting the federal obligations in ESSA.

ESSA requires that a state regularly revisit its plan to ensure thatdineiglin fact, producing the intended outcomes.

If student outcomes do not meet those described in the plan, tt1&BE will collaborate with stakeholdéos

determine the best approach to improving student outcom&¥e are expected tamplementthis plan, continuously

improve this plan, anénsurecommunity members stay engaged in this woRublic deliberation is what Dewey

emphasized as being good for the nurturing of democracy. The opportunity provided in ESSA for public deliberation is
essentialtesSy adzNB GKFd LftAy2AaQ 9{{! {dFrGS ttrty A& | tAQGAYy3
child and a more economically vibrant lllinois.
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The Whole Child

Both stakeholders and ISBE have been deliberate in identifying the impoafice YSSG Ay 3 (GKS ySSRa 27
OKRXi RER dzZ3K2dzi (GKS RS@St2LIYSyd 2F GKS o9{{! {GFrdS ttly T2N
SaaSydAalf LINIG 2F LINBY2GAY3 I OFRSYAO SEOStabféryliGosdan ¢ KS y 2
be understood as a child within an ecology of multiple and interconnected parts (e.g., the child is an individual

composed of interacting parts, such as cognitive, social and emotional, and physical, amongaoitherat this

individual lives within overlapping environments including, but not limited to, home, school, and community). This

ARSI KlFa 0SSy FINIAOdZ I SR o0& G(KS D2@SNYy2NRa /FoAlySd 2y [/
is well described by the vialiexpression of the child as central to and living within an interconnected sy$tem.

| 26 SOSNE AT GiKS 6K2fS OKAfRéE A& dzyRSNBRG22R &4 SELINBaaSH
2dziaARS 2F a0OK22f (2 KFadKBE{ § KOK DiieRortshBBaRaEmsP®ot § KS a
highlighted in the above image is the importance of ensuring that each and every child has access to highly effective
educators who utilize a standardimsed rigorous curriculum to develop new amdre refined understandings. In this

gl é&s (KS ySSRa 2F OKAfR INB YSi (KNRdzAK IRFLIGAY3I AyaidNHL
profile and allow for multiple modes of representation. The intersection of academic rigor andethe shared above

SL{. 9 GKNRdzZAK2dzi (GKS LI Iy> FGdiSYLGa G2 AyOfdzRS £€GKS K2
SOSNE OKAfRZ¢ alff &aiddRRSydazée FyR aS@SNE addzRSyd o¢

6 Image accessed frofitps://www.cdc.gov/healthyyouth/images/wsemodekg.pngon Januaryi4, 2017. For

additional information on the Whole School, Whole Community, Whole Child model, please access
https://www.cdc.gov/healthyyouth/wscc/index.htm

7 While the following will frame the work identified in the vision, mission, and goals in a means/end continuum, it is

not intended to create a simple dichotomy. Rather, its intent is to demonstraettessary interactions and

feedback loops necessary in order for a vision, mission, and goals to be realized.
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are woven through the vision, mission, and goals of the lllinois State Board of Education and ESSA will assist in
bringing those ideas to life.

Vision
lllinois is a state of whole, healthy children nested in whole, healthy systenp@girg communities wherein all
citizens are socially and economically secure.

The ISBE vision targets the following ends (outcondeg®):K 2 f S KSI £ ( K& ISK X {IRKNS ya& aliysR adé K :
YAaaAzy AyOfdzRSa | RRAGAZ2YIOH a5y RAR BN dzA 3 ¥ LI BS 1A DR (veS a2 7 2R
the Board goals as outcomes and the ldagn goals for students also serve as ends. Many stakeholders were

curious throughout the drafting of the ESSA State Plan for lllinois about the meanstihabich ISBE will achieve its

identified ends. ISBE and the school districts we support are necessary, but not sufficient, to generate these
2dzi02vySao aSSiAy3a GKS ySSRa 2F GKS aoK2tfS OKAfRE A&X Ay
Local school districtare best positioned to serve as the community hubs for improving the life outcomes of children

and families. The ESSA State Plan is one part of coordinating and improving systems in lllinois.

System of Support

The most obvious area inthe ESSAStatgPl& 2 NJ Lf f Ay2A4 S6KSNB af SI RSNAEKALI ' yR N
EMPOWER. Most simply;EMPOWER will serve as the statewide systesupport for schools identified for

comprehensive supports and service-EMPOWER services are, however,lalsée toall schools and districts in

lMinois® ILLEMPOWER is a structure through which school improvement services are delivered.

ISBE will release the requirements for vendor-gpproval in spring 2017 through which providers of service focusing
onimproving student outcomes may apply and bejamproved. Schools identified for comprehensive services will
work with preapproved providers to select the provider(s) that best meet the needs of the school community as
determined through a needs assessmlequity audit® Schools will, with their selected provider(s), develop a work
plan with improvement targets and metrics related to the information gleaned from the needs assessment/equity
audit. ISBE will use fiscal year 2016 and FY 2017 carryovarsjals well as FY 2018 Statewide System of Support
dollars, for this work.

ISBE will utilize fieldased staff to assist districts and schools identify areas in need of support as well as connecting
schools and districts together in peer networks in orttesupport one another. The agency has a major role to play in
increasing statewide collaboration and sharing effective practices that will make a demonstrable difference in student
outcomes. Sharing data, promoting effective practices, and facilitabngections across districts are core functions

of the agency going forward. Capacity in individual schools and districts is necessary; however, it will not be sufficient
to improve the entire system. Building collective capacity in lllinois to reacB®percent by 2025 goal is the only

gl & ¢SQfft 3ISGL GKSNBO®

8 Schools identified for targeted services and supports may use the serviceSMPIOWER, buhey are not required

to do so as their plans fesupport and improvement are approved at the district level.

9 Schools that are not identified for comprehensive services that wish to use an approved provider through IL
EMPOWER will need to conduct a needs assessment and equity audit in order totbbtairvices.

0ESSA requires that a needs assessment is conducted to determine areas requiring additional support. ISBE, while
not disagreeing with this, aldmelieves that an equity audit at the school level can be instructive in identifying areas in
need of support and/or equity gaps. Thus, ISBE is currently working on an approach that will provide schools with the
information they require andntendsto have a draft of the instrument completed by spring 2017.
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The intersections of IEMPOWER, accountability, and assessments are really the heart, head, and hands of the plan.
It is too simplistic to state that assessments (and other accountability ind&)aoe used for the purposes of
accountability and accountability is used for the purposes of identifying schools for support. Logistically, this may be
true, but what is missing from this picture is the powerful positive interdependence of each aspketsystem.In
classrooms, the relationship between instruction, learning, and assessment is what drives positive growth. If we look
at schools like the children they serve, they are learning and growing. The thoughtful intersecti&MPQWER,
accauntability, and assessment is our best way to drive positive growth statewide.

Assessment and Accountability

CANRG 2F FftX a SOSNRB2YS l1y2saz ! YSNRAOIF R2SayQi R
undoubtedly lead the world is in variability. Ansan standard deviations on all the [international] tests are
2dzad Fo2dzi G GKS (2LIXXb2 O2dzyiNE Ay (GKS OAQBGAf AT SR &
gSIHEtGKXYy2yS OFy YFGOK G4KS 3IFL) 6S ONBI (i GmenSAusBSyY 2 dzNJ
a diversity of inequality*

| want to argue that one of the principal ways in which our minds are shaped to daily life is through the
stories we tell and listen towhether truth or fiction. We learn our culture principally through sharies
that circulate within its bound®

Jerome Bruner, like Dewey, was a public intellectual. His work was expansive and encompassed such diverse, yet
interrelated, interests as concept formation, instructional design and delivery, and the use deliogyas a central

way of making meaning. He was committed to the public good. Bruneamapert at making his work

understandable to a variety of audiences. What he identifies in the quotes above is an example of the multiple ways
one can view th use and outcomes of an assessment (e.g., the story one may wish to tell). His story on this topic
emphasizes the possible intersections of the uses and outcomes of assessment results. For Bruner, assessment results
could be used for the purpose of coamison. Comparison between two or more things or groups or ideas can be
dzaS¥dzt 2N y2a o ¢KS&aS O2YLI NRaz2ya Oly fSIR G2 2dzR3IYSyida
Bruner creates is a good way to discuss the various tensiondingswhen considering the uses of assessment and,

by extension, accountability. We heard about this tension in lllinois. We did not hear, however, that the current
outcomes and access to quality educational opportunities are acceptable to anyone. Vdeabeat the urgent need

for better outcomes and better access across all groups of students.

The assessment and accountability sections of Illinois ESSA State Plan identify, among other things, the assessments
lllinois will administer each school yeardbildren in grades 3 through 81ore specifically, student performance on

these assessments is part of the required academic indicators within H&®As is also required to select one or

more school quality indicators that are used along with regghiacademic indicators for the purposes of

accountability.

As indicated previously, one of the nationally important elements of NCLB that remains is the requirement of annual
testing in grades 3 through 8. The purposemfi@al testing is to ensure thafroups of children are meeting

particular learning targets at particular times to ensure all children have fair access tquatity public schools and

are receiving the support they require.

ESSA retains the NCLB requirement for annual testing, ates staw have additional say in selecting rerademic
indicators and determining what weight both academic and-academic indicators wilold within an accountability
system. The importance of recognizing growth is also present in ways it was ndtBn Ni@e authors of ESSA saw

1 Bruner, @rome SThe BulletinBoston MA: American Academy of Arts and Scien2694
2Bruner, @rome SIn Search ofPedagogy: Thé&electedWorks of Jerome BruneNew York, NY:Routledg2006
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the error of placing the entire locus of control with thosathestremoved from the work that occurs in schools

around the country. Moving this control closer to those who do the work provides ways to describe and support th
complex interrelationship between the various levels of responsibility for student outcomes (e.g., federal, state, and
local).

Many groups and individuals shared their thinking on school quality indicators and the weighting of indicators as the
lllinoisplan was developed. The weighting of the academic indicators and school quality indicators will identify
schoolsgn need ofsupport andas wellthosewell positioned to support them Unlike NCLB before it, ESSA emphasizes
supporting schools and districtdVe believe a quality accountability system that focuses on equity and growth is the
cornerstone of our next chapter of improving student outcomes in lllinois.

LYy 2NRSNJ F2NJ LEfAYy2A4Q SRdzOFG2N&B (2 ONfotagoSistd: Tedcherd, A G A @S &
school service personnel, principals, superintendents, and school badeislirectly responsible for putting

lllinois on the path to 60 percent by 2025. The good work that is occurring with their students and staff must be

idertified and highlighted.The stories of educational excellence must be shared locally, regionally, and statewide. At

the same time, a system of support needs to be robust and accessible enough so that schools, as living and breathing
institutions, can askor and receive the support they need without shame.

Every student in lllinois deserves to attend a Highzl t A § @ & OK 2 2 f dqualityLe@ucalida Spidh foh 4 y Qi | K
students where they live, that is a problem for all of lllindihe statewide gal of 60 percent by 2025 will require

a2YS aA3IYAFAOFLYG OKIFy3aS yR adzZJl2 NI Ay LI I OBwillaKk SNB & ( dzF
require a new and more comprehensive model of engagement and support from communities already wadka

Supports for Educators and Students

ISBE is committed to supporting educators in the development of their professional capital. Professional capital is the
knowledge, skills, and understandings that an educator uses to meet the needs of theohhadlm the context of a
professional community. This suggests that educator knowledge, skills, and understanding certainly include things
such as, but not limited to, human development, instructional design and delivery, universal design, diffedentiate
instruction, balanced assessment practices, and data and assessment literacy. In addition to these areas, educators
must be sensitive to the experiences that each and every child brings into the school and classroom(s) and the
appropriate supports thamay assist the child as they develop. The professional capital possessed by educators is the
means through which they meet the ends in support of each and every*éfilte State of lllinois must prioritize

collective, collaborative professional capital @ means of improving schools, districts, and communities.

Schools ought to be places in which each and every child-garough trying and sometimes failing, and trying again

--develop a rich sense of self. This sense of self is most clearly ddsaribat they can see a positive future for

themselves in the worldThis is part of the common good of public schoolihgd RSaONAR 6 SR Ay (KS dgK:
diagram, this sense of self is developed both inside and outside of the school. The expgrierites] to children

within school are deliberately designed and limited in terms of time, whereas that is not always the case outside of
a0K22f @ b2y SGiKSt Saaz OKAftRNBY Ay LEifAy2A4Q aOKz22fa akKzd
opportunties (e.g., Advanced Placement/International Baccalaureate offerings and exams; career and technical

education experiencesboth exploratory work and career pathways; and access to experiences in the fine arts that

allow the student to create, perform, ancritique, among others). These opportunities should be based upon one or

BC2NJ Of F NAGe 2F SEFYLX ST GKS aSRdzOI i 2 NE redoghizésthéd & SEI YLI S
important work of administrators, teacher leaders, school service personnel, paraprofessionals, and other staff at the
school who are essential in supporting the whole child.
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more of the following: interest, readiness level, and/or learning prdfil@hese experiences should provide children

the opportunity for multiple modes of representing their undtanding. These opportunities should be pursued in

environments that are safe for children to try out ideas and learn from their mistakes in what educator/author Linda

Darlingl  YY2y R OFftt&a I aOdzZ G§GdzNE 2F NBOGAaA2Y YR NBRSYLIIA2Y b

In order to provide thee opportunities for students, lllinois is obligated to provide resources and training to educators

so that they can more readily provide these opportunities for students. Providing those resources and training is a

central part of the work articulated ithe ESSA State Planfor lllinisLy F RRAGA2Y (2 GKS GoAGKAY
F NI AOdzE F iSR gAGKAY GKS 9{{! {d1raGS tftly F2NJLtftAy2Aax aditl
a0K22ft ¢ g2N] YR dzaS 9{ {S! AIVARINGG I 10192 RIFdzyi Nik & aih 21 A @y laNIO B&l 4
school composition. Students are much more likely to be comfortable in school within a system in which moving from
building to building, based upon grade level, is thoughtful and deliberate sada&en to ensure the supports

ySOSaalNE INB aY2@Ay3é gA0GK GKS OKAfRO®

Conclusion

We take seriously the questions posed by ED within the ESSA temphageintroduction is our attempt to

demonstrate the state vision for education and how ESSA is anropyity to assist lllinois in achieving our vision. At
the same time, this text is our effort to extend beyond the required sections in the template to provide the field with
intentions that were difficult, if not impossible, to articulate in the ED tésg.

To this end, we emphasize the importance of collaboration and deliberation in the entire process. The work that has
occurred thus far has demonstrated what this collaboration and deliberation can and should be when matters of
importance for the pubic good are considered. Supporting the whole child and how this notion enhances the vision,
mission, and goals ¢EBEand lllinois was consideredVe feel that it is vitally important that lllinoisans achieve
academic excellence and earn postsecondaegentials in order for the state to achieve social and economic vitality.

This narrative description is intended to recognize, thank, and appreciate the people of lllinois, who care deeply about
quality education, and ensure that all students have d&aicess to qualityCountless individualsave spent

extraordinary amounts of their personal and professional time assisting ISBE in the development of the ESSA State
Plan for lllinois.However, submitting and receiving approval for the plan is only #wrining of the work. To take

this strategy and make it result in an excellent education for each and every child in linais that lies ahead

We must become better partners for the success of our more than 2 millionJ2eludents if we hopeotachieve

our short and longterm statewide goals.

14 This statement should not be understood as a child only aesassportunities when ready or interested or when

d42YS OKIFNIOGSNRAGAO 2F KSNJI 2NJ KA&a fSIENYyAYy3a LINRPFAES A& aY
learning profile are used to support the student in moving toward and accessimgattieular opportunity in which

the student is interested.

% DarlingHammond, Inda. Redesigningdrigh Schools: Whamatters andwWhat Works Stanford, CA: School Redesign

Network, 2002 https://edpolicy.stanford.edu/sites/default/files/1&eaturesgood-smaltschoolsredesigninghigh
schoolswhat-mattersand-what-works 0.pdf

16 This work will occur deldrately on the part of ISBE. ISBE is currently developing a scope and calendar of the
NBE&2dz2NOSa YR GNIAYAYy3a ySOSaalNE (2 avy2@S¢é¢ GKAAa 62N] F2N
EMPOWER vendors will provide these supports should a siclemify this as an area in need of support.

17 One way that ISBE is asking schools and districts to consider this will occur within the Title application where these

is an expectation that schools will be able to articulate how they transition studerasighout the P12 continuum.
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Long-term Goals

Instructions Each SEA must provide baselid&ta(i.e., starting pointata), measurements of interim progress, and
long-term goaldor academic achievement, graduation rates, Bndlish language proficiencyor each goal, the
SEA must describe how it established its {emgn goals, including itstatedeterminedimeline for attaining such
goals consistent with the requirementssection 1111(c)(2) of the ESEBAd34 C.F.R.§200.13 Each SEA must
provide goalsand measurements of interim progréssthe all studentggroupand separately for each subgroup of
studentsconsistent with thstate'sminimum number of students

In the tablesbelow,identifythe baseling(data andyear)and longterm goal(data andyear). If the tables do not
accommodate this informatioan SEA may create a new table or text(egxwithin this templateEach SEAnust
include measurements of interim progressacademic achievement, graduationeas, and English language
proficiencyin Appendix A

A. AcademicAchievement
i. Description. Describe how the SEAstablishedts ambitiouslong-term goals and measurements of
interim progress foimprovedacademic achievemenicluding how the SEA establied itsstate
determined timeline for attaining such goals

The vision, mission, and goals of ISBE and ESSA explicitly focus on the equity of services, resources, and supports
available for each and every child in order for them to be succeissfighool and beyondNCLBthe predecessor to

ESSA, put in place a structure to ensure that all children would be proficient in Eagdjshge arteand mathematics

but it did not recognize or honor local expertise and context. ESSA, in doing &, sties and districts the

opportunity to create an accountability system that is grounded upon the belief that each and every child has the right
to be taught and supported by a highly effective teacher in order to grow into confident, competent, andated

young person. ESSA, moreover, allows ISBE and districts (LEAS) to create and participate in a statewide system of
support. This statewide system of support in connection with the accountability system assists not only in the
identification of digricts eligible to receive supports but those who are in a position to provide support, should they
choose. Put differently, ESSA provides ISBE the opportunity, through the following vision, mission, and goals, to
advocate for schools and support the whadahild®

Vision
lllinoisis a state of whole, healthy children nested in whole, healthy systems supporting communities wherein all
citizens are socially and economically secure.

Mission
Provide leadership and resources to achieve excellence acroisai ldistricts through engaging legislators, school

administrators, teachers, students, parents, and other stakeholders in formulating and advocating for policies that
enhance education, empower districts, and ensure equitable outcomes for all students.

Goals
Every child in each public school systemirStaee2 ¥ Lf f Ay2Aa& RSaSNWSa (2 FGGSyR | &c¢

Allkindergartnersare assessed for readiness

Ninety percent or more of thirgjrade students are reading at or above grade level.

Ninety percentor more of fifth.grade students meet or exceed expectations in mathematics.
Ninety percent or more of nintlyrade studentsare on track to graduate with their cohort.

=A =4 =4 =4

8 Retrieved on January 14, 2017, from https://www.isbe.net/Pages/AgemckBoardinformation.aspx.
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1 Ninety percent or more of students graduate from high school ready for college and career
1 All students are supported by highly prepared and effective teachers and school leaders.
1 Every school offers a safe and healthy learning environment for all students.

ISBE determined that using the followiBgardgoals also make sense as the ambitiaargiterm goals:

Ninety percent or more of thirdjrade students are reading at or above grade level.

Ninety percent or more of fifttgrade students meet or exceed expectations in mathematics.
Ninety percent or more of nintlgrade studentsre on track to gaduate with their cohort.
Ninety percent or more of students graduate from high school ready for college and career.

=A =4 -4 -4

Sq too, these goals align with a larger state goal wher@Bypercent of its residents earn higjuality degrees and
career credentialsyp2025%°

In previous iterations of the plan, ISBE identifietbayear timelne, with three-year interim goalsThis
recommendatioremerged from the accountability stakeholder work gro@psl is consistent with thproposed
timeline for improvement for sabols receiving comprehensive and targeted supports and servitegstate-level
longterm goals and measurements of interim progress are basegrogressivencreases in the percentage of all
learners inlllinoiswho make annual progress toward the pterm goas.

The lllinois Balanced Accountability Measure Committee (IBAMC) concurred with the propegedrlibnelinein its
final recommendationsbut recommended interim goatsver a five or sixyear time frame

For the purposes of identificatiofor support, ISBE will use a thrgear benchmarking process in order to identify a
baseline from which thregear interim goals will be identifiedA baseline will be establishdbm no less tharthe
most recent three years of academic achievementasment datancluded as academic indicators in the
accountability system required in ES8Ace the baseline for academic achievemfemtall stucents and each
subgrouphas been established, the 90 percent targets will be back mapped with the timelineeoi goals
determined by the State Board.

ISBE willsea threeyear composite average to establish its baseline performance levels and measures of interim
progress.Baseline data will not be available urdibte assessmenfor all studentshas beeradministered and
recorded for all student demographic groups for three consecutive years.

ISBE will colleand reportdata, through grade 1Zor former EnglisihLearnerELspand childrenformallyidentified
with a disability in addition to the subgpups required in ESSA, in order to ensure equity

a. Academic Achievemen(ESEA section 1111(c)(4)(A)()(1)(aa))

i. Describe the longerm goals for improved academic achievement, as measured by proficiency on the
annual statewide reading/language ani$ mathematics assessments, for all students and for each
subgroup of students, including: (i) baseline data; (ii) the timeline for meeting théelongyoals, for
which the term must be the same my#ar length of time for all students and for eachgsoip of
students in the State; and (iii) how the leegm goals are ambitious.

The longterm goals are as follows:

19 Addition information on the 60x25 initiative can be accessehltat//www.isac.org/home/isaebig-goal.html
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Ninety percent or more of thirgjrade students are reading at or above grade level.

Ninety percent or more of fiftigrade students meet ogxceed expectations in mathematics.
Ninety percent or more of nintlyrade students are on track to graduate with their cohort.
Ninety percent or more of students graduate from high school ready for college and career.

=A =4 -4 -4

ISBE identified a Xgear timeline, vith three-year interim goals. This recommendation emerged from the
accountability stakeholder work groups and is consistent with the proposed timeline for improvement for schools
receiving comprehensive and targeted supports and services. Thelstatiebngterm goals and measurements of
interim progress are based on progressive increases in the percentage of all learners in lllinois who make annual
progress toward the longerm goals.

The baseline for the measures of interim progress shared below us&RABRCC data. ISBE will revisit the baseline
data once three years of data is available. So too, ISBE will collect and report data, through grade 12, for former
English Learners (ELs) and children formally identified with a disability, in additiongalieoups required in ESSA,
in order to ensure equity.

The longterm goals dopted by ISBE in September 2Gi® significantly more ambitious than previous board goals
insofar as the goals are more comprehensinelusive of all student populationandidentify targets for readiness

FYR I OKASOSYSy il GKNRdAzZAK?2dzi (K S12 €2Boylifight ¥6 dmiprtan2td mafitaidtke | y R
same ambitious goals for all students and student demographic groups, ISBE will also conduct ongoingfinalysis
a0K22ftQa | Oldzlf adzO0Saa Ay Of FeahineAm dodskhaidud SothGyihitioud but.Ja
also achievable.

ii. Provide the baseline and lotgrm goals in the table below.

Thebaseline for the longerm goalsand measurementsfanterim progressise2016 PARCC resufts
English/Language Arts and mathematitse data for grades-22 is unable to be disaggregated insofar as the 2016
administration of the PARCC exam in ELA and Mathematics occurred at the end of specific’@dtnm@sthis
baseline, measumeof interim progresdor all learners in lllinoigvere determined These measures of interim
progress are not the result of a thrgeear composite average of datés indicated previously, once a thrgear
composite aveage are available for academic indicators, ISBE will revisit and revise the measurements of interim
progress currently identified in the ESSA State Plan for Illinois.

20Beginning in 2017, lllinois administers the SAT at no cost and during the school day to every studenttin the 11
grade.
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Benchmark and Measurement of Interim Progress: English Language Arts Grades 3-8

. . . . Hawa_ii_an/ Native U s Not . Not Low Not
ELA All Male Female White | Black | Hispanic Asian |3P|21$1|;|ecr American RI\:&ree; LEP LEP Migrant | IEP IEP | Income Inlz;?)vr\rl]e
2016 | Grade3-8 36.5 30.0 43.2 45.9 18.1 25.0 66.4 49.3 29.0 39.4 9.7 39.1 6.7 7.9 | 40.8 219 51.7
2019 | Grade3-8 46.5 41.3 52.0 54.2 31.6 37.2 70.8 56.9 40.4 48.9 24.8 48.6 22.3 23.3 | 50.0 34.7 58.9
2022 | Grade3-8 56.6 52.5 60.8 62.4 451 49.4 75.3 64.6 51.9 58.4 39.8 58.2 37.9 38.7 | 59.3 47.4 66.1
2025 | Grade3-8 66.6 63.8 69.5 70.7 58.5 61.6 79.7 72.2 63.3 67.9 54.9 67.7 53.6 54.1 | 68.5 60.2 73.2
2028 | Grade3-8 76.6 75.0 78.3 79.0 72.0 73.8 84.1 79.8 74.8 77.4 69.9 77.3 69.2 69.5 | 77.7 73.0 80.4
2031 | Grade3-8 86.7 86.3 87.1 87.2 85.5 85.9 88.5 87.5 86.2 86.8 85.0 86.8 84.8 849 | 86.9 85.7 87.6
2032 | Grade3-8 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 | 90.0 90.0 90.0
2016 | Grade 3 35.5 31.3 39.8 44.8 19.9 23.9 65.0 55.3 29.4 39.1 18.7 39.8 3.2 11.0 | 39.2 221 51.0
2019 | Grade 3 45.7 42.3 49.2 53.3 33.0 36.3 69.7 61.8 40.8 48.6 32.1 49.2 19.5 25.8 | 48.7 34.8 58.3
2022 | Grade 3 55.9 53.3 58.6 61.8 46.2 48.7 74.4 68.3 52.1 58.2 454 58.6 35.8 40.6 | 58.3 47.6 65.6
2025 | Grade 3 66.2 64.3 68.0 70.2 59.3 61.1 79.1 74.8 63.5 67.7 58.8 68.0 52.0 55.4 | 67.8 60.3 72.9
2028 | Grade 3 76.4 75.3 77.5 78.7 72.5 73.5 83.8 81.3 74.9 77.3 72.2 77.5 68.3 70.3 | 77.3 73.0 80.3
2031 | Grade 3 86.6 86.3 86.9 87.2 85.6 85.9 88.4 87.8 86.2 86.8 85.5 86.9 84.6 85.1 | 86.8 85.8 87.6
2032 | Grade 3 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 | 90.0 90.0 90.0
2016 | Grade 4 36.9 31.8 42.2 47.2 18.7 24.3 66.1 47.8 28.3 41.8 6.1 40.4 0.0 10.2 | 411 22.0 535
2019 | Grade 4 46.9 42.7 51.2 55.2 32.1 36.6 70.6 55.7 39.9 50.8 21.8 49.7 16.9 25.2 | 50.3 34.8 60.3
2022 | Grade 4 56.8 53.6 60.1 63.3 454 48.9 75.1 63.6 51.4 59.9 37.6 59.0 33.8 40.1 | 59.4 47.5 67.2
2025 | Grade 4 66.8 64.5 69.1 71.3 58.8 61.3 79.5 71.5 63.0 68.9 53.3 68.3 50.6 55.1 | 68.6 60.3 74.0
2028 | Grade 4 76.7 75.5 78.1 79.3 72.2 73.6 84.0 79.5 74.6 78.0 69.0 77.6 67.5 70.1 | 77.8 73.0 80.9
2031 | Grade 4 86.7 86.4 87.0 87.3 85.5 85.9 88.5 87.4 86.1 87.0 84.8 86.9 84.4 85.0 | 86.9 85.8 87.7
2032 | Grade 4 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 | 90.0 90.0 90.0
2016 | Grade 5 35.3 29.7 41.3 45.3 16.3 22.8 66.6 41.8 24.6 38.4 29 37.9 2.9 7.4 | 39.7 20.0 51.5
2019 | Grade 5 45.6 41.0 50.4 53.7 30.1 354 71.0 50.8 36.9 48.1 19.2 47.7 19.2 229 | 49.1 33.1 58.7
2022 | Grade 5 55.8 52.3 59.6 62.1 43.9 48.0 75.4 59.9 49.1 57.8 35.6 57.4 35.6 38.4 | 58.6 46.3 65.9
2025 | Grade 5 66.1 63.6 68.7 70.4 57.8 60.6 79.8 68.9 61.4 67.4 51.9 67.2 51.9 53.9 | 68.0 59.4 73.2
2028 | Grade 5 76.3 74.9 77.8 78.8 71.6 73.2 84.2 78.0 73.7 77.1 68.2 77.0 68.2 69.4 | 77.4 72.5 80.4

Page:

20



Final Response to ED feedback 08.29.17

2031 | Grade 5 86.6 86.2 87.0 87.2 85.4 85.8 88.5 87.0 85.9 86.8 84.6 86.7 84.6 84.8 | 86.9 85.6 87.6
2032 | Grade 5 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 | 90.0 90.0 90.0
2016 | Grade 6 34.9 27.6 42.5 44.3 16.0 23.7 63.8 48.3 20.1 37.2 2.2 36.7 9.7 59 | 393 20.4 49.6
2019 | Grade 6 45.2 39.3 51.4 52.9 29.9 36.1 68.7 56.1 40.5 47.1 18.7 46.7 24.8 21.7 | 48.8 33.5 57.2
2022 | Grade 6 55.6 51.0 60.3 61.4 43.8 48.6 73.6 63.9 51.9 57.0 35.1 56.7 39.8 37.4 | 58.3 46.5 64.8
2025 | Grade 6 65.9 62.7 69.2 70.0 57.6 61.0 78.5 71.8 63.4 66.9 51.6 66.7 54.9 53.2 | 67.8 59.6 72.3
2028 | Grade 6 76.2 74.4 78.1 78.6 715 73.4 83.5 79.6 74.8 76.8 68.1 76.7 69.9 69.0 | 77.3 72.6 79.9
2031 | Grade 6 86.6 86.1 87.0 87.1 85.4 85.9 88.4 87.4 86.2 86.7 84.5 86.7 85.0 84.7 | 86.8 85.7 87.5
2032 | Grade 6 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 | 90.0 90.0 90.0
2016 | Grade 7 37.3 28.8 46.3 46.4 17.7 26.2 68.6 50.0 31.6 39.2 2.9 39.1 17.9 6.3 | 42.0 22.3 52.0
2019 | Grade 7 47.2 40.3 54.5 54.6 31.3 38.2 72.6 57.5 42.6 48.7 19.2 48.6 31.4 22.0 | 51.0 35.0 59.1
2022 | Grade 7 57.1 51.8 62.7 62.8 44.8 50.1 76.6 65.0 53.5 58.3 35.6 58.2 44.9 37.7 | 60.0 47.7 66.3
2025 | Grade 7 66.9 63.2 70.9 70.9 58.4 62.1 80.6 72.5 64.5 67.8 51.9 67.7 58.5 53.4 | 69.0 60.4 73.4
2028 | Grade 7 76.8 74.7 79.1 79.1 71.9 74.1 84.7 80.0 75.4 77.3 68.2 77.3 72.0 69.1 | 78.0 73.1 80.5
2031 | Grade 7 86.7 86.2 87.3 87.3 85.5 86.0 88.7 87.5 86.4 86.8 84.6 86.8 85.5 84.8 | 87.0 85.8 87.6
2032 | Grade 7 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 | 90.0 90.0 90.0
2016 | Grade 8 39.1 30.8 47.7 47.4 19.6 29.5 68.8 53.1 31.4 41.1 3.4 40.9 7.7 6.5 | 43.8 25.0 52.4
2019 | Grade 8 48.6 41.9 55.6 55.4 32.8 40.8 72.8 60.0 42.4 50.3 19.6 50.1 23.1 22.2 | 52.5 37.2 59.5
2022 | Grade 8 58.2 53.0 63.6 63.4 46.0 52.2 76.8 66.9 53.4 59.4 35.9 59.3 38.6 37.8 | 611 49.4 66.5
2025 | Grade 8 67.7 64.1 715 714 59.2 63.5 80.7 73.9 64.4 68.6 52.1 68.5 54.0 53.5 | 69.8 61.6 73.6
2028 | Grade 8 77.3 75.2 79.4 79.4 72.4 74.9 84.7 80.8 75.4 77.8 68.4 .7 69.4 69.1 | 785 73.8 80.6
2031 | Grade 8 86.8 86.3 87.4 87.3 85.6 86.2 88.7 87.7 86.3 86.9 84.6 86.9 84.9 84.8 | 87.1 85.9 87.7
2032 | Grade 8 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 | 90.0 90.0 90.0
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Benchmark and Measurement of Interim Progress: Mathematics Grades 3-8

Hawaiian/
Math All Male Female | White Bl . . Asian Pacific Native e Not Migrant Low Not Low
ack Hispanic . more LEP IEP Not IEP
Islander American races LEP Income | Income
2016 | Grade3-8 31.6 30.9 32.4 40.7 12.4 20.5 66.5 43.2 24.2 335 13.1 335 9.4 8.3 35.2 17.4 46.6
2019 | Grade3-8 42.6 42.0 43.2 49.9 27.0 335 70.9 52.0 36.5 44.1 27.5 44.1 24.5 23.6 455 31.0 54.7
2022 | Grade3-8 53.5 53.1 54.0 59.2 41.5 46.6 75.3 60.8 48.9 54.7 41.9 54.7 39.6 38.9 55.8 44.6 62.9
2025 | Grade3-8 64.5 64.1 64.8 68.4 56.1 59.6 79.7 69.5 61.2 65.3 56.4 65.3 54.7 54.3 66.0 58.2 71.0
2028 | Grade3-8 75.4 75.2 75.6 7.7 70.6 72.6 84.1 78.3 73.6 75.9 70.8 75.9 69.9 69.6 76.3 71.9 79.2
2031 | Grade3-8 86.4 86.3 86.4 86.9 85.2 85.7 88.5 87.1 85.9 86.5 85.2 86.5 85.0 84.9 86.6 85.5 87.3
2032 | Grade3-8 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0
2016 | Grade 3 39.6 39.4 39.8 50.7 19.1 27.9 73.5 49.1 30.3 41.5 25.7 43.2 12.9 15.9 43.2 25.0 56.7
2019 | Grade 3 49.1 48.9 49.2 58.1 32.4 39.5 76.6 56.8 41.5 50.6 37.8 52.0 27.4 29.8 52.0 37.2 62.9
2022 | Grade 3 58.5 58.4 58.6 65.4 45.7 51.2 79.7 64.4 52.7 59.7 49.8 60.8 41.8 43.7 60.8 494 69.2
2025 | Grade 3 68.0 67.9 68.0 72.8 59.0 62.8 82.8 72.1 63.9 68.8 61.9 69.5 56.3 57.6 69.5 61.6 75.4
2028 | Grade 3 77.4 77.4 77.5 80.2 72.3 74.5 85.9 79.8 75.1 77.9 73.9 78.3 70.7 71.5 78.3 73.8 81.7
2031 | Grade 3 86.9 86.8 86.9 87.5 85.6 86.1 89.0 87.4 86.3 87.0 86.0 87.1 85.2 85.4 87.1 85.9 87.9
2032 | Grade 3 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0
2016 | Grade 4 30.5 304 30.6 40.3 11.8 18.3 64.6 41.7 22.3 335 6.7 33.3 0.0 10.0 33.7 16.1 46.5
2019 | Grade 4 41.7 41.6 41.7 49.6 26.5 31.7 69.4 50.8 35.0 44.1 22.3 43.9 16.9 25.0 44.3 30.0 54.7
2022 | Grade 4 52.8 52.8 52.9 58.9 41.1 45.2 74.1 59.8 47.7 54.7 37.9 54.6 33.8 40.0 54.8 43.8 62.8
2025 | Grade 4 64.0 63.9 64.0 68.3 55.8 58.6 78.9 68.9 60.4 65.3 53.6 65.2 50.6 55.0 65.4 57.7 71.0
2028 | Grade 4 75.1 75.1 75.2 77.6 70.5 72.1 83.7 77.9 73.1 75.9 69.2 75.8 67.5 70.0 75.9 71.5 79.1
2031 | Grade 4 86.3 86.3 86.3 86.9 85.1 85.5 88.4 87.0 85.8 86.5 84.8 86.5 84.4 85.0 86.5 85.4 87.3
2032 | Grade 4 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0
2016 | Grade 5 31.7 31.0 325 40.8 12.2 20.3 67.8 42.8 24.5 325 54 33.9 14.3 7.8 35.4 17.0 47.2
2019 | Grade 5 42.6 42.1 43.3 50.0 26.8 334 72.0 51.7 36.8 43.3 21.3 44.4 28.5 23.2 45.6 30.7 55.2
2022 | Grade 5 53.6 53.1 54.1 59.3 41.4 46.4 76.1 60.5 49.1 54.1 37.1 54.9 42.7 38.6 55.9 44.4 63.3
2025 | Grade 5 64.5 64.2 64.8 68.5 56.0 59.5 80.3 69.4 61.3 64.8 53.0 65.5 56.9 54.0 66.1 58.1 71.3
2028 | Grade 5 75.4 75.3 75.6 77.7 70.6 72.6 84.5 78.2 73.6 75.6 68.9 76.0 71.1 69.5 76.4 71.8 79.3
2031 | Grade 5 86.4 86.3 86.4 86.9 85.1 85.6 88.6 87.1 85.9 86.4 84.7 86.5 85.3 84.9 86.6 85.4 87.3
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2032 | Grade 5 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0
2016 | Grade 6 28.7 28.2 29.2 37.7 9.5 174 63.4 37.8 22.1 30.5 3.8 30.2 12.9 5.7 32.2 14.2 43.4
2019 | Grade 6 40.2 39.8 40.6 47.5 24.6 31.0 68.4 47.6 34.8 41.7 20.0 41.4 27.4 215 43.0 28.4 52.1
2022 | Grade 6 51.7 51.4 52.0 57.3 39.7 44.6 73.4 57.4 47.6 52.8 36.1 52.6 41.8 37.3 53.9 42.6 60.9
2025 | Grade 6 63.2 63.0 63.4 67.1 54.8 58.2 78.4 67.2 60.3 64.0 52.3 63.8 56.3 53.1 64.7 56.8 69.6
2028 | Grade 6 74.7 74.6 74.8 76.9 69.9 71.9 83.4 77.0 73.0 75.1 68.5 75.1 70.7 68.9 75.6 71.1 78.4
2031 | Grade 6 86.2 86.1 86.2 86.7 85.0 85.5 88.3 86.7 85.8 86.3 84.6 86.3 85.2 84.7 86.4 85.3 87.1
2032 | Grade 6 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0
2016 | Grade 7 27.3 26.0 28.7 35.0 9.4 17.2 63.3 37.9 22.5 29.0 3.3 28.6 13.8 4.7 30.7 13.7 40.6
2019 | Grade 7 39.1 38.0 40.2 45.3 245 30.9 68.3 47.7 35.2 40.4 19.6 40.1 28.1 20.7 41.8 28.0 49.9
2022 | Grade 7 50.8 50.0 51.7 55.6 39.6 44.5 73.3 57.4 47.8 51.9 35.8 51.6 42.4 36.7 52.9 42.3 59.1
2025 | Grade 7 62.6 62.0 63.2 65.9 54.7 58.2 78.3 67.2 60.5 63.3 52.1 63.1 56.7 52.7 64.1 56.6 68.4
2028 | Grade 7 74.3 74.0 74.7 76.3 69.9 71.8 83.3 77.0 73.1 74.8 68.3 4.7 71.0 68.7 75.2 70.9 77.7
2031 | Grade 7 86.1 86.0 86.2 86.6 85.0 85.5 88.3 86.7 85.8 86.2 84.6 86.2 85.2 84.7 86.3 85.2 86.9
2032 | Grade 7 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0
2016 | Grade 8 31.8 30.3 33.5 40.4 11.9 21.6 66.4 49.2 22,5 32.6 5.0 33.3 0.0 5.2 35.9 17.6 45.5
2019 | Grade 8 42.7 41.5 441 49.7 26.5 34.4 70.8 56.9 35.2 43.4 20.9 43.9 16.9 211 46.0 31.2 53.8
2022 | Grade 8 53.6 52.7 54.7 59.0 41.2 47.3 75.3 64.5 47.8 54.1 36.9 54.6 33.8 37.0 56.2 44.8 62.2
2025 | Grade 8 64.5 63.9 65.3 68.3 55.8 60.1 79.7 72.2 60.5 64.9 52.8 65.2 50.6 52.9 66.3 58.3 70.5
2028 | Grade 8 75.5 75.1 75.9 77.6 70.5 72.9 84.1 79.8 73.1 75.7 68.8 75.8 67.5 68.8 76.5 71.9 78.9
2031 | Grade 8 86.4 86.3 86.5 86.9 85.1 85.7 88.5 87.5 85.8 86.4 84.7 86.5 84.4 84.7 86.6 85.5 87.2
2032 | Grade 8 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0
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Benchmark and Measure of Interim Progress: High School English Language Arts
Hawaiian/ :
All Male Female | White | Black | Hispanic | Asian |3P|2$1i:;igr Ar,;ﬁtrli\::(;n Tr\]lqvgrgr LEP I[\IISI-E’ Migrant | IEP ll\IlEOI;[ Inlz:?)\plne I[\Io?/f/
races Income
2016 | Grade9-12 | 34.1 27.1 41.4 42.8 14.7 22.9 61.2 45.0 26.0 39.0 31 35.5 0.0 6.3 | 37.6 | 20.3 44.8
2019 | Grade9-12 | 44.6 38.9 50.5 51.7 28.8 35.5 66.6 53.4 38.0 48.6 19.4 | 457 16.9 | 220 | 474 | 334 53.3
2022 | Grade9-12 | 55.1 50.7 59.6 60.5 42.9 48.1 72.0 61.9 50.0 58.1 35.7 55.9 338 |37.7|573 | 464 61.8
2025 | Grade9-12 | 65.5 62.5 68.7 69.4 57.1 60.6 77.4 70.3 62.0 67.7 52.0 66.2 50.6 |53.4 | 67.1| 595 70.2
2028 | Grade9-12 | 76.0 74.3 77.9 78.2 71.2 73.2 82.8 78.8 74.0 77.3 68.3 76.4 675 |69.1| 769 | 726 78.7
2031 | Grade9-12 | 86.5 86.1 87.0 87.1 85.3 85.8 88.2 87.2 86.0 86.8 84.6 | 86.6 84.4 | 84.8 | 86.7 | 856 87.2
2032 | Grade9-12 | 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 |90.0 | 90.0 | 90.0 90.0
Benchmark and Measures of Interim Progress: High School Mathematics
. . . . Hawa_ii_an/ Native Two or Not ] Not Low Not
All Male Female | White | Black | Hispanic | Asian Pacific American | Mmore LEP LEP Migrant | IEP IEP | Income Low
Islander races Income

2016 | Grade9-12 | 21.8 20.7 22.9 28.3 8.7 16.4 44.3 33.6 18.3 24.2 6.0 22.9 125 45 | 24.0 135 29.7
2019 | Grade9-12 | 34.6 33.7 35.5 39.9 23.9 30.2 52.9 44.2 31.7 36.5 21.8 35.5 270 | 205 | 36.4 | 27.8 41.0
2022 | Grade9-12 | 47.4 46.7 48.1 51.4 39.2 44.0 61.4 54.8 45.2 48.9 375 48.1 416 |36.6 | 48.8 | 422 52.3
2025 | Grade9-12 | 60.2 59.7 60.6 63.0 54.4 57.8 70.0 65.3 58.6 61.2 53.3 60.6 56.1 |52.6 | 61.1 | 56.5 63.6
2028 | Grade9-12 | 73.0 72.7 73.2 74.6 69.7 71.6 78.6 75.9 72.1 73.6 69.0 73.2 70.6 |68.6 | 735 | 70.9 74.9
2031 | Grade9-12 | 85.7 85.7 85.8 86.1 84.9 85.4 87.1 86.5 85.5 85.9 84.8 85.8 85.2 |84.7|859 | 852 86.2
2032 | Grade9-12 | 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 |90.0 | 90.0 | 90.0 90.0
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B. Graduation Rate
i. Description. Describe how the Skestablished itambitiouslong-term goals and measurements of interim progi@ssprovedfour-year adjusted cohograduation ratg including how the SEA
established itstatedetermined timeline for attaining such goals

ISBEproposeda 15-yeartimeline, withthree-year interim goals, that emerged from the accountability stakeholder work groups and is consistent witioplosedtimeline for improvement for schools receiving
comprehensive and targeted supports and servic@hestate-level longterm goals and measurements of interim progress are basegrogressivencreases in thgraduation rate. The targetof 90 percentof
students graduating college and career re@lpased omgoalsadopted by the Boarih September of 2015.The collegand career readiness indicator in the accountability system will also provide data necessary

F2NJ GKS OFfOdzA A2y 2F | o6F&StAyS 3INI Rdzl (A 2pércedibrimbre of gitklents il gsalTaty fromh ightséhé A P2 2 NRSRJ HFRYSOB NS EKE NS R RAR

Since 2012, lllinois has used extended year adjusted cohort graduation rates into its accountability systerasrisbdter represents the success schools have in graduating students that need additional time

and suppot. Moreover, the graduation lonterm goals (e.gfour-year, fiveyear, and siyear) are ambitious insofar as they include more than matriculation from high school. In addition to this, ISBE, in how its
longterm goals are articulated, requires that 9@MNJ Y2 NB 2 F aGdzZRSy(Ga 6K2 3ANI Rdzl { BothEdN@edndtafer MAithaulhiits inddeartt th Dainkaid e arhezambitildS NS R& 1
goals for all students and student demographic groups, ISBE will also conduct ongoing afialysisbK 2 2 f Qa | OQlidz- £ &dz00Saa Ay Oyfed teryhPoals Ddl ArSoBts afbitiotls I+ LA G
but also take into account the improvement necessary to make significant progress.

ii. Provide the baseline and lotgrm goaldor thefour-year adjusted cohort graduation ratehe table below

The baseline data provided in the chart does not include data from the college and career readiness indicator. ISBERlitdeyear average for the fouyear, fiveyear, and siwear adjustedgraduation rate
at the conclusion of the 2012018 for most subgroups (the former English Learners and children formally with a disability subgroups will haveeathagerage in 2020). Once a thigsar average for the
four-year graduatiomrates isavailable, ISBE will revisit and revise the measurements of interim progress currently identified in the ESSA Statdifdés for |

Benchmark and Measures of Interim Progress: 4-Year Graduation Rate
4-Year Graduation All White Black Hispanic | Asian Pag:}\év?snlg%er All‘:l\(;trli\::zn Tw?qgcr:el\gore LEP IEP Int?)mnlwe
2016 85.5 90.4 74.6 81.3 93.6 84.8 79.3 84.7 719 | 706 | 76.7
2019 86.3 90.0 77.5 82.9 90.0 85.8 81.3 85.7 75.3 | 742 | 792
2022 87.2 90.0 80.4 84.6 90.0 86.8 83.3 86.7 78.7 | 779 | 817
2025 88.0 90.0 83.3 86.2 90.0 87.7 85.3 87.7 82.1 81.5 84.2
2028 88.9 90.0 86.2 87.8 90.0 88.7 87.3 88.7 85.5 85.2 86.7
2031 89.7 90.0 89.0 89.5 90.0 89.7 89.3 89.7 88.9 88.8 89.2
2032 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0 90.0
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ii. If applicable, providghebaseline and lorterm goals foeachextendeedyearcohort graduationates) anddescribe how the SEA established its ambitious-i@nm goals and measurements for such
anextendedyear rate or ratehat are more rigorous as compatedhe longterm goals and measurements of interim progress than thgdauadjusted cohort ratecluding how the SEA established
its statedetermined timeline for attaining such goals

ISBE will also utiliféeve-yearand sixyearextended cohort gaduation ratesas a part of its accountability systeMoreover, including the five and six year graduation rates ensures that those students who

require additional time to graduate are recognizdthe baseline data provided in the chart does not incldd& from the college and career readiness indicat®BHEdentified the most likely group of students

not meeting the four year graduation rate target and determined the projected graduation growth for this group of stude2t% increase for they®ar cohort and .5% increase for the 6 year coht®BE

will have a threeyear average for the fivgear and siear adjusted graduation rate at the conclusion of the 2Q078 for most subgroups (the former English Learners and children formally disalzlity

subgroups will have a thregear average in 2020). Once a thngear average for the fivgear and siyear graduation rates is available, ISBE will revisit and revise the measurements of interim progress currently
identified in the ESSA Sta®an for lllinois.

Benchmark and Measures of Interim Progress: 5-Year Adjusted Cohort Graduation Rate

5-Year Graduation All White Black Hispanic | Asian Haw?iian/ Prlie Nati.ve Ve CFF Wi LEP IEP b
slander American Races Income
2016 87.7 91.4 79.2 84.2 95.5 88.4 824 87.3 77.8 75.1 81.8
2019 88.4 91.5 81.3 85.5 95.5 89.0 84.0 88.1 80.2 77.9 83.5
2022 89.1 91.6 83.5 86.8 95.5 89.6 85.6 88.9 825 80.7 85.2
2025 89.9 91.7 85.6 88.1 95.5 90.2 87.2 89.7 84.9 83.6 86.9
2028 90.6 91.8 87.7 89.4 95.5 90.8 88.8 90.4 87.3 86.4 88.6
2031 91.3 91.9 89.9 90.7 95.5 91.4 90.4 91.2 89.6 89.2 90.3
2032 92.0 92.0 92.0 92.0 95.5 92.0 92.0 92.0 92.0 92.0 92.0

Benchmark and Measures of Interim Progress: 6-Year Adjusted Cohort Graduation Rate

6-Year Graduation All White Black Hispanic | Asian Haw?iian/ Prlite Nati_ve UEE) CIF Wi LEP IEP o
slander American Races Income
2016 88.2 91.6 79.9 85 95.9 84.5 90.6 88.3 78.8 76.5 82.2
2019 88.9 91.8 82.0 86.3 95.9 85.8 90.9 89.0 81.1 79.2 83.9
2022 89.6 91.9 84.1 87.5 95.9 87.2 91.2 89.7 83.4 81.8 85.6
2025 90.4 92.1 86.2 88.8 95.9 88.5 91.6 90.4 85.7 84.5 87.4
2028 91.1 92.2 88.3 90.0 95.9 89.8 91.9 91.1 87.9 87.2 89.1
2031 91.8 92.4 90.4 91.3 95.9 91.2 92.2 91.8 90.2 89.8 90.8
2032 92.5 92.5 92.5 92.5 95.9 92.5 92.5 92.5 92.5 92.5 92.5
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C. EnglishLanguagédProficiency
i. Description. Describethes t a wniéofimsprocedure, applied consistently to all Englistarners (ELs)n
the state to establish researdiased studedevel targetonwhich the goalsred measurements of interim
progress are based. The description must include
1. Howthestateconsidera st udent ds Engl i(EUP)levehattbeuimegok pr of i ci e
identification andif applicable, any other student characteristics thastietakes into account
(e.g..time in language instruction programs, grade level, age, Native language proficiency level,
or limited or interrupted formal education, if any).
2. The applicable timelinesver whichELs sharing particular characteristics would beeoted to
attain ELP withina statedetermined maximum number of yearsd a rationale for thatate
determined maximum.
3. How the studenlevel targets expect dliLsto make annual progress toward attairiid?

within the applicable timelines.

The unifom procedurethat is applied to all students in Illinois upon enrollment for the first time to any school or
preschool program in order to identify students for whom English is not their first language is as follows:

1. All enrolled students complete a Horhanguage Survey.
2.0y FLIWNBLNARIFGS LINBAONROSR LX I OSYSyid aONBSyiAy3a | aas
enrollment in the district to those students who have a language other than English documented in the
Home Language Survey
3. Studentswhose English proficiency score is below the st#éned minimum for ELP on the prescribed
assessment or ACCESS 2.0 are eligible fomaistireceive serviceg!
4. School districts in lllinois must annually assess the English language proficiencysireKidergarten
through 12 using ACCE&S8for ELs for the purpose of determining the continuing need and eligibility of
individual students for languag&ogram service$?

lllinois proposes gargetedmaximum timeline of five years for English Learrterachieve ELP on the annual ELP
assessment,ommencing in first grade, which is the first mandatory grade for student attendance in lllinois. However,
ELs in lllinois are not exited from English language instructional program services or statusaimtiigaEnglish

language proficiencyProficiency has been established as a composite score of 4.8 or above on the ACEESS 2.0

ELs must make annual progress towards the composite score of 4.8 or above on ACCESS 2.0 within five years. Students
measure tavard proficiency is individually based on entry level performance. A student is making progress provided

that they score at or above their calculated intetanget as shown in the chart below. The interim target is

calculated by interpolating betweelktS & i dzRSy 1 Q& Sy G NEB €t S@St 1/ /9{{ unodn &a02N
the example below, Student A needs to make approximately 1.0 point of growth per year to meet their target.

Student B would need to make 0.6 points of growth per year to ritesit target.

21 23 lllinoisAdministrative Code 228, Section 228.15
22 23 lllinois Administrative Code 228, Section 228.25
23The lllinois Bilingual Advisory Council provided this score recommendation to ISBE in June 2017.
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Year Sample Sample
Target A | Target B

Year 1 1 2.6

Year 2 2 3.2

Year 3 29 3.7

Year 4 3.9 4.3

Year 5 4.8 4.8

4. Describe how the SEA established ambitistzgedesigned longerm goals and measurements

of interim progress foincreases in the percentage of all Englislarnersn the statemaking
annual progress toward attaining English language proficiency base@ .orand provide the

statedesigned longerm goals and measurements of interim progress for English language

proficiency.

ISBE will use a jfear timeline, with threeyear interim goals, that emerged from the accountability stakeholder work

groups and is consistent with the timeline for improvement for schools receiving comprehensive and targeted
supports and sesices. The goal is for 90 percent of EL students in a school or district to be making sufficient annual
progress towards proficiencySBE established the interim goals by interpolating between the baseline year, 2017, and
the 90.0 goal in 2032. ISBE solted WIDA and statewide stakeholders to establish the interim goals asvilngd
best fit the English Learner population and be most understandable to parents.

The measures of interim progress shared below are not the result of a-ffg@ecomposite @erage of data. As
indicated previously, once a thrgear composite average is available, ISBE will revise the measurements of interim
progress currently identified in the ESSA State Plan for Illinois.

The progress goals for EL students reflect tiheylI2 A a

{aras

.21 NR 9RAOIF A2y Q4

Board approval, however, ISBE had yet to receive scores from the 2017 administration of ACC&ESSESE 2.0,
administrated for the first time in 2017, was revised to more accuratbfyn with the rigorous college and career
ready standards students in lllinois are required to medbreover, since this was the first administration of the
revised ACCESS assessment, ISBE neither had the scores from the 2017 administration nedapted!L

proficiency standard in order to include in the May 2017 submissfmsuch, these progress measures and goals will

be revisited and amended by thiinois StateBoard of Education once three years of data is available

Percent of EL StudeatMaking OnTarget Annual Progress towards Proficiency

ELP Assessment All - EL
2016 63.0
2017 22.1
2020 35.7
2023 49.3
2026 62.9
2029 76.5
2032 90.0

ISBE will fully implement its accountability system including all required indicabafs as Progress in Achieving
English Language Proficiency, to identify schools prior to the start of the Z®D%8hool year.
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Section 2: Consultation and Performance Management
2.1 Consultation

Instructions Each SEA must engage in timely and meanirggfosultation with stakeholders in developing its
consolidatedstateplan, consistent witB4 C.F.R.88 299.13 (b) and 299.15 (a). The stakeholders must include the
following individuals and entities and reflect the geographic diversity aéttite

TheGovernor or appropriat &ffiecef ficials from the Gove

Members of thetatelegislature;

Members of thetateboard of education, if applicable;

LEAs, including LEAs in rural areas;

Representatives of Indian tribes located in $tete

Teaches, principals, other school leaders, paraprofessionals, specialized instructional support
ersonnel, and organizations representing such individuals;

Charter school leaders, if applicable;

Parents and families;

Communitybased organizations;

Civil rights organizations, including those representing students with disabilities, Ehghshers
nd other historically underserved students;

Institutions of higher education;

Employers;

Representatives of private school students;

Early childhood educatsrand leaders; and

The public.

A AAAA QAT =A== -a-a s

Each SEA must meet the requirements in 34 C§20.21(b)(1)3) to provideinformationthat is:

1. Bein an understandable and uniform format;

2. Be, to the extent practicable, written in a language that parents can unaestaif it is not practicable to
provide written translations to a parent with limited English proficiency, be orally translated for such parent;
and

3. Be, upon request by a parent who is an individual with a disability as defined by the Americans with
Disabilities Act, 42 U.S.C. 12102, provided in an alternative format accessible to that parent.

A. Public Notice. Provide evidence that the SEA met the public notice requiremeantsr34 C.F.R § 299.13(b)
relating to the SEAD®O sdeylopingandasiapting its nodsolidated Statedplam.e s f or

The importance of stakeholder feedbalelis both provided théoundationand substancef the ESSA State Plan for
lllinois. The process through which this plan was developed recognizes and honexpéhntise of the field. The

result of this collaboration is a plan that it consistent with the law and reflective of values and thinking of
stakeholders. This collaboration provided the vision for the ESSA State Plan for lllinois. The next imppriant ste
this work is implementationWhileL £ f A y Shat@ Plan9eflects many of the ideaffered by stakeholders, it is
important to note that those ideas that are not directly evidenced in this plan are not forgotten or ignS@ue of
the input wereceived is specific to implementation and will guide our next steps.

The development of the ESSA State Rlaaurred in five phasesTheintention during the first four phases of this
work was to listen and refine the ideas shared with ISBE. For deadhyring phase one, stakeholders identifimdre
than 40 potential school quality/school success indicatbssthe time the third draft of the state plan was shared,
stakeholders had whittled this down to four indicators for inclusion in8aa@countablity system and four indicators
for inclusion within an accountability system for grades2 Also, in previous drafts of the state plan ISBE asserted
that achievement and growth should be weighted equally whereas the field thought differently. hbirafiisgrowth

is weighted significantly more than achievemeMoreover, inorder to best ensure that stakeholders had the
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opportunity to share their ideas, ISBE auidition to the required30-day posting of the plarposted each draft of the
plan for rrultiple weeks.

ISBE believes that the work of implementing ESSA at the state and local levels only begins with the submission of the
ESSA State Plan for lllinois to ED. Furthermore, ISBE deeply values the thinking and dedicated work provided by
educatorsand other stakeholders for the children of lllin@achday.

As mentioned throughout the plan development, one of the most important opportunities available in ESSA is the
ability for states to amend the planTodo this well, will requiraisto continuouslyknow and understand the
GK2dAKGA 2F L Fokiysticd, (SBREréquiresitie tnpuRof dikketolders in the short term for a variety
of different projects:

1 The development of a unique P2 schools quality/student success indicator,
1 Forthe purpose of data collection, the definition of career ready indicators,
1 A recommendation on a proficiency level for the ACCESS exam, and

1 A recommendation on an elementary/middle school indicator.

In the longer term- and acknowledging that there ggeat expertise and knowledge within districts in lllineikSBE,
as part of its statewide system of suppostould like to support schools in their sharing of best practices with other
districts. More specifically, those distridtgat, through the acountability system required in ESS#monstrate that
they have no underperforming subgroupedwill be able to share their knowledge with other districts.

Sq too, ISBE, usingitle I funds, will sponsor modest grants to districts that wish to undextalB060-90 research
project focusing on teacher leadership and share their results with the¥feld.

The collaboration and consultation that occurred in the development of the ESSA State Plan was also a time for ISBE
to articulate its belief in the impoance of suppoithg and nurturing the whole child. It was evident that stakeholders
believed the sameThe creation oin ESSA State Plan for lllinois that is durable required that ISBE, stakeholders, and
the Governor had opportunities to share ideas anflect on the consideration of other€Composing a plan that has

a lasetrlike focus on equity while acknowledging and appreciating that the work in supporting the whole child is
iterative and will require the continued work and refinement of stakeholdére Governor, and ISBE staff.

ISBE posted drafts of the state pfan LJdzo £ A O O2YYSy i NBIRSNDNa JIdzARSaxX | yR
https://www.isbe.net/Pages/ESSBraft-Report.aspx

ThisinfNX I A2y KFa 0SSy NBLISFGSRte& 02YYdzyAOlF SR (KNERdJAzIK

https://www.isbe.net/Lists/News/NewsDisplay.aspx?ID=1136
https://www.isbe.net/Lists/News/NewsDisplay.aspx?ID=1134
https://www.isbe.net/Lists/News/NewsDisplay.aspx?ID=1133
https://www.isbe.net/Lists/News/NewsDisplay.aspx?1D=1132
https://www.isbe.net/Lists/News/NewsDisplay.aspx?ID=1131

2Ly LINBGA2dza RNIYFGax GKS St SYSylIyhdeoni RROPPE SOSERAYRY

Office of the Governor suggested that this indicator should be more robust than Brgsale ontrack. This idea

supports the belief ofome stakeholders who stated that, just as in the college and career metaindicator irilthe 9

accountability system, there should be metaindicator in th@ &countability system.

2530-60-90 projects ask that a school (or faculty within the school)fifiea question they would like answered.

Typically, these questions surround climate and culture or an instructional practice. In the case of ISBE, and in support

of attempting to recognize, clarify, and celebrate the work of teacher leaders, the psojéttsurround teacher

leadership. At the beginning of therBonth project, faculty will propose a question and identify a timeline and

intended outcomes. At the conclusion of the 90 days, faculty will share results with their colleagues and the field.
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https://www.isbe.net/Lists/News/NewsDisplay.aspx?1D=1128
https://www.isbe.net/Lists/News/NewsDisplay.aspx?ID=1126
https://www.isbe.net/Lists/News/NewsDisplay.aspx?ID=1117
https://www.isbe.net/Lists/News/NewsDisplay.aspx?ID=1114
https://www.isbe.net/Lists/News/NewsDisplay.aspx?ID=1112

SeeAppendix Bor maps of listaing tourmeetinglocations

B. Outreach and Input. For the components of the consolidastateplan, including Challenging Academic
Assessments; Accountability, Support, and Improvement for Schools; Supporting Excellent Educators; and
Supporting All Students, describe hdwetSEA:
i. Conducted outreach to and solicited input frthva individuals and entés listed aboveconsistent with 34

CFR8299.13(bbduring the design and development of the SI
the SEA has indicated it will include in its consolidastateplan; and following the completion @6
initial consolidatedstateplan by making the plan available for public comment for a period of not less
than 30 days prior teubmitting the consolidatestateplanto the Department for review and approval.

L{.9Qa LX Iy T2NJ AYyT2 N)rpytpriordolsubinidifga finkl SrafEto BEpAsistedddifet SOG A Yy I A
phases®

Phase One:
1 January 2016 July 2016
1 Listening Tour & April 2016May 2016
1 46 meetings
Phase Two:
1 July 2016 September 2016

T LEtAY2Aa4Q 9{{! {041 GS t 201§ forsiNdedks of publi&fmrsenta SR 2y ! dz3dz
9 Listening Tour 2 September 2016
1 28meetings
Phase Three:
M October 2016 December 2016
T LEtAYy2AaQ 9{{! {4G1FrGS t Iy ,SoNdixWeekstof piidicic@imanER 2y b2@S

1 20meetings
Phase Four:
1 January R17¢ April 2017
T CSOoNHzZENE MZ HamTyY LEEftAY2A3aQ 9 BfudeRangdaadpostednthg” 5 NI Fi
ISBE website
1 al NOK mMp3X HAamMTY LOaft Asfiarel &itthedllindis!Statg Bolard & Edudationy for
approval
 April3HnamTtyY LEfftAy2AaQ 9{{! {dGI4G4S tfly &adzoYAOGGSR (2 95
Phase Five
April 4, 2017 ongoing
Amend lllinois School Code and administrative code, as necessary
Implementation support for LEAS
Continued reorganization of ISBE around ESSA
Roltout of ILEMPOWER

=A =4 =4 -4 4

26 After submission of the plan, ISBE will provide districts will information regarding the transition yeat2@%savell
as information on implementation.
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ISBBEprovided information to the publiduring all phases of wortlo ensure that stakeholders had sufficient
information about ESSA in order to provide meaningful feedback via the listeningaiegissibmission o€Eomments
ISBE maintained and updated an E&8Bsiteall during the development of the ESSA State Rigrubliclypost the
timeline, resources, and additional informatidncluding the draft plaa

Alsqg keypolicymakersincluding members of the Illinois General Assembly,Ri2® Councijlthe IBAMCand other
stakeholdergroups met regularly and were informed of the progress of the development of the ESSA State Plan.
These groups, in particular theZ® Council andBAMCwere integral in providing feedback and guidance in the
development ofall phases of the plan.

The drafts of the stateplanhavebeen presented to stakeholder groups through a wédeay of venues with sufficient
time to consider relevant commengsior to ISBE Board approvalSBE received 280 public commeatteut Drat 1,
which was open for comments for six weegind 369 public commenisbout Draft 2 which wasalsoopen for
comment for six weeksAs indicatecearlier, ISBE has hosted listening tours, conferences;@nrene meetingsand
other stakeholder meetingsnce January 2016Please se@Appendix Bor the list of all takeholder meetingselated
to ESSA.

TK S D2 @ 6ffids Babliizén providedeekly updateshroughout the processThe state planwaspresentedto
theD2 3SNY 2 NR& h T T A OSmheht d@riSgiabidiieddBdayireview Th&Sate Boardilsohas been
receiving monthlyupdates and providing inpuhroughout the year

More specifically, ISBE held a series of listening tour meetings throughout 2016 to ensweettian ofthe ESSA
State Plan for lllinoimcluded ample opportunity for stakeholders to share their expertisistening Tour Reports are
available in their entirety omww.isbe.net/essa District superintendents, school ipcipals, teachers, policy
advocates, parents, community members, and other stakeholders attended the listening tour meetings.

The first listening tour in April and May had two objectives:
1 To provide an overview of the new ESSA requirements and fuogipgrtunities, and
I To gather feedback from educatiatakeholdersabout implementation of ESSA in lllinois.

The ESSA State Plan for lllifidiaft 1, which incorporated insights gained from the April/May towgs released on
August 25, 2016 for six week of public commentThe second listening tour occurred in September 2016 and focused
on key issues contained withiDraft 1. ISBE received more than 280 individual comments on Draft 1 via
essa@isbe.netComments were submittefiom 54 organizations, 70 studentgho advocatedncludingthe arts in

ESSA, and 60 emails on behallitofary and media specialist®Vhat follows is an identification of the larger
categoriesn which comments were receivash Draft 1 as well as general themes included within the submission

General Comment$§?

i Health and wellnes®roviding overall school wellness and whole child wellness within the school
quality/student success indicators, including an assessment for hgdijtsical education, and socio
emotional learning, aggregate fithess scores, nutrition standards, integrated physical education into
school day.

i Title Il funding:Focus attention/resources on early grades, parent engagement, teacher residency
programs, tacher leadership, teacher retention, English Learner istwsassist all teachers of Eins

27 please note, that those topics and areas identified are for the purposes of showing the rangenoéts received
by ISBE.
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implemening curricula, assessment measures dwubtpractices and instructional strategiesupport for
students with disabilities, student needs, and suppagtgifted children.

1 Supports for English Learneiative language assessments, adjusting the ACCESS proficiency score,
growth in addition to EL proficiency, and formulating a former EL subgroup for purposes of
accountability.

1 Multi-tiered System of SuppMTSS):Focus on leadership and supporting the whole child,
incorporation of the afterschool quality standards, usd the lllinois School Library Media Association
Linking for Learning guidelines as part of MTSS, wellness centers in MTS8ioopjodgl TSS in its
OdzNNBy i F2N)X dzyt S anmentwith dedelofingzstrond MTSE&yant $oRuE onlparénis/S
guardians.

1 Other commentsMaintain foundational servicé% support professional learning communities, and
create a gifted subgroup for thReport Card.

1 Student success/school quality indicators (support @nyonic absenteeism, pi€ suspension/expulsion
rates, preKK attendance, ¥, extracurricular and oubf-school activities, teacher retention rates, after
school activity, overall schbwellness and whole child wellness, Kindergarten Individual Development
Survey (KIDS) protocol with adjustments, wbdsed learning, socio emotional learnjagd school
climate.

1 AccountabilityEquity in funding must come before accountability, highoedlyrowth neededand
parentinvolvementlinkedwith accountabilitythat might includefundingfor parent involvement
coordinator.

Comments Specific to th€ollege and Career Ready Indicator:

1 GPA 2.8 out of 4.@oncerns about the diversity of teacheagimgand thatGPA looks different in every
RAAGNARAOGET O2yOSNYy 62dzi a3FYAy3d GKS aeaisSvyzé &aoOKz2:
(some schools use number systemsi]linstead of grades), armbout students taking easier classes to
improve GPA.

1 Academidenchmarkindustry credentiatsZIP Code disparities, funding and staffing challenges, and
required time to scale up.

91 Behavior anaexperiential benchmark€oordination and oversight will require additional staff, students
who work or withother obligations may not be able to meet experiential requirements, may be unfairly
limiting for students with disabilities, support for 90 percent attendance and 25 hours community
service, and the notion of attendance should be broadly considered.

1 MiscellaneousNinety percent attendance may be problematic due to prolonged iliness or
family/caretakerobligation, creates six necessary conditions for college and career readiness, the plan
creates numerous veto points for students to achieve readinéssrequirement should be college OR
career, and the work proposed is too restrictive.

1 Additionalideas Inquirybased skills; soft skilleeededc add intelligence, collaboration, and social skills;
and arts readiness.

Draft 2 was released on November 18 §ix weeks of public comment. The third listening tour occurred in late
November 2016 and focused on accountability issues contained viditsifi2. These comments and the Listening
Tour Reports are available in their entiretyhttps://www.isbe.net/Pages/ESSBraft-Report.aspx Another369
commentswere submitted by67 organizations Within these commentd45were from individualadvocating to
include the arts in ESSthere were21 emailsfrom school library and media specialists

28 Foundational Services are professional learning opportunities that focus on ISBE initiatives. They are delivered
through Regional Offices of Education. During the 2046chool year, ELAathematicsteacherevaluation,
balarced Assessment, anthmily andcommunity engagement were delivered throughout lllinois.
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What follows is an identification of the larger categories for which comments were receivBdaft 2 as well as
general themes included within the submission:

il

=

Health and wellnes®rovidirg overall school wellness and whole child wellness within the school
quality/student success indicators, including an assessment for health, physical education, and socio
emotional learning, aggregate fithess scores, nutrition standards, integrated phgdiczation into
school day.

Title 1l funding:Subsidizéilingual education programs, micayedentialing, competitive grants to
teacher leaders, teacher wellness

Supports for English Learneffdo more than 1015 percentweighting forELdn the accaintability
matrix, nativelanguage assessmenit criteria:5.0 composite scordive-year timelineand growthto-
proficiency model should be developed.

Student success/school quality indicators (support €@yonic absenteeisnphysical fitness,chool
health index sociatworker-to-student ratio, school nursesto ¢student ration, civicsarts,
suspension/expulsion rates

College anatareer ready Change labels, need pathway for students with disabilities
Accountability Equity in funding mustome before accountability, high school growth needed
Support fopositive behavioral suppart(1) Ensure all lllinois schools have access to adequate technical
assistance aligned to implement and sustain behavioral supports vathiiTSS framework (2)se
multiple measures for school climate (3) develop bst#ite and LEA capacity for implementation,
fidelity, and sustainability of supports and integrated evidebesed practices for district and schaols
Other: DevelopParent Advisory Council at tisgate level, align ESSA with Perkins, align with early
childhood education

n-size Suggestionmcluded am-sizebetween 10 and 30 Some comments just thanked ISBE for the
recommendationof 20. Those who had other recommendations are captured by theviong
sentiments:

A Raisehe n-sizeto 30. The threshold of 30 for a subgroup is generally considered the minimum
sample size for statistical analysBetting subgroups smaller than that can result in less precise
data.lt is critical that subgroupata be statistically significattecause the sample size in ESSA
could play a big role for accountability purposes, including the determination of what districts
are identified as needing targeted supparts

A Lower then-sizeto 10: Thecurrent proposech-sizeof 20 is a major improvement folinois,
but there is concern thasome subgroupg some schools would be overlooked if theizeis
larger. Commenters suggestedigitoo easy for schools in their efforts to balance the needs of
the majority of the student population to lose sight of the unique needs of smaller populations
of students.

Draft 3 was released on February 1 and presented to the Governor for review. While there was ngafsical
comment period, ISBE received numerous commentBi&it 3. (These comments are available in their entiggty
https://www.isbe.net/Pages/ESSBraft-Report.aspx A total of 760 comments were submitte@®ne hundred of
those commentsvere from individuals advocating that (1) growth should count more than proficiency, (2) high
expectations and outcomes for all students, especially those from historically underserved subgmapsured(3)
summative designations should make sense to pemesnd (4) creating the appropriate plan for lllinois is more
important than completing it quickly. Arts Alliance lllindigyenuity, and 682 individualairote that arts should be
included as a distinct indicator o2 school quality.
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Some of theother critical feedback received on Draft 3 include:

1 Summative RatingsFurther discussion and review was requested for the systedesignationghat is
described in Draft 3There isconcern that it does not appear that the plan addresttesperfoomance
of subgroups in a schoolkesignation

1 Weighting: Commenters are still providing conflicting recommendations on the weighting of indicators,
FNRTYnwion 2N I 020S XwoSOFdzaSe AYAy3d F2NJ I KAIK

GSAIKGSR pm: 20SNIff gKAES (GKS aO0OK22f ljak tAGe
Without sufficient and equitable funding, the overall weiglgtishould not be overly reliant on
standardized tests results tied to community poverty levels as the basis for both proficiency and growth
measures in the state accountability systellvhen the state can demonstrate adequate and sufficient
fundingforallda OK22f &> GKSy $S 4SSt 02YS (KS 2L NIdzyAde
30
1 Subgroup sizéAgain,there were conflicting recommendations on the subgroup size between 20 and 30.
1 Appendix FAccountability System Comparisgm®videinformation on the different recommendations
fromIBAMG L{ .93 YR (G(KS D2@SNYyz2NRa h¥TFiaAoSo

In several instances, commenters sought clarification or more time on items. For exaogsépqs surrounding the
definition of college and career ready terms wédentified. Lessons learned from past school improvement efforts
were offered and request for collaboration in moving forward with the development of supports and interventions
were requested. Several commenters requested the development of a High Schawh®ptions.

ii. Took into account the input obtained through consultation and public comifeatesponse must
include both how the SEA addressed the concerns and issues raised through consultation and public
comment and any changes the SEA made asut cdsonsultation and public comment for all
components of the consolidatsthteplan.

ISBE receive?B0public comments fronthe first listening tourand 369 public comments fronthe second listening

tour. The topics upon which stakeholders comnsewere generated are listed in a previous section of this

document. Additionally, staff from the Midwest Comprehensive Center took formal notes from each of the listening
tour meetings These Listening Tour Reports are available in their entateitytps://www.isbe.net/Pages/ESSA.aspx

Allcomments received viessa@isbe.nednd via the website are shared with relevanstaff working on the ESSA
State Plarfor Illinois. Theteamreviewedand discussethe commentsprior to drafting to determine how to
incorporate comments?

What follows are dew exampls of how comments havassisted ISBE in clarifying portions of the draft plans and that
havestronglyshapedthe ESSAtatePlanfor lllinoisthrough its development:

1 College anatareer readinessAframework was presenteth Draft1 that hadthree major components-
GPA, SABNnd two or more academic benchmarks or industry credentiAlsuggestion from thedid
prompted the incorporation of an alternative College and Career Pathway into Draft 2 to further assist in
clarifying this indicator.This is testimony to the involvement of the community in the process, the

2llinois Chamber of Commerce Comments on Draft 3
S0CTUIFT Comments on Draft 3
31 Many of the comments received focused on the implementation of the state plan dhdeanore appropriately
developed through guidance developed by ISBE beginning in the first quarter of 2017.
Page35

ol
a

A
NJ

g2

adly
acknowedged and lllinois students can remain competitive among their peeisa I OF RSYA O A YR


https://www.isbe.net/Pages/ESSA.aspx
mailto:essa@isbe.net

Final Response to ED feedb&&29.17

responsiveness to accepting new ideas indhaft, and the time we have invested in allowing for
community engagement to allow for this important dialogue to occur.

1 Chronic absenteeisnTherewas interestat an early accountability stakeholdereetingin chronic
absenteeisnas a student succes®fsool quality indicatorNumerous stakeholders have submitted
comments in support of this indicatér ISBE heard suppaat meetingsfor thisindicatoras a proven
early warning sign of academic risk asfdhe likelihooda student will dropout of schod. The definition
of chronic absenteeism is being developed by the Attendance Commission.

1 Accountability: The development of the accountability system, including identification and weighting of
the included indicators, was heavily informed by the accobifityg working groug?®, the technical
steering committeerecommendations of théBAMGC and the P20 Counci) as well as thetatements
submitted during public commengeriodsand during the listeningpur meetings Not all indicators
recommended were abl®o be included, predominantly because they did not meet one or more of the
technical criteriarequired in ESSA (e.9eing valid, reliable, and comparable across all LEAs istaite
capable of being disaggregated for each student demographic gropppsied by research that high
performance or improvement is likely to increase student learning, or will aid in the meaningful
differentiation of schools

9 Exit criteria for comprehensive and targeted supports: The exit criteria for comprehensive anigdarge
support and improvement were expanded to inclualérajectory for student achievement and a strong
plan for sustainability based on feedback provided duringfits¢ period of public comment by the
Consortium for Educational Change.

1 Finearts: Numepus commenters indicated thdyelieved thefine artsshould beincluded in ESSAut in
many caseslid not specify what thisould mean(e.g.,some commentators only suggested that the fine
arts are important whereas others mentioned a fine arts indicatwuld be included within the
accountability system)

1 Schoolibrary and media specialistsSchoolibrary and media specialista/ere present at almost every
listening tourmeetingacross the state and submitted numerous comments expressing the tratie
licensed school library and media specialists protidechools, classroomand studentsISBE will
includelanguage in the Title | District Plans tlasksdistrictsa K2 6 (0 KS& gAfft ARSYyGATE
RAALI NAGASE Ay fAONINE NBaz2daNDOSadé

Additional irformation on the listeningours and commentdeedback are above andhroughout this document.

C. Gover nor 0s .®desoribaunbw tlketSEALoconsulted in a timely and meaningful manner with the Governor
consistent with section 8540 of the ESEA, includng et her of fi ci al s f r o@ffcerhee SEA
during the development of this plan and prior to the submission of this plan.

StaffF NBY L{. 9 I y Rffideié webkdy@GuNifgh&ESSA State Pléor lllinoisin its various dréis
prior to sharing Draft 3 with the Governor on February 1, 20R&levantopics discusseth these meetingincluded

32 Healthy Schools Campaign, lllinois Alliance to Prevent Obesity, Ounce of Prevention, Action for Children, Action for
Healthy Kids.

33 The accantability working group included representation from the lllinois Association of School Administrators,
Advance lllinois, lllinois Federation of Teachers, lllinoi Education Association, Leadership and Education in
Neurodevelopmental and Related Disalslitj SCOPE, Had, Large Unit District Association, Illinois Association of
Regional School Superintendents, Stand for Children, Latino Policy Forum, Illinois Parent Teacher Association, Chicago
Public Schools District 299, Chicago Teachers Union, INetisrk of Charter Schools, General Assembly staff,

YSYOSNBR 2F G(KS DSySNIt ! aaSvyotes D2@SNY2NRaE hFFAOSS | yR
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updateson the status of the plan, areas of the plan where concems questions had beeidentified by the
D2 @S NY 2 Nitoéher btak@hald@rS, and the varioawenues through which feedback was elicited.

DateSEA provided the plan to the Govern@/1/2017

Check one:
'H The Governor signed this consolidatdteplan.
i The Governor did not sign this consolidagtdteplan.

2.2 System of Performance Management

Instructions In the text boxes belowaeh SEA must descrilwensistent witt84 C.F.R.8 299.15 (b)ts system of

performance management®EAand LEA planscross all programs included in this consolidatgate plan. The
description of an SEAb6s system of performance management
approval of LEA plans, monitoring, continuous improvement, and technical assistance across the components of the
consolidatedstateplan.

A. Review and Approval of LEAPlans.Descr i be t he SEA®&ds process for support
approval of LEA plans in accordance with statutory and regulatory requirememtsdescriptioishouldinclude a
discussion ohow the SEA will @¢¢termine if LEA activities align withl) the specific needs of the LEANd2) the
S E A dossolidatedstateplan.

The purpose of ESSA is to provide all children a significant opportunity to receive a fair, equitable, andlitigh
education and to dse educational achievement gaps.

This expanded focus reaches beyond the English languagé@&bAgand mathematics foci dICLBo help provide a
better chance of closing the achievement gdBBE hasngaged irsignificant monitoring angrovidedtechnical
assistance in the predecessor prograimst is now using ESSA as an opportunity to better coordinate monitoring
between divisions and provide differentiated technical assistance in order to support LEAs in their work.

ISBE is expected to receivera than $1 billion in ESSA funds to distribute t@&S districts through the various
programs. To facilitate this process, |SEHf are developing the required statutory plans for each program and
updating the grant applications for the districtsaocess.The grant application portal will open to districts in the late
winter or early spring of 2017.

The development of thesplans and applications are driven by (1) stakeholder consultation on the local level and (2)
data-drivendecisiormaking. Applicationsand plans are developed through consultation with districts, staftl

design expertsElements within the plans and grant applicati@re based on supporting datdSBE staff share this
information in the spring of ezh yearby creatingguidance documentshavingin-person meetings with Title |

directors throughout the state, andoldingwebinars.

Review of applications is critical to ensiir® !aétigties align with both the needs of the LEA identified in their

respective plans and witn the greatelESSA State Plan for lllinaswell as with statutory and regulatory
requirements for each program area. Staff at IBBiidesupport to districts throughout this process.
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To the extent possible, divisions are consolidating and coatitig their work regarding applicatiod$This
coordinationminimizes work on behalf of the district, helps to acceledate . 9 Q& lapprdfalprodeds and y
creates alignment between the plans and the applicatidoreover, during theirst half 0f2017, ISBE is engaging in
work with Fellowsfrom the Kellogg School of Business in order to better coordimatritoring within and between
divisions for the purpose of providing better, more targeted services to districts.

ISBE istilizihngESSA to rendelthe internal organizatiomf the agency.Divisions are coordinating professional
development to districts to support application and plan development and implementation. For example, the Title
Grants Administration Division (overseeing Title IVJ,coordinates training with Federal and State Monitoiiimg

order to ensure that programmatic and fiscal requirements are meeting the law and, more importantly, supporting
the work of educators in serving studentshis work will allow ISBE to betterardinate application requirements,
monitoring throughout the year, using the data submitted by districts to ensure return on investment as well as share
promising practices throughout the state.

The significant involvement of all agency staff in the tiogaof the ESSA State Plan for lllinbist ¢ St t & GKS LI
strong connections to the field via stakeholder meetimgt lead to valuableoordinationbetweenthe ESSA State

Plan for lllinois and ISBE plaitiatives. Anyparticular LEAlanto ensue a feedback loop includes compliance with

the law, actionable suggestions for modification or amending an LEAwleen applicabl® and supports for
implementation

B. Monitoring. Descri be the SEA6s plan to moni tdedprogrevo and LEA i
ensure compliance with statutory and regulatory requiremdritis descriptiomustinclude how the SEA will
collect anduse data and informatipwhich may include input from stakeholders atada collected and reported
onstateand LEA eport cards (under section 1111¢fithe ESEAand applicable regulatiopgo assess thguality
of SEA andLEA implementation of strategies and progress toward meetirdgtieed program outcomes.

Monitoring ESSA programs is a joint and collaborgireeess at ISBEiscal and administrative monitoring of the

ESSA programs is primarily performed by the stafiefederal and State Monitoring Division at ISBs review
includes both desk auditing of data supplied by districts as well astexisits by division staff.Districts are chosen

for fiscal monitoring through an annual riblased selection process using various data inmush as the amount and
type of funding received, overall financial status, and number of prior issues notatydeviews or auditsAll grant
recipients must annually complete an internal control questionnaire that is included as a piece of the overall risk
assessmentStakeholder input from ISBE program employees, district employees, and community members is
included in the risk assessmeat appropriate. Programmatic monitoring is conducted within each program area,
such as monitoring within the School Improvement Grant or within the Title Grants DivRRiogrammatic

monitoring activities are determined lire employees who work closely with the grant recipients in order to

maximize monitoring resources within ISBEBE is continuing to consider ways in which monitoring could serve as an
opportunity to revisit and refine practices. For instandering te first half of 2017, ISBE is engaging in work with
Fellowsfrom the Kellogg School of Business in order to better coordinate monitoring within and between divisions for

34 For example, questions from the Title | Plan will be imported into the Consolidated Applicatiopptorsthe

bdzZRISGAYy3I LINRPOSaaod vdzSadAz2y 1csE AGRSAONROS GKS &aSNWBAOSa
| application and used to ewate the amount of money set aside for homeless studeis, too, the application will

require districts b explain how they support the transition of children from one school or the home to a school or
postsecondary opportunity.

35 put differently, creating a more coherent approach that considers the information asked within the application and
deliberatelytying this to monitoring and outcomes, will assist ISBE in refining the supports it provides to the field in

this work.
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the purpose of providing better, more targeted services to distridtkis work inaldes meeting with districts to hear
perceptions and recommendations in order to create a system that best serves di¥ricts.

Further, Illinois has adopted the principals included in theform Administrative Requirements, Cost Principles, and
Audit Requirements for Federal Awards (2 CER Partf@d0@)l grants made by thstateas either the originator or as

a pasghrough entity via theGrant Accountability and Transparency Act (GABB)ILCS 708)1The purpose of
GATA is to increase accountability and transparency in the use of grant fundsewhiténg the administrative

burden on both state agencies and grantede law provides for the development of a coordinated, medundant
process to establish effective and efficient oversight of the selection and monitoring of grant recipients, gnsurin
quality programs; limiting fraud, waste, and abuse; and defining the purpose, scope, applicability, and responsibilities
in the life cycle of a grant-iscal, administrative, and programmatic monitoring protocols are being developed and
formalizedstatewide in an effort to adopt best practices, create efficiencies, and improve outcorfies.

requirements of GATA as well Badgetingfor Resultg’ (BFRand lllinois Datdor Fiscal and Instructional Results,
Study, and Transparency (lllinois Data Figiovide ISBE with thepportunity to collect and share data on program
efficacy in two ways. First, data collected from LEAsamountabilityindicators will be shared on the lllinois State
Report Card. Additional information on specific program outcqrtteésugh the requirements of BFR, will be shared
internally and with stakeholders in order to, as applicable, refine program goals and allocation requests.

¢CKS L{.9 LYGSNYyrt ! dzRAG 5AGAEaAA2Y @At | dzZR Anferndl KuBit | ISy 08 Q3
provides independent and objective assurance and advisory services directed toward evaluating the effectiveness of
internal risk management, control, and governance.

C. Continuous Improvement Describe the SEA@gSpPpAandiEplansand nt i nuousl y
implementation.This description must include how the SEA will collect and use data and informatimin may
include input from stakeholders and data collected and reportstéiteand LEA report cards (under section
1111(h)of the ESEAand applicable regulatiopgo assess the quality of SEA and LEA implementation of
strategies and progress toward meeting the desired program outcomes.

Most generally, various sources of data (e.g., data collected through the LEA applisedgnam targetsReport

Card etc.) will be used for the purposesadntinuousimprovement byboth ISBEandthe LEAs ISBE will analyze the

submission and approval process for applications to collect data from LEAs and compile lists of best praktices an
frequently asked questiond. { . 9 Qa 2 dziNBIF OK STFF2Nlia gAfft SyadaNBE GKIFG adl
aware of the support they have to implement practices that will improve outcomes for children.

More specificallyl]SBE shallsedata from the state and loc&eport Cardas well as feedback from stakeholders to
evaluate needs foprogrammatictechnical assistance. Other data points may also be,ssexh as issues within the
application process and monitoring findingsor examplein Title | other factors considered when determining where
to target technical assistance include:

BL{.9 FLIINBOAIFIGSa GKS [FGAy2 t2fA0@ CashitinonitgriigloNEL y 3 GG KF G &
programsto be effat A @S F2NJ 2@SNF €€ AYLINROSYSyYyd 2F 9 LINBINIYa ¢KS
37 For additional information on Budgeting for Results, please access
https://www.illinois.gov/hsc/Documents/BFR%20Strategic%20Plan%2Za®.pdf and
https://www.illinois.gov/gov/budget/Pages/results.aspx.
38 For additional information on the lllinois Longitudinal Data System, please access
https://www.illinoisworknet.com/ILDS/Pages/default.aspx.
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a) Years of experience ttie program directoin administering the Title | program

b) 1 26 Odz2NNBYyG A& GKS RAAGNROGIQA ¢AGES L LYY

c) 5Aa0NROGQa NBrnudcstians @& yS8E régardirly submissidtsalpplication and
NBaLlRyasS G2 L{.9Qa NBGASg FTAYRAy3Ia

a) Size of Title | allocation

b) Number ofFederal and Stat®onitoring audit findings

¢) Number of A133 Reports

d) Budgetvariancegnet disbursemento budge comparisorof Title | grant)

e) Any complaints made against the district

Currently, each program area has unique indicators that drive the technical assistance determin@BERsa i3 2 I
to use its personnel resources to provide technical assistandecapacity building to districts to meet the goals of
ESSAn a comprehensive manneThus,ISBE is using the opportunity presented by ESSA to look more holistically as
an agencyt how our divisions overlap and can work together to improve efficiemcyraduce burdens on distrist
andto improve services to student#And, while there are standardized approaches within divisions to ensure
compliance, ISBE is also sensitive to the differentiated needs of districts.

ISBEwill maximize effective use &SSA funds by

1 Coordinating new plans and resources available withexisting resources angrograns, leveraging on
the knowledge of previous programs and expanding on the new opportunities provided under ESSA

1 Monitoring the implementation of activitig and programs through its existing district oversight
mechanismsand coordinating with other programs to minimize the burden on districts

9 Offering technical assistance to districts to help them in implementing approved program activities
tie fiscal a@cisions to improved studerschievement

91 Providingtechnical assistance, professional development, and support to LEAs and schools in the
development of theiplanning and application for comprehensive funding across progrants

1 Providingassistance oconductinga needs assessment, curriculum audits, equity audits, and other
diagnostic supports and services for LEAs and schools necessary to develop strong improvement plans

D. Differentiated Technical Assistance Descri be t he SEAiated tegghnieahassistancepts ovi de d
LEAs and schools to support effective implementation of SEA, LEA, and other subgistragegies

ISBEas an agencys transitioning toward crosBinctional teams As the ESSA State Plan for lllif@isdeveloped,

staff from different divisions have come together to consider how ISBE can most appropriately be organized in order
to serve the field.Undergirding this work is the ISBE vision that stétemisis a state of whole, healthy children

nested in whole, hathy systems supporting communities wherein all citizens are socially and economically Becure.
order to operationalize that vision, schools and districtgke the children they serve must have available to them
differentiated supports based upddentified needs and readines3his occurs in two ways.

First, ISBEtaff isavailable to support districts by responding to questions about technical matters (e.g., how to
complete a grant application, the appropriate use of funds). Included imibrik is fiscal and programmatic
monitoring.

Second|SBE will provide access to supports identified as necessary by a district or school thiBMFOWER.
As the statewide system of support to help all districts and schools impreEMROWER willrpvide thestructure

through which schools will be able to select atMPOWER Provider Partner(s) and receive servides structure of
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ILEMPOWER is predicated on schools identifying areas where they need support as well schools selecting a vendor
who can best assist in meeting those areas of need to improve student outcomes. Prior to identifying and utilizing an
ILEMPOWER Provider Partner, a school must complete a needs assessment/equity audit. The audit is required and is
the basis for all futurevork. The results of the audit will allow schools to select the most appropriate provider for

their needs, establish a work plan identifying targets, as well as create a timeline to meet improvement targets.

Targets must be identified in one or more betfollowing areas: Governance and Management, Curriculum and
Instruction, and Climate and Culture.

L{.9 gAftft Y2yAl2N pdstoensure 2natth€yare anvradki® @cetviripydvement targets or, if
a school is not meeting performance ggts, assist in amendirighprovementplans to focus specifically on areas
inhibiting improvement.

The ILEEMPOWER Provider Partner will be-ppproved by ISBE to offer particular services at a specific cost. ISBE will
work with vendors to establish the epific cost for services so that schools &rdvider Partnersvill not need to do

s0. Schools will have four years in which to demonstrate consistent improvement in identified areas (one year for
planning and three years for implementatioff).

In orderto serve as an fEEMPOWER Provider Partner, an organization must apply and fppreved to offer
services in one or more of the aforementioned categoridpplicants for preapproval must provide:

91 Evidence of success in the delivery and sustainabilischool improvement services.

1 Information on or evidence of the development of services in areas including, but not limjtBata
Competency, Resource Management, Continuous Improvement, and Sustainability.

1 Information a organizational capacity.

Once preapproval of vendors occurs and after schools are identified for supports in2018 school year, the next
steps for a school identified for comprehensive support are:

1. Upon notification from ISBE will begin completing a needs assessment/equiity a

2. At the conclusion of the needs assessment/equity audit, the school shall submit the data gleaned from
the needs assessment/equity audit along with the identification of vendors who could support the
school with its identified needs or equity gapsI8BE.

3. ISBE will ensure that the identified venéftinas the capacity to assist the schdbl.

4. The school and vendor will develop a work plan that includes targets and dates and submit to ISBE for
approval.

95% of Tl funds identified for school improvememist flow to the districts. The supports identified through the
needs assessment and equity audit as well as the cost proposal submitted as part of-dpppreal process will

39 The determination for #our-yeartimeframe was recommended by stakeholders€ year of planning, three for
implementation) as well as is the greatest length of time allowed for this work in ESSA.

40 As identified in the introduction to the ESSA State Plan for lllinois, there is the possibility, withirfEtd®QWER
structure, tha schools and districts within Illinois can serve as partners for schools that require support. Schools that
have received a Tier IExemplary School or TieglCommendable School can engage in this work and receive
funding to do so. As indicated Byperintendent Smith at the February 2017 Illinois State Board of Education
meeting, peer coaching and mentoring will grow as ESSA implementation continues.

41 To be clear, it may be that a pepproved vendor is working with a number of schools. At theetoha specific

schools submission of information/data to ISBE, that vendor may be at capacity based upon the information
submitted at the time of application. If this is the case, ISBE will work with the school to identify another appropriate
vendor.
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allow ISBE to grant the appropriate amount of funding to each school oictlf$tiSBE will monitor progress through
the submission of garterly reports that provide data on progress in achieving identified targets as well as utilizing
field-based staff who can, if necessary, provide technical assistance and monitor for compfahools that are not
making reasonable progress will work directly with ISBE to determine additional intervefitions.

Members of the lllinois State Board of Education will be provided an annual report that including evidence of provider
impact beforeany renewal is approved.

42The ILEMPOWER structure allows for the selection of a vendor to serve multiple schools within the same region.
Approaching the work in this way assumes that schools have identified the same needs and similar targets.
43 Within the ILEMPOWER structure, &f#: Lowest Performing School would not be able to be identified for
comprehensive services indefinitely. At the same time, the type of intervention would be dependent on the specific
elements within the improvement plan that, over time, were not mat.tHe case of a school receiving
comprehensive services that is unable to meet targets, ISBE will work directly with the school to determine the
necessary supports and resources outside tREMPOWER structure that will aid in school improvement.
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Section 3: Academic Assessments

Instructions As applicable, provide the information regarding & a &cadénsic assessments in the text boxes below.

Currently, and as required in ESSA, lllinois has an assessment Byatémeludes:
1 Content asessments in grad&through8in ELA andnathematics
1 Administration of the SAT at no cost1d™- gradestudents on a school day.
1 A science assessment completed hydents in grade$, 8, and at the conclusion dBiology lin high
school
1 TheDynamic Learning Maps Alternative Assessnienthose students with the most significant
cognitive disabilities

In line with the opportunitis presented within ESSA, ISBleavordo use assessment as an opportunity to ensure

that each and every child is able to demonstrate academic aeni@nt on state standards. Howeverhile ISBE
acknowledgeshat strong academic achievement is essential for each and every child, it is also the case that academic
achievement is but one portion @ more complex picture of student development over time. ESSA requires an
accountability system containing multiple measures. Thus, ditiad to academic achievemen$BEust collect and

report on growth for students in gradésthrough8. Stakeholdrs and theGovernorhave also made it clear that

growth, while not required in ninth through2th grades, is very important and should be included in the

accountability system.

A. Advanced Mathematics Coursework

Does thestate 1) administer endf-coursemathematics assessments to high school students in order to meet the
requirements under section 1111(b)(2)(B)(v)(1)(bb) of the ESEAI2) use the exception for students in eighth grade

to take such assessments under section 1111(b)(2)(C) of the ESEA?

N Yes.| f yes, describe the SEAO0Ss sstetheadpertgnitydmsbe prepargdifooand de al |
to take advanced mathematics coursework in middle school consistent with section 1111(b)(23dorank. §

200.5(b)(4)

'H No.

ISBEwill not utilize the eighth grade math exceptiolsBEactively supports the implementation of the lllinois Learning
{4 YyRFNR& AY YIFIOGKSYIFGAO0a Ay | YFYyySNI GKFEd NBaLRyRa G2 ai
effectively differeniate instruction for students.

B. Languages other than English
Describe how the SEA is complying with the requirements in section 1111(b)(2)(F) of the ESBA@rER. §
20056(f) in languages other than English.
a. Provide t he SE A @§usgedothérithaniEnglish that dreopresefititoa significant extent
in the participating st34d@6.ER €& 2080 @)udnadidentitythe 6 consi st
specific languages that meet that definition.

ISBE defines languages other than EnglishbINS a Sy i (2 | aA3IyAFAOIyd SEGSyd Ay Lf
languagespoken bymore than 6Q0percentof English_earnersn the state Thisaccounts for over 9percentof all

English_earnersn the statebased on the most recent vegfil data (2014) ISBEprovidestranslation of directions

and reporting shells within thBartnership for Assessment of Readiness for College and CdPéRrE€ assessment.

The PARCC talile AppendixCshows the 10 languages in lllinois during the laséé school years (201B4, 201415,
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and 201516)* The estimate of the 20146 lllinois count is identical to the counts for 2613.

b. Identify any existing assessments in languages other than English, and specify for which grades and
content areas tlse assessments are available.

The only language that is currently being traxtiapted is Spanisior the PARCC assessment in mathematics

c. Indicate the languages other than Engiisntified in B.i. above for whiclearly student academic
assessmentsanot available and are needed.

The PARCC mathematics assessment has beenadapded for Spanisthowever, additional development and
validation is necessary in all other areas and for other languadgemis will, to the greatest extent practicabieork
to develop translations for all languages whereg@dcentor more of the Englishearnerpopulationspeakghe same
language, other than English.

d. Native Language Assessmeriigscribe how the SEA will make every effort to develop assessments,
at aminimum, in languages other than English that are present to a significant extent in the
participating student populatidoy providing

i. Thes t aplam ansl timeline for developing such assessments, including a description of
how it met the requirementd 34 C.F.R.8 2006(f)(4);

The state will continue work with stakeholders to identify all possible funding straachsechnical resource®s

support thswork. It is anticipated that we will continue to offer a trajaslapted version of mathematics ftire 3-8
general education assessment and that we will seek to extend this opportionitther content areas and
assessment® The goalsto provide translations for all languages where@ficentor more of the Englishearner
population speaks the sameorld language, other than Englishlowever, lllinois capacity to do this work will depend
on a sufficient allocation from both federal and state sources to conduct the translations and validate the work.

ii. A description ofhe process thstateused to gther meaningful input otine need for
assessments in languages other than English, collect and respond to public comment, and
consult with educatorparents and families of Englidglearnersstudents, as appropriate;
and other stakeholders; and

L { . sra=gy to ensure that opportunities for meaningful consultation with stakeholdexs formulatedn three

ways First, ISBE provided information to the public to ensure that stakeholders had sufficient information about ESSA
in order to provide meaningt feedback via the listening tour$SBE maintained and updated an ESSA website
throughout the development of the ESSA State Rtallinoisto publiclypost the timeline, resources, and additional
information, including the draft plan. Second, keglicymakersjncluding members of the lllinois General Assembly,
ISBE, th&®-20 CouncijllBAMC and otherstakeholdergroups met regularly and were informed of the progress of the
development of the ESSA State Planlllinois These groups, in particulthe R20 Council andBAMCwere integral

in providing feedback and gilance in the development of all phases of tHarp Finally, the draft plan has been

presented to many stakeholder groups through a wédeay of venues prior to ISE®ardapprovalwith sufficient

44 Chineg Mandarin is listed as a top 4 language in lllinois on the PARRC list. ChinesediaktisoMandarin and
Cantonese. When the twaialectsare counted together, the combination is in the top 4. Please note that lllinois
counts these twdalialectsseparately.
45 Stakeholders have requested native language assessments for PARCC language arts for at least the Spanish speaking
subgroup which takes into account 78% of all ELs in lllinois.
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time to consider relevant comments. Please s@pendix Bor the list of all sakeholder meetingselated to ESSA.

ISBE included informatian all three phaseen specific provisions related to English Learm@rdassessments in
languages other than English and solicited comments and consulted with stakeholders representti¢uencies
serving bilingual committees. The Latino Policy Forum and Bilingual Advisory Council, amonhaviedieen
deeply involved in the work of the-20 CouncilandIBAMCand have contributed to the development of the plan.

iii. As applicable, an explanation of the reasonssthgshas not been able to complete the
development of such assessments despite making every effort.

ISBE is committed to develimg native language content areas exams. Howeveihg has been a barrier to
completing any additional development of native language or content translatillit®is has not had a full budget in
two fiscal years, though-K2 education has been fundeduring this time.However, the ongoing fiscal uncertainty

regarding a full budget has made it difficult to idenstate funding for the development of native language or
content translations.
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Section 4: Accountability, Support, and Improvement fcndls

Instructions Each SEA must describe its accountability, support, and improvement system consis@hCaRIR.8§§ 200.12200.24and
section 1111(c) and (d) of the ESEA. Each SEA may include documentation (e.g., technical reports or suwaderto®) that
demonstrates compliance with applicable statutory and regulatory requirements.

4.1 Accountability System

As mentioned previously, school accountability in ESSA reqiraisa state consider more than academic achievement in §rades
throudh 12. Also, while ESSA requires that the accountability system of a state include academic proficiency, it also requires the
following:

1 Academigrowth (Grades3 through 8);

1 Graduatiorrate(High School);

1 EL proficiency(Grades3 through12); and

1 Oneor morestudent quality or student success indicator.

Thearea that received the greatest attentiaturing the listening tours and via public comments on drafts of the ESSA State Plan for
lllinoiswas the development of an educative, equitable, and 4pamitive accountability systemCommon values held by ISBE and
stakeholders also include high expectations for student achievement (i.e., the required academic indicators) and a siystgptutis
the complexity of the work that occurs in schools. ISBE assénat growth and achievement should be weighted equiallihe first

two drafts of the ESSA State Plan for lllind#owever, public comment and comments received from@uernor during the required
30-day reviewprovided a strong argumenhat growthwas of greater importance than that of proficiency. Rationale for this claim was
premised upon the former accountability system in N@isBfar as there were a number of schools whose students were showing
growth. Neither the accountability system ndret lllinois School Report Card reflected this growth. Additionally, the ability for
stakeholders to identify accountability indicators that extended beyond achievement and gpwoxtfde an opportunity to develop a
system in which multiple measures indic@ of the work that occurs in schoasuldbe factored into a final summativaesignationfor
each school. The system outlined below contains both of the aforementiergrdwth weighted significantly higher than proficiency
and school quality and sobl success indicators that look at aspects of schooling that were previously unavailable to the Illinois
accountability systemander NCLB

A. Weighting

Theaccountability systenfor lllinoisas well as the weights within and between the required acaderategory and schools
quality/student success indicator are as folloffs:

46 AppendixF: Accountability System Comparisgmevideinformation on the different recommendations frol8AMG ISBE, and the
D2@SNYy2NRa hFFAO0S®
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INDICATOR WEIGHTING

20182019

201

92020

CATEGORY

ELEMENTARY

HIGH SCHOOL

ELEMENTARY

HIGH SCHOOL

ELA Proficienay 10%

ELA Proficienoy 10%

ELA Profiencyc 7.5%

ELA Proficiency 7.5%

Math Proficiency 10%

Math Proficiency 10%

Math Proficiency 7.5%

Math Proficiency; 7.5%

Core Academic

ELA and Math Growtq
50%

Graduation (4, 5, 6 year)
- 50947

ELA and Math Growtt
50%

Graduation (4, 5, 6 yearp0%

Indicators (simple linear regression) (simple linear regression)
English Learner English Learner English Learner ProficiendEnglishLearner Proficiency
Proficiencyc 5% (growth | Proficiencyg 5% (growth |c 5% (growth to target 5% (growth to target
to target treatment) to target treatment) treatment) treatment)
Science Proficienay0% | Science Proficienay0% |Science Proficienay5% [Science Proficienay5%
TOTAIWEIGHT | 7505 ACADEMIC | 75% ACADEMIC  [75% ACADEMIC  [75% ACADEMIC
Chronic Absenteeism 209 Chronic Absenteeism  |Chronic Absenteeism Chronic Absenteeism
7.5%
5-10% (depending on fing0 - 7.5% (depending on fine
arts weighting) arts weighting)
Sl Climate Surveys 5% Climate Surveys 5% Climate Surveyg 5% Climate Surveys 5%
udaen
Success/Schoo| [Elementary/Middle 9 Grade OrTrack 6.25%Elementary/Middle Grade [9" Grade OrTrack 6.25%
Quiality Grade Indicator}, 0% Indicator¢ 5%
Indicators [P-2 Indicator]g 0% College and Career P-2 Indicatorg 5% College ancCareer Readines
Readinessg 6.25% C 6.25%
[Fine Arts Indicator] [Fine Arts Indicator] Fine Arts Indicator Fine Arts Indicator
0% 0% 0-5% 0-5%
TOTAL
WEIGHT 25% SSSQ 25% SSSQ 25% SSSQ 25% SSSQ

It is important to note that:

f
f
1

Implementation of the accountahiji system will begin in 201¥8.
The nsize for the purpose of accountability will be 20.
Until such a time when indicators identified parenthetically are available, the total weight of the school quality/school

success indicator will be placed upon thedable indicator(s) for the school configuration.

47 Districts will have the opportunity to participate in the PSAT. Districts will be reimbursed for participation. At éhigromith will
receive no weighin the Accaintability System As implementation continues, the relationship between the required academic
indicators (e.g., EL Proficiency, Academic Attainment, Graduation Rate) and growth will be relisiegghrds to the graduation rate
indicator (50% total wigiht), 30% of its total weight will result from the 4 year cohort graduation rate , the 5 year cohort graduation ra
will account for 15% of the indicator and the 6 year cohort graduation rate will account for the remaining 5% of the autiunta

indicaor.
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1 Based upon feedback from stakeholders and the Governor, growth received over two times as much weight as proficie
in the accountability system.

1 The Governor, stakeholders and ISBE value having an aabdiy system that recognizes academic growth in high school
Districts will have the opportunity to participate in the PSAT. Districts will be reimbursed for participation. Atéhis tim
PSATrowth will receive no weight in the Accountability System

1 llinois recognizes an emphasis on student growth as a primary driver to close equity gaps. As a result, student growth
represent 50% of the accountability framework for Illinois. In addition, ISBE will provide each school with a growth
designatia on the lllinois Report Card beginning in the 2@0D20 school year. This designation will provide parents,
caregivers, and community members additional information on the interrelationship between growth and attainment as
well as highlight those schodlsat have made substantial gains in growth. There will be a comparison of like schools anc
all school comparison on annual growth to proficiency. In both cases, the assigned grade for growth will drsscateA
The different levels forthe growth@1a A 3y I GA2y Attt 6S | daA3dySR o6FaSR 2y S
comparable schools. The Technical Advisory Council will assign designations using either quintiles or normal curve
distribution.

1 EL proficiency will be measured by a growthamet measure’® based upon the recommendation of stakeholders.

1 English Learners will be assessed annually for English proficiency and for English language arts and mathematia. Il
assess newly arrived ELs, enrolled in their first year insdh®ols, in grades-B2 in academic content areas: English
language arts, mathematics, and science. Data from theyfgat assessments will not be included in accountability
determination, but serve solely for baseline purposes.

1 The Fine Arts have beémcluded as a school quality/student success indicator. This indicator will consider the percentag
of students enrolled in a fine arts course during the school year. It will receive 0% for the next four school yeags. Durir
that time a workgroup will aalyze available data to ascertain iffhow the indicator can be further refined.

1 Science has been included as an academic indicator insofar as a level of science literacy is important and an area in w
LEfAY2A8Q aiddzRSyda | NS&d. ThdzdbBeyiniitator wlllBdjwizieB & 0 pegentuftil 20D & S
The weight of the science indicator will increase to 5 percent during the-20X&hool year and the weight of ELA and
math will decrease to 7.5 percent. Student scores will be megoonly in respoects to proficiency due to the federal
requirements that frame the adminiatration of this assessment.

f LfEtAy2Aa gAff dzaS AAYLIX S fAYSIENI NBINBaairzy o SshsddzmponO dz)
the reommendation of IBAMCISBE supports the recommendations of the Technical Steering Committee and will run
additional statistical treatments (e.g., growth to target, value tables, student growth percentiles, hybrid models)
concurrently on this dataThis hformation will allow theTechnical Advisory Coun€lAC) to make the most informed
choice on a growth measure at the conclusion of the 220@%chool year.

1 TAQprovides guidance on technical assessment and accountability issaaseffort to create @ingle summative
designationthat meaningfully differentiates school§ AC members help ensure alignment of accountability system to cor:
values and assure the statistical validity and reliability, accuracy, and fairness of individual assessmenttansiadit the
accountability system as a whole. TAC will be convened in collaboration with the National Center for Improvement of
Educational Assessment and composed of national and local researchers and other practitioners, particularly those
practitioners who specialize in assessment and school accountability research and data analysis for lllinois school distr

1 Indicators in [brackets] will be studied by workgroups organized by ISBE. Recommendations will be submitted no later
December 31, 2017

1 The realities of the fiscal uncertainty in lllinois as well as the need to ragis¢he & (i | $clofisare fundedled to the
creation of thelllinois SchooFunding Reform Commissiofthecommissionersgreed toincludea spending transparency
report that communicates federal, state, and local spending in a way that is understandable to the average person on t
lllinois State Report Cardsuch a report should give details of both distrantd schoolevel spending, including for the

48The lllinois School Report Card will indicate EL growth using the following descriptors: schools making better than gnquettted
schools making adequate growth, and schools making less than adequate growth.
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B.

purposes of eamining intradistrict equity. In addition, the state accountability system recommended through ESSA will |

dzZa SR (2 RSUGSNNAYS 6KSGKSNI 2N y2G AYyONBlI &aSR FTdzyRAYy 3

f

é

-

academic growth.ISBE vil investigate any district that is receiving increased investment with no improvement or a declir

in outcomes.Depending on the results of the inquiry, the State Board may intervene and support the df8trict.

Indicators

Describethe measurés) included in eaclof theacademic achievemertcademic progresgraduation ratgorogressn achieving
Englishlanguage proficiengyandschool qualityor student successdicatorsand how those measures meet the requirements
described ir84 C.F.R.§ 200.146)-(b) and section 1111(c)(4)(B) of the ESEA

il
f

The descriptiorior each indicatoshould include houit is valid, reliable, and comparable across all LEAs insthés as
described ir84 C.F.R.8 200.14(c)

To meet the requirements describe®4nC.FR.§ 200.14(d), ér themeasures included within the indicatorsachdemic
progressandschool qualityor student succesaeasurs, the description must also addréssv each measure within the
indicators is supported by research that high performaneepovement on such measurdikgly to increase student
learning(e.g., grade point average, credit accumulation, pedoce in advanced coursework).

For measures within indicators sthool qualityor student succeghat are uniquéo high schoolthedescription must
addres$iow research shows thaigh performancer improvemenbn the indicator is likely tincreasegraduation rates
postsecondary enrollment, persistence, completion, or caadiness

To meet the requirement 84 C.F.R.8 200.4(e), the descriptions for tleademic progresndschool qualityor student
succes$ndicatorsmustinclude a demonstration bbweach measuraids in the meaningful differentiation of schoalader
34 C.F.R. § 200.1®&y demonstrating varied resultsrass schools in thetate

4 Additional information on the FundgnCommission may be found latps://www.isbe.net/Pages/lllinoisSchoolFundingReform
Commission.aspx
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ACADEMIC \MEASURE(S DESCRIPTION

INDICATOR

ACADEMIC PARCC {8) Description:The measure of academic achievement for grad@s8ll be the PARCC
ACHIEVEMEN assessment. The measure of academic achievement for high school will be the SAT,

Dynamic Learning

MapsAlternate achievement for students with profound cognitive disabiliti€his rateof proficiency will be
Assessment (DLM| defined as the percentage of all served students meeting or exceeding standards on th
AA) (38, 11) required applicable assessmenthe annual measure of achievement will be calculated

SAT (high school)

administered in grade 11. Additionally, the DI® will be the measure of academic

basedupon the greater of 95% of all such students or 98P4all such students in the
subgroup, as the case may be, or the number of students participating in the assessme
Research:PARCMany studies were conducted during the test development for PARC
support the evidence for validity (e.g., Postsecorid® 9 RdzOl (1 2 N& Q WdzR
Performance Level Setting), reliability (e.g., Automated Scoring Study, Quality of Items
Tasks, and Stimuli Study), and comparability (e.g., Mode Comparability Study, PARCC
Benchmarking Study) for PARCC assessments. Thedaicteports for the field test in 2014
and the operational test in 2015 also documented the evidence for its validity, reliability
and comparabilit§?.

SAT The College Board sustains a continuous program of research on the SAT, exami
the validity,fairness, and effectiveness of the test nationally. Extensive research on the
predictive validity of the SAT has established its use as a college entrance exam throu
studies on the relationship between SAT score and-fiestr GPA in college. The €g#
Board has also studied the relationship between SAT scores and other critical postsec
outcomes, such as college enroliment persistence, GPA in second and third year, as w
graduation rate. The redesign of the SAT assures that the predietiieity of the test is as
strong as it was in the padt

DLMAA: The DLM consortium has sustained a research agenda based on the validity,
reliability, and technical soundness of the DIAM as an appropriate laregeale assessment
for students with themost profound cognitive disabilitie®.53

Aids in Meaningful Differentiation of SchoolsAcademic achievement has been the
historical method for differentiation of schools. In the past, academic achievement was
only indicator used to meaningfully tifentiate schools in IllinoislSBE will continue to

50 For research on PARCC, please aaudssp://www.parcconline.org/assessments/testesign/research
51 For research on SAT, please actefs//research.collegeboard.org/sites/default/files/publications/2014/6/SynthesiERecentSAT

Validity-Findings.pdf

52 For research on DLM, please access

http://dynamiclearningmaps.org/sites/default/files/documents/publication/Validity Evidence AA Score Uses NCME2016 Karvone
omine_Clark.pdf

53 For research on thealidity and reliability of DLM, please access
http://dynamiclearningmaps.org/sites/default/files/documents/publication/Technical Manu&l 201415.pdf
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ACADEMIC
INDICATOR

MEASURE(S

DESCRIPTION

convene a TAC to make amendments as additional data is availlddseFSection 4.1(F) fg
a simulation of all indicators used in the meaningful differentiation of schddls.

ACADEMIC
PROGRESS

Linear Regression

Description:ISBEproposes to utilize linear regression (i.e., current test scores are regres
2y flad @SIFNRa G4$Said a02NBav (2 -8 vondarti S
with the recommendation from IBAMQSBEwill concurrerily run simulations of additional
growth models as data becomes more stable with additional years of administration. |f
simulations show a more valid and reliable growth metric for purposes of meaningful
differentiation, they will be considered by stafifié stakeholders for utilization moving
forward.

Researchlllinois utilized the following resources on the appropriateness of various grov
Y2RSf&a F2NJ 0KS LlzN1Jl2aSa 2F | O02dzy (| &and )
Pathways to New Accourtdity Through the Every Student Succeed$%cThese
resources are grounded in reseattand evaluatioff on past implementation of growth
models as a part of accountability under NCLB.

Aids in Meaningful Differentiation of SchooldSBE will continuestconvene a TAC to mak
amendments as additional data is available. Please Section 4.1(F) for a simulation of &
indicators used in the meaningful differentiation of schools

GRADUATION
RATE

4-year adjusted
cohort graduation
rate,

Description:ISBEcollects data regarding the-ylear adjusted cohort graduation rate and 5
and 6year adjusted graduation rateS’he Graduation Rate indicator will be the combinec
measure of the four yaacohort data which will make up0% of the indicators weight, the §

year cohort will account fot5% of the indicator and the 6 year cohort will account for the
remaining 5% of the accountability indicator.

ResearchThis data is stable and collectedhsistently across all LEAs serving high schoo
grades, as can be seen in the School Report Cardedb Statewide Trend D&fa The

5-year adjusted
graduation rate,
and

54 A Technical Adviso@ounci(TAC) provides guidance on technical assessment and accountability issues. TAC rheiplessure
alignment of accountability system to core values, asdurethe statistical validity and reliability, ac@acy,and fairness of individual
assessments or indicatorand the accountability system as a whdleeTACwill be convened in collaboration with the National Center
for Improvement of Educational Assessment @oathposed of natinal and local researcheasd other practitioners, particularly those
practitioners who specialize in assessment and school accountability research and data analysis for lllinois school districts

%5 This document can be accessedvatvw.ccsso.org/documents/2013growthmodels. pdf

%6 https://learningpolicyinstiute.org/sites/default/files/productfiles/Pathways New

Accountability Through Every Student Succeeds Act 04202016.pdf

57 Beimers, Jennifer Nicole. The effects of model choice and subgroup on decisions in accountability systems based orositident gr
ProQuest, 2008.

Couwncil of Chief State School @#rs Understandingind UsingAchievementGowth Data. Growth Model Brochure Serigdune 2011):
http://www.wera-web.org/links/Journal/June_Journal 2012/CC6_CCSSO_Growth Brochures_jan2012.pdf

Tekwe, Carmen D., Randy L. Carter, Chdng Ma, James Algina, Maurice E. Lucas, Jeffrey Roth, Mario Ariet, Thomas Fisher, and
Michael B. Resnick. 2004. "An Erigal Comparison of Statistical Models for VaArded Assessment of School Performance." Journal
Of Educational And Behavioral Statistics 29, no. B36LIERIC, EBSCOhost (accessed March 9, 2017).

58 U.S. Department of Education. Evaluation of the 2085Growth Model Pilot Program. (January 2009):
https://www?2.ed.gov/admins/lead/account/growthmodel/gmeval0109.doc

59 ESSA does not require that growth is measured in gradek?. However, lllinois stakeholders have made it clear that a way of
measuring growth is important and P20 recommended that the administration of a second high school assessment is the ratest acct
ge& G2 | OKAS@S (KA&A®D alPIaLEs2hS Gréuest VakieSon SnglehBghayite. Mdrder todM@asuige Zhis, the state
must invest in gearly high school assessme@®overnor Raunewill commit to finding the funds to pay for this assessment

80 |nformation retrieved fromhttps://www.isbe.net/_layouts/Download.aspx?SourceUrl=/Documentgfend-data-02-16.xIsx
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ACADEMIC
INDICATOR

MEASURE(S

DESCRIPTION

6-year adjusted
graduation rate.

definition and criteria for high school graduation are set in School €oaled the data
collected statewide is valid, ralble, and comparable across all LEAs in the state, as
evidenced in the lllinois State Report Card.

Aids in Meaningful Differentiation of SchoolgGraduation rate is a required metric of
student achievement. The maximum high school adjusted cohort gramtuedte is 100%.
The all students graduation rate in 2016 is 85.5% fpedr, 87.7% for fear, and 88.2% for|
6-year adjusted ratesISBE will continue to convene a TAC to make amendments as
additional data is available. Please Section 4.1(F) for datiom of all indicators used in the
meaningful differentiation of schoals

PROGRE®S ACCESS 2.0 Description The lllinois Admnistrative Cod®A RSy G A FAS& GKS adl G4
ACHIEVING composite Development Standards as those developed by the WIDA ConséttiufiR (G KS &
ENGLISH proficiency level | English Language Proficiency Assessment as the ACCESSgfor ELLs
LANGUAGE of 4.8 ResearchThe adherence of ACCESS faor 6 theEnglish Language Development Standa
PROFEICIENCY ?s doc_ur_nente(_j b_y_ Cook (200‘?‘)T_he technical properties of the ACC_:ESS for ELs, includ
Please see pages| its validity, reliability, and operational performance, are published in annually updated
27-28 for reports by WIDAS
additional Aids in MeaningfuDifferentiation of Schools:
information. ISBE will continue to convene a TAC to make amendments as additional data is availa
Please Section 4.1(F) for a simulation of all indicators used in the meaningful differenti
of schools 5¢
SCIENCE Administered at Description:The measure of academic achievement for science is the lllinois Science

the conclusion of
grades 3, 5, and
once in high
school (typically
after a student
completes Biology

0.

Assessment (ISA) along with the DAK Science Assessment for sents with profound
cognitive disabilitiesThe assessment is administered in an online format and is aligned
the lllinois Learning Standards for Science incorporating the Next Generation Science
Standards (NGSS)which were adopted in 2014.

ResearchScience literacy is a necessary component to success and a key driver of the
aylridiazyQa OFLIOAGe (2 Ayy20FGS F2NJ S02y
thrive in the global econom$g  { OA Sy OS Aa | faz2 | NBOzedy
readiness®

51 For required high school graduation criteria, please see the lllinoisoBGoalel05 ILCS 5/222, 2722.05, 2722.10

52To see the English Language Development please see 23 lllinois Administrative CBdbtRBA, 228.10, Definitions

53WIDA Consortium. "Amplificatioof the English language development standards, kindergagtade 12." Board of Regents of the
University of Wisconsin System, Madison, WI Google Scholar (2012).

84Cook, H. @ry.dd f Ay YSyi
in Kindergarten through Grade 12 to ACCESS for ELLs® Assgddadison, WI: WIDA Consortiu¢@007)

85 Center for Applied Linguistics (2016\nnual Technical Report for ACCESS for ELLs® English LanguagePiéstieSeries 303,
20142015 Administratio® ¥IDA Consortium Annual Technical Report N¢2Q16).

66 Stakeholder will provide a recommendation to ISBE on or before June 30, 2017.

57 NGSS Lead Statdéext generation science standards: For states, digstNational Academies Press, 2013.

68 Commission on Mathematics and Science Education Qi)ortunity Equation: Transforming Mathematics and Science Education fc

{ GdzR&

wSLE2NIY ¢KS

Citizenship and the Global Econo@®garnegie Corporation of New York, 2009.

69 Mattern, Kista, Jeremy Burrus, Wayne Camara, Ryan O'Connor, Mary Ann Hansen, James Gambrell, Alex Casillas, and Becky E

"Broadening the Definition of College and Career Readiness: A Holistic Approach. ACT Research Report SeriefA\QULHR014).
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ACADEMIC MEASURE(S
INDICATOR

DESCRIPTION

Technical reports for the 2016 and 2017 administrations will be provided to document
validity, reliability, and comparability of the ISA. The DLM Consortium is currently writi
the 2016 technical manual for DLStience.

Aids in Meaningfli Differentiation of SchoolsISBE will continue to convene a TAC to ma
amendments as additional data is available. Please Section 4.1(F) for a simulation of a
indicators used in the meaningful differentiation of schools

Dounay, Jennifer. "Embedding College Readiness Indicators in High School Curriculum and Assessments. P&lycBtien "

Commission of the States (N{2006).
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School Quality/Student

Success Indicatof$ Description
CHRONIC ABSENTEEISM Description:IBAMC unanimously recommended including chronic absenteeism to be incl
(K12) Fa  addzRSyid &adz00Saa AyRAOI G2 N ¢ KS LINJ

was reconmended that chronic absenteeism be defined1886 or more of excused and
unexcused absences in the prior academic yEAMC did caution that this definition
excludes medically certified home/hospital instruction and absences pertaining to the de
of afamily member.

Researchlllinois currently collects attendancéThis data is stable and collected consistent
across all LEAs serving high school grades, as can be seen in the School ReporyY@ard: ]
Statewide Trend Data

Aids in Meaningful Difrentiation of Schools:ISBE will continue to convene a TAC to mak
amendments as additional data is available. Please Section 4.1(F) for a simulation of all

indicators used in the meaningful differentiation of schools

9TH ONTRACK (HIS Description:Theon-track indicator identifies students as drack if they earn at least five fulll
year course credits and no more than one semester F in a core course in their first year

school.

Research:Research on the otrack indicator suggests that studerdse more than three and
one-half times more likely to graduate from high school in four years thatrack students®.
¢CKS AYRAOFG2NI A& QlfdzadofS 06SOFdzaS AG Aa
previous achievement test scores or thbackground characteristics. Research has been
conducted on its validity and predictive quality.

Support for ortrack as a metric came from many stakeholders outside of Chicago Public
Schools (CPS); however, evidence that the indicator aids in meahdiff¢rentiation of
a0Kz22fta OFly 0SS aSSy Ay Ada AyOtdaidy Ay
Aids in Meaningful Differentiation of SchoolsiSBE will continue to convene a TAC to mak
amendments as additional data is available. Plegesetion 4.1(F) for a simulation of all
indicators used in the meaningful differentiation of schools

°IBAMC also recommended that the Quality Framework: Assessment Tool for Support and Cenltinpimvement developed by the
committeebe considered. Due to the requirements for school quality/school success indicators in ESSA, ISBE is committed to utiliz
quality framework within -EMPOWER. AdditionalllBAMCalso recommendedhat ISBE awsider additional indicators to be reported
upon but outside of the accountability system. There was also interest in considering an indicator focusiragcgsmto a broader
curriculum (arts, world languages, science, social sciences, vocational iedugatysical education, and enrichment and advancec
learning opportunities). This indicator was not includedhe currentdue to the lack of a specific definition.

"1 U.S.Department of EducatiandChronic Absenteeism in tid (i A gclfofisi AlUnprecedentedLook at anEducationalQrisisé
(2016):https://www?2.ed.gov/datastory/chronicabsenteeism.html

2 Center, Utah Education Policy. "Research brief: Chronic absenteeism." Reségf,dirBrersity of Utah, College of Education (2012).
73 Additional information on 9 grade ontrack may be accessed at:
http://consortium.uchicago.edu/sites/default/files/publications/p78.pdf

7 Research on validity of thé"@rade ontrack may be accesdeat:
https://www.ies.ed.gov/ncee/edlabs/regions/midwest/pdf/REL_2012134.pdf

> Data from CPS may be accessedtfi://cps.edu/Performance/Documents/SQRPHandbook.pdf
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COLLEGE CAREER READY Description:Multiple states are developing a college and career ready indicator. This
INDICATOR (HS) indicator identifies thos areas of college and career readiness which research has sugge
are important to postsecondary success.

ResearchThis work is drawn from a research b&ghat suggests a number of indicators of
readiness that can support the assertion that a chsldeiady academically and capable of
entering the workforce.

Aids in Meaningful Differentiation of SchooldSBE will continue to convene a TAC to mak
amendments as additional data is available. Please Section 4.1(F) for a simulation of all
indicators ued in the meaningful differentiation of schools

Distinguished Scholar

GPA: 3.75/4.0

ACT: 30 or SAT: 1480

At least one academic indicator in each ELA and Math
Three career ready indicators during the Junior/Senior Year [Algebra Il can be in any yea
they earn an A, B, or C]

95% Attendance junior and senior year

College and Career Ready

GPA: 2.8/4.0

95% Attendance in high school junior and senior year

College and Career Pathway Endorsement under Postsecondary Workforce Readiness
to descripton here)

OR

All of the following:

One Academic Indicator in each of ELA and Math during the Junior/Senior Year (or Alge
at any time)

Identify a Ceeer Area of Interest by the end of the Sophomore Year

Three Career Ready Indicators during the Junior/Senior Year

Academic Indicators

ELA Math

ELA AP Exam (3+) Math AP Exam (3+)

ELA Advanced Placement Math Advanced

Course (A, B, or C) Placement Cours@, B,
or C)

BL{.9 A& ANIGSTFdzA F2NI GKS aaradlyOS FT2N) ydzYSNRdza & G lcdréK 2 f
indicator and ensuring the representatives frorl®, higher education, and the business sector were included in its development. ISE
will continue to partner with stakeholders and other state agencies in the ensuing months to further define the careendézatprs

for the purposes of data collectiofRecommendations will be provided to ISBE no later than December 31, 2017. ISBE will share the
ongoing work for public comment.

7 Research biRedefining Readgan be accessed dtttps://www.redefiningready.org/researcitollegeready/andresearch byAdvance
CTEcan be accessed dittps://www.careertech.org/resources/dat@nd-accountability

"8 This benchmarkumber will continue to be monitored based on ongoing conversations between ISBE and the College Board arou
level setting/cut scores.
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Dual Credit English Course (| Dual Credit Math Course

B, or C) (A, B, orC)

IB ELA course (A, B, or C) IB Math course (A, B, or
C)

IB Exam 4+ IB Exam 4+

College Remedial English (A| College Remedial Math
B, or C) (A, B, orC)

Algebra I(A, B, or C)

Minimum ACT Subject Score| Minimum ACT Subject
of English 18, Reading 22 Score of Math 22, + Math
in Senior Year

Minimum SAT Subject Score| Minimum SAT Subject
of EvidenceBased Reading | Score of Math: 530, +
and Writing: 480 Math in Seniofyear

Career Ready Indicators [Minimum of 3]

Workplace Learning Experience

Industry Credential

Military Service (Including ROTC)

Dual Credit Career Pathway Course (A, B, or C grade)

Completion of a Program of Study

Attaining and maintaining consistent groyment for a minimum of 12 months
Consecutive summer employment

25 hours of community service

Two or more organized ecurricular activities

CLIMATE SURVEY Description: Descriptiontn order to capture student (62), parent, teacher, ah
(5ESSENTIALS) administration voice, ISBE will utilize the 5 Essentials Sdtvey.

ResearchThere is evidence that school culture and climate has an impact on student
achievement? lllinois currently requires districts to use the SEssentials Survey or an alter
suney selected from a list approved by the State Superintend&BE will ensure that our
school climate surveys meet the standards set forth in ESEA statutory requirements and
valid, reliable, comparable, used statewide in all schools on an annua| basican be
disaggregated bgtudent demographic groups.

Aids in Meaningful Differentiation of School8upport for climate and culture as a metric
came from many stakeholders and was not exclusive to the 5Essentials Survey. Howev

" Further, IBAMC unanimously supported the development of a suite of surveys that meet both statutory and regulatioeymeas

to collect required data. Also, The Early Learning Council recommends, and ISBE agrees, that the use of climate swwady grdades
warrants further consideration of how information gleaned from a climate survey is most appropriately itkadttwe boundaries of
ESSA.

80 Bryk, Anthony S., Penny Bender Sebring, Elaine Allensworth, John Q. Easton, and Stuart Luppescu. Organizing schogsiemtimpr
Lessons from Chicago. University of Chicago Press, 2010.
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evidence thata culture and climate indicator can aid in meaningful differentiation of schog
can be seen in its inclusion in the CPS School Quality Rating $ydfemthe 20182019
school year, ISBE will use the 5Essentials climate surveysbi)as first admistrated in the
20132014 school year. Specifically, the BEa comparable survey that meets all statutory
requirements,is administered to all students on an annual basis .The student voice portio
the survey will be used. Students complete the SEvesyirand submit their perceptions on
school climate. The 5E meets all statutory requirements. The student voice portion of the
able to be disaggregated for all required subgroups. In order to meaningfully differentiate
the purposes of accountaliiji, the 5E has 5 performance levels. Performance levels are ti
to a range of scores on the instrumentd9®). The performance level of a school consists of
the aggregate student responsekSBE will continue to convene a TAC to make amendme
as additonal data is available. Please Section 4.1(F) for a simulation of all indicators use
the meaningful differentiation of schools.

[FINE ARTS INDICATOR ISBE recognizes the importance of the arts. Initially this importance is demonsiratatting
(20192020) a fine arts indicator in the accountability system and weighting it at 0%. The indicator wi
include participation of students in fine arts courses as identified in the Student Informati
System (SIS). The determination of weight was based tpo things. First stakeholders
desire an accountability system that is educative, equitable, andpumitive. Weighting the
fine arts indicator at this time could violate the third value for some schools and distiets.
the next fouryears, datadr the fine arts will serve as the foundation for exploring how a
more nuanced indicator can be developed for inclusion in future iterations of the
accountability systerfi® Beginning in the 2012019 school year, ISBE will invite a stakehol
group to begn considering available data and the development of a more nuanced indica
with appropriate weighting for inclusion within the accountability system in 20222. As
the work develops over the next three years, ISBE will post for public comment.

[P-2] As identified by stakeholders, ESSA, because of its accountability requirements, app
(201920) focus on students in grades 3 through 12. ISBE agrees with stakeholders that early lea
critical to longterm success and including an indicat@rpart of the accountability system w
ensure recognition of its importance. Work is underway by stakeholders to investigat
development or identification of a P2 indicator for inclusion in the accountability system.
workgroup will commenceni spring 2017, share drafts of their ongoing work for pu
comment with ISBE, and submit its recommendation to ISBE no later than December 31

81 Additional information of the BS School Quality Rating System can be accessed at:
http://cps.edu/Performance/Documents/SQRPHandbook.pdf

82The fine arts indicator is receiving a weight of zero insofar as the regedssiding formula currently used to determine funding for
lllinois schools means that for some districts, even though there is will to provide fine arts offerings, the distrittdankans to do so.

In this way, the lack of offerings would negativiehpact the summative designation for a school and for a reason far outside its contro
Data from SIS suggests that 42 high schools in lllinois either lack fine arts offerings altogether or there are no stralletsnefine

arts courses.

830n the suface, there are four different considerations in contemplating a fine arts indicator that will provide meaningful informatiol
to schools, parents, and caregivers: courses available, courses offered, student participation in coursework, and theality of
coursework. It appears that all four of these elements could be part of an indicator.
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[Elementary/Middle Grade] Stakeholders expressed interest in the development of a schooitgistildent success
(201920) indicator for the elementary and middle grades. In theory, this indicator will be modeled ¢
the idea of a college and career readiness indicator for high school. More specifically, th
college and career indicator looks at a vayief curricular, extracurricular, work, and military
experiences. The initial thinking behind an elementary and middle grade Indicator would
similar insofar as it would identify a range of experiences that children undergo during th
schooling and tht contribute to school success in later grades (e.g., opportunities for
acceleration, participation in extracurricular activitié)Work is underway by stakeholders
investigate the development or identification of an Elementary/Middle Grade levétator
for inclusion in the accountability system. This workgroup will commence in the spring 2
share drafts of their ongoing work for public comment with ISBE, and submit its
recommendation to ISBE no later than December 31, 2017.

L{. 9Qa iitosstedryill dssign the Academic Achievement and School Quality School Quality Success Indicator weights as
in Section 4.1A.

8y LINBOA2dza RN} Flasr GKS St SYSy(liyhdeoni RROSOE SOSERAYRE OF 8 RN,
Governor suggested that this indicatsiiould be more robust than only"&rade ontrack. This idea supports the belief of some
stakeholders who stated that, just as there is a college and career metaindicator irltha@&ountability system that considers those
experiences that suggest stass in postsecondary education and the workforce, there should be metaindicator that collects data on
those experiences that support a child in becoming prepared for the rigors of high school i8 thecBuntability system.
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Accountability as a transition toward the identification of schodisr supportand a single summative
designation

The accountability system provides information for schools and communities on academic achievement for all
students, student growth, EL growth (to proficiency), and multiple school quality/student success indicators. Ir
two other purposes of the systeare to identify schools that may require support as well as provide a single
summative designation for each school. Each will be described in turn, although they are interdependent.

Identification of Schools foSupport

ISBE has been clear from thetset of the development of the ESSA State Plan for lllinois that all students must
achieve at the highest levels possible. If this is true, it is incumbent upon ISBE and LEAs to provide support t
buttress the academic achievement of those groups of etusl that are struggling.

The determinations resulting from the accountability system should both highlight areas in which one or more
subgroups may be excelling, as well as identify equity gaps between those groups that are excelling and thos
arenot. Again, if the latter is the case, schools must receive assistance to provide the supports and resource:!
necessary to help each and every child be academically successful. Put differently, the accountability system
serves as the means throug¥hich schools are both identified for supp@mdthe creation of a summative
designation in order to meaningfully differentiate schools.

There are two categories of schools in EE8@mprehensive schools and targeted schools. Schools that are in t
lowest-performing 5 percent of Title | schools statewide or a high school that has a graduation rate below 67
are identified in the former category. Schools in which one or more subgroup is performing at or below the le
G§KS al £t ®indz&IBwest 5 gercehtdPTitle | schools are identified as targeted scPo8isth of these
schools are required to receive support in order to improve student performance. Schools identified for
comprehensive supports must useEMPOWER and havevark plan with targets and timelines approved ISBE.
Schools identified for targeted support must develop a plan that is approved by its district@naccess supports
through IkEMPOWEPFE. This support is delivered throughBEMPOWER.

C. Meaningful Differentiation of Schools

The comprehensive school and targeted school designations matter for the purpose of identifying schools for
appropriate services. ISBE will use a system with four tiers to meaningfully differentiate schools. Put different

Tier 1: Exemplary SchoolA school that has no underperforming subgroups, a graduation rate of greater than 6
percent, and whose performance is in the top 10 percent of schools statewide.

Tier 2: Commendable Schod\: school that Bs no underperforming sulbbgups,a gaduation rate above 67 percent
andwhose performance is not in the top 10 percent of schools statewide.

8 Those schools that receivargeted services but that are unable to increase academic achievement/growth within a
four year period of time would then be identified as a chronically underperforming subgroup and required to receive

comprehensive services.

86 |LLEMPOWER is availableath schools in lllinois. Those schools that wish to uggrihower services are required
to complete a needs assessment/equity audit in order to identify areas in need of support as well as develop an
improvement plan with targets and a timeline.
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Tier 3: Underperforming SchoolA school in which one or more subgroup is performing at or below the level of
al £t &d dzRrhe lowestpeFdd@®irdgBlefcent of Title | schools. Schools in Tier Three: Underperformin
shall receive targeted servicés.

Tier 4: LowesPerforming School:A sclool that is in the lowesperforming 5percent Title | schools in lllinois and
those hidn schools that have a graduation rate of less than 67peroetgss School in Tier 4: LoweBerforming
shall receive comprehensive serviéés.

ESSA also requires that ISBE provide this information in an easily accessible and understandable wag,to part
caregivers, and community members through the Illinois State Report Card. Thus, in addition to identifying sc
for services and meaningfully differentiating schools from one another through a summative designation, ISBI
also provide additionalepresentations of the data for the purposes of identifying subgroup performance within
school and, if applicable, showing equity gaps.

Data Visualization

A challenge when taking the data from the accountability system and creating a single sunueatymation is to
do so in a way that is intuitive to the viewer yet meaningfully demonstrates the complexity of the work that occ
a0Kz22ta SIOK RlIe&go L{.9 A& o0S3AAYyYyAy3d G2 @2N] 2y |
individug & dzo ANR dzLJ adzyYYlF A @S RSaA3IylrdAzya dzaSR Ay RS
accountability indicators for each subgroup. ISBE shall do this byamorg each tier of performance for each
indicator and each subgroup.

Consider thdollowing example, which begins with the representation of the data at its most expansilie school

single summative designation (all students view). This will be followed by the aggregate subgroup scores that
used to determine the single summagidesignation, and finally, the individual accountability scores for a subgrc
that makes up the aggregate subgroup score. When a parent, caregiver, or community member accesses th
Report Card to view school performance, the dashboard théyinl £ £ @ Ay G SNIF OG0 A GK 6.
view for a school. The viewer will be able to see this information at the subgroup level and grade level within

different pages of the Report Card in order to see equity gaps, should they exist wighéchool.

The majority of the indicators included in the accountability system have stddeat data (e.g., achievement data
growth data, EL proficiency). In order to create a single summative score, each indicator will be standardized
common 10(oint scale to resolve these differences and create a system that is consistent, comparable, and
for all stakeholders to understand. ISBE will partner with National Center for Improvement in Educational
Assessment in support of the TAC when depig this index. We are fortunate in lllinois to have individuals with
statistical expertise as strong partners in our process. Work will begin in April of 2017.

All Students View

First, using the results from the accountability system for each subgabthe school, each school will be providec
single, final summative designation.

Tier 1: Exemplary Schook school that has no underperforming subgroups, a graduation rate of greater than 6°
percent, and whose performance is in the top 10 percentcbibsls statewide.

87 Schoos receiving a Tier 4: LoweRerforming School designation will receive comprehensive services. As part of this
work, the school must develop an improvement plan approved by ISBE.
88 Schools receiving a Tier 3: Underperforming School designation will edeejeted services. As part of this work,
the school must development an improvement plan approved by the district.
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Tier 2: Commendable Schod\: school that has no underperforming subgroups, a graduation rate above 67 per
and whose performance is not in the top 10 percent of schools statewide.

Tier 3: Underperforming SchooA school in whicloene or more subgroup is performing at or below the level of th
GFff alddzRSydaéeé 3IANBdzL) Ay (GKS t2¢Said p LISNOSyid 27F ¢

Tier 4: LowesPerforming SchoolA school that is in the lowegterforming 5 percent Title | schools in lllinois and
those hgh schools that have a graduation rate of 67 peraaniess

Designation: Tier 1:

ISBE Elementary School Exemplary School

All Students

For example, ISBE Elementary School has received a school designation diXeendary School.

AGGREGATRHJBGROUP VIEW

Second, in order to receive the designationlfadr 1. Exemplary Schoall subgroups must have either received a
designation ofTier 2:Commendable Schodar Tier 1:Exemplary Schoolln the example below, one can see that c
the subgroupghat met the reporting size requiremerif all of the reportable subgroups have eithelTir 1:
ExemplarySchool designation drier 2: Commendabl&chool designation by grade level.

Overall Grade
ISBE Elementary School Grade 3 | Grade4 |Grade5 |[Level Agregated
Designation

Economically Disadvantaged Students
Children with Disabilities
English Learners

Former English Learners

Students formerly with a Disability

Hispanic or Latino

American Indian or laska Native

Asian

Black or African American

Native Hawaiian or Other Pacific Island
White

Two or More Races

Student who is a parent in the armed
forces

Children in Foster Care

89 please note that for this example, blank cells mean that either there were no enrolled students in the subgroup or
the n size was fewehtn 10.
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Homeless Chdlen/Youths |

Subgroup Performance On Individual Accountability Indicators

In order to calculate an individual subgroup score, the scores for each indicator will have been aggt®gated.
For the purposes of this example, only the English Learneradegr3 through 5 will be used.

Grade Three| Grade Four| Grade Five

English Learners

ELA Proficiency
Math Proficiency
Growth

EL Proficiency

Chronic Absenteeism

Climate Survey
Fine Arts
Grade Level Raig

¢KS OFtOdzZA IdA2y 2F |y alftf adGdzRSydaé 2N gK2tS &O0F

1. ¢KS 2K2tS {OK22tf RSaA3dIylaGdAzy A& OFf OdzZ I §SR
level and for all available indicators. That score is out of 108 pwint index.

2. Each subgroup in each grade level and for all available indicators is provided an index score for e
indicator. The aggregate of these index scores is the Grade Level designation.

3. If the Grade Level designation reveals one or marderperforming subgroups, the final designation
will be Tier 4: LowestPerforming Schoobr Tier 3:Underperforming Schoo(Tier 4: LowesPerforming
Schoolif the Whole School designation is in the bottom 5% overatl, 3:Underperforming Schog!
otherwise). If the Grade Level designation reveals zero underperforming subgroups, the final stat
be Tier 2:Commendable Schodar Tier 1:Exemplary Schod|Tier 1:Exemplary Schodf the Whole
School designation is in the top 10% overalr 2:Commendable Schoglotherwise).

Tier 3:Underperforming Schocand Tier 4: LowesPerforming School

The following example emphasizes the fact that no matter how well most subgroups may perform at a school,
school has one or more underperforming subgroups, the school cannot receive aatesichigher thanrier 3:
Underperforming School

% There is a process through which the different results and weights can be standardized for all collected indicators.
In the case of the indicators in the lllinois accountability systéwm nbajority of the indicators included in the
accountabiliy system have studerdevel data (e.g., achievement data, growth data, EL proficietrtygyder to create
a single summative scoraeh indicator will be standardized to a common 100 point scale to resolve these differences
and create a system that issistent, comparable, and simple for all stakeholders to understat®BE will partner
with National Center for Improvement in Educational Assessment in support of TAC developing this index. Work will
begin in April of 2017.
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All Students View

Designation: Tier 3:
EBSI Elementary School Underperforming School

All Students

Aggregate Subgroup View

Overall
Grade Level
Aggregated
EBSI Elementary School Grade 3 | Grade4 |Grade5 | Designation
Economically Disadvantaged Students
Children with Disabilities
English Learners
Former English Learners

Students formerly with a Disability

Hispanic or Latino

American Indian or AlaakNative

Asian

Black or African American

Native Hawaiian or Other Pacific Islander
White

Two or More Races

Student who is a parent in the armed force
Children in Foster Care

Homeless ChildréiWouths

Subgroup Performance On Individual Accountability Indicators

Grade Three | Grade Four | Grade Five

White

ELA Proficiency

Math Proficiency
Growth
EL Proficiency

Chronic Absenteeism

Climate Survey
Fine Arts
Grade Level Rating
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School based expenditure reporting:
For the first time, parents and other stakeholders will have access to school based expenditure information as

required by Section 1111(h)(C)(1) of ESBdor to impkmentation,ISBE in consultation with 9 !sl@afk

Finalize the collection tool for reporting local, state and federal fiscal data

Amend the Rules (6 month process)

Train district staff

Have districts set up their accounts on a school level basis

Collect the FY 2018 financial data on a school level basis by February 2019 (as per statute)

=A =4 -4 -4 -4

ISBE believes the reporting of financial data is a critical component of the accountability system and in providing
equity information to parents and communities. | Abcessary steps will be made to move this process along in an
expedited manner.
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D. Subgroups
1. Listthe subgroups of studerftem each major and racial ethnic granghe state consistent witi84 C.F.R §
200.16(a)(2)and asapplicable descibe any additional subgroups of students used irattemuntability system

Economically disadvantaged students.
Children with disabilities.

EnglishLearners

Former English Learners

Students formerly with a disability

Students from each major racial amthnic group

=A =4 8409

Hispanic or Latino

American Indian or Alaska Native

Asian

Black or African American

Native Hawaiian or Other Pacific Islander
White

Two or More Races

T D0 P P D I P

If applicable,describethe statewide uniform procedure facluding formerchildren withdisabilitiesin the
children with disabilities subgroupr purposes of calculatingny indicator that uses data basedtate
assessment results under section 1111(b)(2)(B)@)¢the ESEA and as described3# C.F.R.§ 200.16(b)
including the numhreof years thestateincludes the results of formehildren with disabilities

Students formerly with disabilities will not be included in the subgroup of children with disabilities for the purposes of
accountability, as they are now being treated asitloavn subgroup.The definitions for students with disabilities and
students formerly with disabilities are as follows:

2.

1.

Students with disabilitiedncludes students who were identified as having a disability through formal
evaluations and met specificitaria as stated under the Individuals with Disabilities Education Act (IDEA) to
be eligible for special education and related services by a team of individuals who developed an
Individualized Education Program (IEP). Students with a 504 Plan are atfftelas students with a

disability who have met specific criteria as stated under the Section 504 of the Rehabilitation Act of 1973 and
are eligible to receive accommodations and related services in a general education setting. Both of these
groups-- students with disabilities and students with a 5Blan-- can include Englishearnerswith a

disability or Englishearnerswith a 504Plan These students would be eligible for services that are inclusive
of language assistance and disabili&yated ®rvices.

Students formerly with disabilitiesncludes students who were previously identified as a student with a
disability who had an active IEP in the past four years, but does not currently have an active IEP due to not
meeting eligibility requiremers has since graduate@nd/or has aged out of receiving services. It also
includes students who were previously identified as a student with a disability who had an active 504, but
does not currently have an active 508BE will continue to report datan students formerly with disabilities
through grade 12.

If applicable, describe the statewide uniform procedure for including former Ehglishersn the English
Learnersubgrougor purposes of calculating any indicator that uses data basstdteassessment results under
section 1111(b)(2)(B)(v)(l) of the ESEA and as describe®ilC.F.R.8 200.16(c)(1), including the number of
years thestateincludes the results of former Englisbarners
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Former English Learners will not be included in thegsabp of English Learners for the purposes of accountability, as
they are now being treated as their own subgroup. The definitions for English Learnei@aed English Learners
are as follows:
1. English Learnermclude students who are determined to timited in English proficiency.
2. Former English Learneisclude Englishearneravho met the state reclassification criteria on ACCESS
through high school graduationlSBE is currently meeting with stakeholders to revise this definition to
conformwithWs ! Q& 3JdzA R yOS 2y LINBPFAOASYyOe Odzi dBRNBa | yR
will continue to report data on former English Learners through grade 12.

3. If applicable, booseone of the following options for recently arrived Engliskarnersn the state
i Exceptionunder34 C.F.R.§ 200.16(c)(3)(i) or
'H Exceptionunder34 C.F.R.§ 200.16(c)(3)(ii)or
i Exceptionunder section 1111(b)(3) of the ESEA @4IC.F.R.§ 200.16€)(4)(i)(B). If

selected, provide a description of the uniformgedure in the box below.
Click here to enter text.

E. Minimum Number of Students
1. Providethe minimum number of studerfter purposes of accountabilitiiat thestatedetermines are necessary to
be included in each of the subgroups of students consigitbrd4 C.F.R.8 200.17a).

In previousdrafts of the planJSBE had proposed that all subgroups should hawenanum sizereferred to as rsize
2F Hno 9] &dzoaANRdzLJAZ 020K (KS (i NERAMDAINROAR JESE tirde AP dzLJA | Y F
sizeof 20.

The IBAMC reached majority consensusecommendan n-sizefor subgroupsf 30. The rationa for the

02 Y Y A (ratdnéndatiorstemmed fromthe fact that the current subgroup-sizeused by ISB#®r accountability
purposess 30 Memberscame to consensus th&weringthe existingn-sizemayresult intoo much weight orsmall
subses of students as well as cause unintended statistical consequences.

Thelllinois Education AssociatiolE@ recommendedh-size 0f25, believirg it was an appropriate compromise
between educational stakeholders that supported 30 and those, such as the lllinois Latino Policyv#uoim
supported 20.

2. Describe how the minimum number of students is statistically sound.

There are thirteen stateshohadanm AT S 2F Sy 2NJ f S84 LINA2N) 2 GKS LI aal 3¢
Districts plus nine other states havesizes greater than ten but less than®20rhe National Center for Educational

Statistics released a report 2011 detailihgt states can set-sizes of ten or five and still provide reliable data and

protect student informatiod?.

91 Cardichon and Bradlefnsiring Equity in ESSA: The Role-&i2¢ in Subgroup Accountabiliyashington, DC:
Alliance for Excellent Education, (2016).

92U.S. Department of Education, National Center for Education StatiStatsstical Methods for Protecting Personally
Identifiable Information in Aggregate ReportingCES 201403, Accessed January 5, 2017 at
https://nces.ed.gov/pubs2011/2011603.pdf
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Using data suppression techniques, top and bottom coding of values in a distribution, and reducing details reported
out are all statistically redble and valid ways to ensure a reduceding®. An example of these methods producing
reliable data that protects student information can be seen in the CORE Districts in California. They lowered their n
size from 50 to 20 which resulted in an additiod8D,000 students being identified in their accountability system for
intervention and suppoft.

3. Describe how the minimum number of students was determined by the State, including how the State
collaborated with teachers, principals, other school isagarents, and other stakeholders when
determining such minimum number

ISBE released multiple drafts of its state plan and invited public comment after each draft, particularly on the topic of

n-siz€®. In previous drafts of the plan, ISBE had propdbatiall subgroups should have a minimum size, referred to

asnAAl ST 2F uno 9] &dzoANRdzLJAZ 020K GKS GNYRAGAZ2YIt &dzo 3N
have an msize of 20, which is consistent with past practice. IBAMC reachedityajonsensus to recommend an n

size for subgroups of 30. The lIllinois Education Association (IEA) recommesidedn 25, believing it was an

appropriate compromise between educational stakeholders that supported 30 and those stakehibldesuggeste

alowernsizab ¢ KS D2@SNYy2NRa 2FFAOS I a sskéd 10rComnentétssoggeStedyty Sy G S N.
is too easy for schools in their efforts to balance the needs of the majority of the student population to lose sight of

the unique need®f smaller populations of students. After much debate, ISBE determined thasie of 20 is

appropriate insofar as it is large enough to maintain statistical validity and reliability, while respecting the desire of
stakeholders to see as many schools atudents represented in the accountability system as possible.

4. Ifthes t a mimiusn number of students for purposes of reporting is lowerttt@minimum number of students
for purposes of accountability, provide that number consistent34itF.R.8 200.17(a)(2)(iv).

The minimum number of students foeporting purposeswill continue tobe 10.
5. Describe bw thestate'sninimum number of students meéhe requirements i84 C.F.R8§ 200.17(a)(3-(2);

lllinoisis following the procesrecommendedn Best Practices for Determining Subgroup Size in Accountability

Systems While Protecting Personally Identifiable Student Inform®iarcongressionally mandated report compiled

by the National Center for Education Statistiiinois corvenedmultipleteams” a g A § K adzZFFAOASY G &l G A
expertise to lead the effort to establish a minimunsizeé Next, as sufficient baseline data is available for all

indicators, lllinoiwvith the assistance of TA@Il begin to erify that the lesulting estimées will be statistically valid

and reliable.

6. Describe bw other components of the statewide accountability system, suchsag tieetindomsprocedure for
averaging data undéd C.F.R.§ 200.20(a), interact with the minimum number tfdents to affect the statistical

% U.S. Department of Education, National Center for Education StatiStatsstical Methods for Protecting Personally
Identifiable Information in Aggregate Reporting, NCES BBl Accessed January 5, 2017 at
https://nces.ed.gov/pubs2011/2011603.pdf.

94 Cardichon and Bradlefgnsuring Equity in ESSA: The RoleSizBlin Sulyoup AccountabilityWashington, DC:
Alliance for Excellent Education, (2016).

9 See section on stakeholder engagement for full description of all stakeholder engagement activities.

9 Seastrom, Marilyn. Best Practices for Determining Subgroup Size innaloiity Systems While

Protecting Personally Identifiable Student Information. (IES 2817). U.S. Department of Education,

Institute of Education Sciences. Washington,,RQ17. RetrievedMarch 3, 201#rom http://ies.ed.gov/pubsearch

97 The lllinois Balanced Assessment Measures Committee -BeGbuncil Data, Assessment and Accountability Sub
committee, and the ISBE Accountability Working Group Technicat@uninittee.
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reliability and soundness of accountability data and to ensure the maximum inclusion of all students and each
subgroupof studentsinder34 C.F.R.8§ 200.16(a)(2)

¢CKS adlisSQa dzyA¥F2NY LINRdBIR ddEuaktadsdtiévedatdiordclyidticatdadidss A & G 2
three school years to create a composite score that can then be divided bgcthalnumber of studentsepresented
in the indicator pooto determine an average score for the school andtdlevantstudent demographic groups.

Asecondary analysisrun such that the reported score, for the purposes of accountability and identification, is the
composite average of three years of data or the individual year composite score, whichever is ighieled that
selecting the higher score for student demographic groups does not result in-eeportable score.This is done to
ensure that schoolthat have been identifiechs needing comprehensive or targeted support and improvement and
that are making improvements are not negatively affected by past performarides procedurdunctionallytriples

the sample size available for making calculations for the purposes of accountability, which instatiséeal

reliability and soundness of accoubitity data?® while further protecting the identity of individual student ddta

7. Describe lhe strategies th&tateuses to protect the privacy of individual students for each purpose for which
disaggregated data is required, including reporting useleion 1111(h) of the ESEA and the statewide accountability
systemunder section 1111(c) of the ESEA,

The strategy that Illinois utilizes to protect the privacy of individual students is to suppress data for demographic
groups that are below a minimunize of 1Q pursuant to both the Family Educational Right to Privacy Act (FERPA), as
well as the lllinois School Student Records Act (ISSRA), 5 ILCS 140/ BERRA and ISSRA require that

personally identifiable information be protected from disclestbut do not provide exact parameters for some
situations. Therefore, industry best practices have evolved in responseEihthroughthe Privacy Technical

Assistance Cent¢PTAG)has taken the lead on identifying and encouraging some of thesepbastices. PTAC

suggests use of cell size suppression as an appropriate method of privacy protéS@édhapplies a minimum cell

size of 10 as its minimum group size reporting rule in cases where other information, such as student outcomes or
scores, cald be combined with small subgroup data to deduce the identity of particular students. ISBE is among a
majority of states using 10 as its minimum group 3tze

9% American Educational Research Agaton, American Psychological Association, National Council on Measurement

in Education, Joint Committee on Standards for Educational, and Psychological TestiStpfidiayds for educational

and psychological testinghmer Educational Research Assrf4.9

% U.S. Department of Education, National Center for Education Statistics, Statistical Methods for Protecting Personally
Identifiable Information in Aggregate Reporting (NCES 8UB), https://nces.ed.qgov/pubs2011/2011603.pdf

WCNRY (GKS LiftAy2Aa {OK22f {GdzZRSyid wSO2NR&A ! OGY dat SNER2YI |
of which would constitute a clearly unwarranted invasion of personal privacy, unless the disclosurseisted to in

GNRAGAY3 o0& G(GKS AYRAGARdAzZ f &dzeSO0Ga 2F GKS AYyF2NXNIFGA2Y D Y
of information that is highly personal or objectionable to a reasonable person and in which the subject's right to
privacy2 dzi ¢ SA3Ka Fye fSIAGAYFGS Lzt A0 AyiuSNBald Ay 200F AYyAy:
WeKS | d{d 5SLI NIYSYyld 2F 9RdzOFGA2y Qa bl A2yt /SydSNI F2NJ
minimum group size reporting rules, with the minimum number ofistots ranging from 5 to 30 and a modal

category of 10 (used by 39 states in the most recent results available on state websites in late winter of 2010). Each

state has adopted additional practices to protect personally identifiable information aboutitests in reported

results. These practices include various forms of suppression, top and bottom coding of values at the ends of a
RAAGNROdzGAZ2Y Y YR fAYAGAYTI GKS FY2dzyd 2B03Riabldat NS LI2 NI SF
http://nces.ed.gov/pubs2011/2011603.pdf)
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8. Provide nformation regarding the number and percentage of all students and studeamtts subgroup described in
4.B.i abovefor whose results schools would not be held accountatiderthes t a systefngor annual meaningful
differentiationof schools required b$4 C.F.R.8§ 200.18

Data on the number and percentage of all studentd atudents in each student demographic group included in the
accountability system that would fall underan-sizedetermined by the State Boanill be providedafter three
years of baseline data is available to be used in accountability calculations.

1. If an SEA proposes a minimum number of students that excegpo8idlea justification that explains
how a minimum number of studemiovided in 4.Cabovepromotes sound, reliable accountability
determinations, including data on the number and perceofaphools in thetatethat would not be held
accountablén the system of annual meaningful differentiation under 34 C§2®0.18for the results of
students in each subgroimp4.B.i aboveusingthe minimum number proposed by tftatecompared to
the data on the number and percentage of schools stetethat would not be held accountable for the
results of students in each subgroup if the minimum number of stud&6ts

Not applicable

F. Annual Meaningful Differentiation
Descr i be ystémefor anhualtmeadisgfuldifferentiation of all public schools in the state, including public
charter schools, consistent with the requirements of section 1111(c)(4)(C) of the ESEA and 34 C.F.R. 8§ 200.12
and 200.18.

Describe the following informatiowi t h respect to the statebds system of

1. The distinct and discrete levels of school performance, and how they are calculated, under 34 C.F.R. 8§
200.18(a)(2) on each indicator in the statewide accountability system;

The mgority of the indicators included in the accountability system have studievel data, with the exception of the
school culture and climate indicatoA majority of the indicators have different scales and measufdégse multiple
scales and measuresru#ot be easily compared and are not always meaningful in a sébeell accountability

system. Each indicator will be standardized to a common 100 point scale to resolve these differences and create a
system that is consistent, comparable, and simple fbstakeholders to understarief.

Performance levels will be described in relative terms of the progress schools are making toward the identified interim
and longterm goals for the individual indicators. The first performance level for each indicatddwewschools that

meet or exceed the lonterm goal and would be worth the full 100 pointShe lowest performance level would be
schools experiencing a decline in performance and would be worth no points. However, to establish meaningful
performance leels that capture progress, within reasonable limits, toward interim and-teng goals would be
established for each indicator. This performance level setting would follow a process founded on the principles of
transparency, stakeholder engagement, andegnal validatiod®®. The nuance of these performance levels and their

102Reyna, RyarKey Issues in Aggregating Indicators for Accountability Determinations under@&®i®84il of Chief
State School Officers, Washington D.C., 2016. Accessed March 1, 2017
athttp://www.ccsso.org/Documents/2016/ESSA/KeylssuesinAggregatingIndicators. pdf

103 BJank, Rolf K. "Developing a system of education indicators: Selecting, implementing, and reporting
indicators."Educatimal Evaluation and Policy Analysks, no. 1 (1993): 680.
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reasonable limits are particularly important to reflect known evidence on school improvéffiantl to avoid the
regressive qualities (e.g., Pass/Fail) of Annual Yearly Progress un@eiltlbeft Behind. The specific number of
performance levels and their relative performance descriptors would be determined through a systemic standard
setting process that draws upon the professional and technical expertise of practitioners and iehioyranalyses

of past performance distributiof®.

Applying a uniform number of performance levels to each indicator would fail to meaningfully differentiate school
performance. Indicators with greater differences in performance (e.g., wider distribwtiand larger standard
deviations) will need more performance leveladicators with narrow distributions of performance will need fewer
levels in order to have validity to stakeholdefsor example, student achievement has a wide distribution ranging
from 98 percent to 2 percent of students meeting or exceeding standards and would require a greater number of
levels to meaningfully capture progress of schools across the spec@takeholders understand there are
meaningful differences between the expenice of students in schools where 85 percent of students meet or exceed
standards and those that have only 35 percent of students meeting or exceeding standardsurfyear graduation
rate has a much narrower distribution, and applying an equal nurobperformance levels could result in a school
with an 86 percent graduation rate and a school with an 88 percent graduation rate in different performance levels.
When levels are too narrow, they hold less validity and meaning for stakeholders. Perferlaaekcsetting is a
socially constructed process of informed meanimgking, but the results of the performance level setting can be
externally informed and validated by comparing the determinations against research, past performance data, and
ongoing st&eholder engagement.

In the past,lllinoisused aTechnical Advisory Countil setlocal performancéevels It will reconvene this group

again, beginning in 2017, to reconcile the existing student performance levels of each indicator, such thahthey ca
coherently be combined into a single accountability system, as well as to inform the development and integration of
additional indicators as new instruments are developed and validated. Illinois will also work collaboratively with the
staff of the Natioml Center for Improvement in Educational Assessnireorder to identify performance levels and

the system as a whole

Summaryof Performance Levels

Points
Performance Level Descriptor

School Meets or ExceetlengTerm Goal 100

An appropriate range ofeli N} O1 G2 Ay GSNRY 321 f| Scale distributed

1 School is on track to meétterim goalor within -X% proportionately
1 School is on track to meet interim goal or withi¥po to number of
9 School is on track to meet interim goal or withi%... levels

School Performance Declines 0

104 Evidence from the School Improvement Grant 1003(g) program in lllinois indicates schools experience spurts of
rapid improvement that are then sustained or even regress slightly, which then kettefoundation for additional
periods of more noticeable improvement. Improvement does not occur in constant, equal intervals.

105 American Educational Research Association, American Psychological Association, and National Council on
Measurement in Educain. Standards for educational and psychological testing. American Educational Research
Association2014
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2.The weighting of each indicator, including how certain indicators receive substantial weight individually and
much greater weight in the aggregate, consistent with 34 C.F.R. § 200.18(b) an(2{c)(1)

After deep eigagement with stakeholdet¥, ISBE is proposing a weighting of 75 percent for academic indicators and
25 percent school quality and student success indicators. Public comment has largely supported growth as the
predominant measure. IBAMC members hadeghdpinions as to the specific weights of the academic indicators,
but generally it was suggested that growth be weighted more than proficiency and that the EL proficiency indicator
should be weighted less than either the proficiency or growth metric.

ISBR&a I O02dzy Gl oAt AGe& a&eé adhiSvementarid SchooBQualitd Fechodl QGality SDdcddS Y A O
Indicatorweights as noted in Section 4.1A.

L.!'a/ YSYOSNB NIAaSR (GKS ARSI 2F AyO2NlLRNIGAy3IlagdazyYS (el
part of the academic indicatordn this scenario, members were in favor of weighting growth equal to or as much as

double that of proficiency?” However, there was ample acknowledgement that the present assessment system at

the high school level d&s not permit a growth measure at this tim&he Governor, in his recommendations,

acknowledged the importance of growth at the high school level and made a commitment to finding the resources so

that this data can be collected in gradethrough12.

With the acknowledgement that the quality tie assessment and data systeimdn the process of becoming more
stable ISBE will conduct additional modeling and simulation of accountability system data and ongoing engagement
of stakeholders to ensure thatsubstantial body of evidence supports the validity and reliability of the system.

3.The summative determinations, including how they are calculated, that are provided to schools under 34 C.F.R. §
200.18(a)(4).

Stakeholders provided a great deal of inpegarding both the number and naming of the summative determinations.
There was support for not creating a summative determination of any*®nglarticularly for schools serving high

poverty communities.However, a summative determination is requiredtie final regulations and potentially
disadvantages those same higbverty schools by restricting their identification to a single summative assessment,
rather than the full range of indicators in the accountability systeSuapport for a fouror fivetier system was offered

by the Management Alliance, Advance lllinois, Chicago Public Schools, and other stakeholderfretpsias

similar support for a simple to understand, thrder summative systef?®. In balancing the tension between

simplicity andhe need to reflect complex contextual factors, as well as the need to meaningfully differentiate

schools, a system with four or more tiers addressed more of the expressed concerns and aspirations of the majority of
stakeholders.

6 . 1a/ NBO2YYSYRSR pMiIkndizZ (KS OBe@SBIASANIRBA] IARBT sup&t a dzLJLJ2 |
the notion thatstudent growth should beweighted more tharproficiency with Englistproficiency receiving the least
weight. CPS indicated thstudent growth should be wejhted twice that ofproficiency and no more than-50% to
Englishproficiency.
107 The IEA supports equal weight to be affeddo proficiency andstudent growth, with no more than 15% to English
proficiency. IASB, IASA, |RAd IARSS support the notion theiident growth should be weighted more than
proficiency with Englistproficiency receivig the least weight. CPS indied that student growth should be weighted
twice that ofproficiency and no more than-50% to Engsih proficiency.
108 Many comments to this effect were submitted by lllinois Federation of Teachers members.
109 Comments submitted bgtand for Children ando@sortium for Educational Change.

PAGE71



Final Response to ED feedback 08.18.17

lllinois proposes a fodiered system of summative designations of its schools:

Tier 1: Exemplary Schook school that has no underperforming subgroups, a graduation rate of greater than 67
percent, and whose performance is in the top 10 percent of schools statewide.

Tier 2: Conmendable SchoolA school that has no underperforming subgroups, a graduation rate above 67 percent,
and whose performance is not in the top 10 percent of schools statewide.

Tier 3: Underperforming SchooA school in which one or more subgroup is penfing at or below the level of the
G ff addzRSydaé¢ 3INRdAzZI Ay GKS t26Sad p LISNOSyid 2F ¢AdfS L

Tier 4: LowesPerforming SchoolA school that is in the lowesgterforming 5 percent Title | schools in Illinois and
those high schools that have a gradion rate of 67 percenobr less

Li A& LttftAYy2AaQ 0StAST G KI and sharé withhéircallgafukesn Ksupp@tivet 2 YS G KA y 3
community of practice.Stakeholders have been very clear that the accountability system should betiguca

equitable, and norpunitive. It makes sense that the meaningful differentiation of schools and sumnusignation

exemplify these values, todl'hus, asummative determinatiorshould assist ilvoth the required differentiation

within the final ESA rules as well as creating@nnectionbetweenschools and districts throughout the stat€.

What follows are a set of examples using simulated data that demonstratm#étieodologyoutlined in the ESSA
State Plan for lllinois.

Methodology:

1 For ELAMath and Science, schools are assigned a value of 100 if they have achieved the 15 year goal of 90%
proficiency, OR 100 points if they meet their currentear interim goals, ORthe progress toward the
interim goal has not been achieved, thearrent neets/exceeds ratef the schools divided by the Jear
interim goal and a score is assigned based on that calculation.

1 For Growth, EL proficiency;2 and ELEM/MID, scores frorL00 weresimulated

1 For Climate Survey, the teacher and student respaases were averaged to determine a score.

110 Participation in ILEMPOWER will be required for schools requiring comprehessiwéces, but lhschools are
eligible tobe a part of EEMPOWER
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1 What follows uses simulated data for the purpose of demonstrating how the combination of individual
indicators will result meaningful annual differentiation of schools. This system will be modified based upon
the recommendations provided by the TAC in the early spring 2018.

1 Each measure within the indicator will be assigned point values (ranging from 0 to 100). Some indicators
might not be applied to all schools/districts. Each available indicator value is liedaltiyy the assigned
weight. The numerator consists of weighted indicator values summed across all available indicators. The
denominator consists of the sum of the weight for all available indicatohe formula is demonstrated
below.

Total Score Y& 1 ¢ 00DE QQApG ® 8 IN0E DE Q QOB £YO D QODEHDE Q'QApd & £ IW0NE D 'Q"QApdpo € |
- p T T Q "AHNE DE QQApOB Epi Tt 0 'Q TAXE DR "QH Cpogé |

The schools and districts will be assigned to different categories based on the total score.

Scores range from a low of 38.15 and a high of 94.44. At this time, because 50% high school differentiation is based on

graduation rate, and0% of K8 differentiation is based on growth, it is easier for high schools to attain higher scores.
It may therefore be necessary to calculate high school aBg&rformance separately, then take the lowest 5% of

each group in order to identify the loweperforming 5% of schools statewide.

{dzYYlI G§AGS {O2NBa FINBE OFftOdzZ | GSR FT2NJ GKS alfft addzRRSydl
summative scores are averaged to create the school final Summative Score.

From there, the schools are assgghto their appropriate Tier, per the definitions below:

9 Tier 1: Exemplary School: A school that has no underperforming subgroups, a graduation rate of greater than
67 percent, and whose performance is in the top 10 percent of schools statewide.

9 Tier 2: Commendable School: A school that has no underperforming subgroups, a graduation rate above 67
percent, and whose performance is not in the top 10 percent of schools statewide.

9 Tier 3: Underperforming School: A school in which one or more subgroup is perfoatror below the level
2F GKS ab ff & dzR Spéribdming TpkBedrlod Tilleyl schokIS 2 6 Sa i

91 Tier 4: LowesPerforming School: A school that is in the lowgstforming 5 percent Title | schools in Illinois
and those high schools that haaegraduation rate of less than 67percent or less.

The performance levels for®indicatorsfor the simulation are as follows:

Points | ELA (weight 7.5%)
100 Met the annual target
95 At the 90th percent# or above for student proficiency rate
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No change within 75% confidence interval
0 Decline
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Points | Math eigh{w .5%)
100 Met the annual target
95 At the 90th percentile or above for student proficiency rate
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No change within 75% confidence interval
0 Decline
Points | Science (weight 5.0%)
100 Met the annual target
95 At the 90th percentile or above for student proficiency rate
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No dange within 75% confidence interval
0 Decline
Points | EL (Weight 5.0%)
100 Met the annual target
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No change within 75% confidence interval
0 Decline
Points | Growth - Elementary/Middle Schools  (Weight 50.0%)
100 Met target at average 100 Growth Value
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No changewithin 75% confidence interval
0 Decline
Points | Chronic Absenteeism (Weight 10.0%)
100 Met target
50 Improved, but below the target
0 No change or decline
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Points | P-2 (Weight 5.0%)
100 Met target
50 Improved, but below the target
0 No change or decline
Points | ELEM/MID (Weight 5.0%)
100 Met target
50 Improved, but below the target
0 No change pdecline
Points | Climate Survey (Weight 5.0%)
100 Met target
50 Improved, but below the target
0 No change or decline

The performance levels for theX indicatorsin this simulation are as follows:

Points | ELA (weight 7.5%)
100 Met the annual target
95 At the 90th percentile or above for student proficiency rate
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No change within 75% confidence interval
0 Decline
Points | Math (weight 7.5%)
100 Met the annual target
95 At the 90th percentile or above for student proficiency rate
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No change within 75% confidence interval
0 Decline
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Points | Science (weight 5.0%)
100 Met the annual target
95 At the 90th percentile or above for student proficiency rate
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No change within 75% confidence interval
0 Decline
Points | EL (Weight 5.0%)
100 Met the annual target
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No change within 75% confidence interval
0 Decline
Points | 4-Year Graduation Rate (Weight 30.0%)
100 Met target
50 Improved, but below the target
0 No change or decline
Points | 5-YearGraduation Rate (Weight 15.0%)
100 Met target
50 Improved, but below the target
0 No change or decline
Points | 6-Year Graduation Rate (Weight 5.0%)
100 Met target
50 Improved, but below the target
0 No change or decline
Points | Chronic Absenteeism (Weight 7.5%)
100 Met target
50 Improved, but below the target
0 No change or decline
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Points | 9th Grade On Track (Weight 6.25%)
100 Met target
50 Improved, but below the target
0 No change or decline
Points | College and Career Ready (Weight 6.25%)
100 Met the annual target
75 Met target through 95% confidence interval
50 Improved, but below the target
25 No change within 75% confidence interval
0 Decline
Points | Climate Survey (Weight 5.0%)
100 Met target
50 Improved, but below the target
0 No change or decline

Based on this simulation, the schools would fall into the following Tiers:

Tier

Stool Name

Reason

Tier |- Exemplary STEM High

This school has a graduation rate of greater than 67 percent,
and whose performance is in the top 10 percent of schools
statewide

Tier II- Commendable County High

This school has no underperforming subgraupgraduation
rate above 67 percent, but whose performance is not in the t
10 percent of schools statewide.

Tier II- Commendable Town High School

This school has no underperforming subgroups, a graduatior|
rate above 67 percent, but whose performaneenit in the top
10 percent of schools statewide.

Tier llig

Underperforming

General Elementary

This school has one or more subgroups performing at or belg
GKS tS@St 2F (GKS altt &addzRS
percent of Title | schools (estated at 50 for the purposes of
this activity. Note that the Black, Hispanic, and Low Income
demographic subgroups are below 50).

Tier llig

Underperforming School

Value Middle

This school has one or more subgroups performing at or belg
the levelofthed I £ &G dzZRSy G aé¢ 3IANER dzLJ
percent of Title | schools (estimated at 50 for the purposes of
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this activity. Note that the Hispanic, EP and IEP demographid
subgroups are below 50).

Tier IV Lowest President This school is clearly in the lowgstrforming 5 percent Title |
Performing School Elementay schools in lllinois and those high schools that have a graduat
rate of less than 67percent or less.
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Tier IV
Hawaiian/ Two or

President Pacific Native |More Low Not Low [Summative
Elementary |Region |Weight [All Male |Female |White [Black |Hispanic |Asian |[Islander AmericarfRaces [LEP [Not LEP|Migrant [IEP Not IEP {Income |Income |Score
ELA Central 75 4300 2.00 6.80| 9.80] 2.90 5.30|. 7.00] 2.00 4.50 0.000 0.00 5.00 4.70|.
Math Central 75 230 2.10 2,60, 9.80] 0.80 4.20. 2.60] 5.80 2.00. 0.00 2.70] 2.50.
Science Central 5.0 2.15 1.90 250 9.50, 0.75 4.00]. 2,55 5.75 2.00. 0.00 2.72 2.45|.
EL Central 5.0/ 3.500 3.00 4.00|. . 3.50|. 3.50|. . . 3.50 3.50|.
Growth Central 50.00 50.00 50.00 50.00 25.00 75.00 65.00]. 35.001 45.000  50.0Q. 65.000 48.000 50.00.
Chronic
Absenteeisn|Central 10.00 67.000 79.000 55.00 25.000 65.00 55.00. 67.00 66.000 68.0Q. 66.000 68.000 67.00.
p-2 Central 5.0 5.000 5.00 5.00] 7.00] 3.00 3.00. 3.00] 0.00 5.00]. 0.00 5.00) 5.00].
ELEM/MID |Central 5.0 6.000 6.00 6.00] 6.50] 3.25 4.00]. 3.75 1.25 6.00]. 0.89 5.89 6.00].
Climate
Survey Central 5.0/ 90.65 90.65 90.65 90.65 90.65 90.65]. 90.65 90.65 90.65. 90.65 90.65 90.65.
TOTAL 37.56 38.54 36.61 23.32] 51.75 43.97] 31.49 34.74 39.44 4598 36.77] 37.62 38.15
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Tier Il
Hawaiian/ Two or
Value Pacific Native |More Low Not Low [Summative
Middle Region [Weight [All Male |Female |White |Black [Hispanic |Asian [Islander Americar|Races [LEP [Not LEP|Migrant [IEP Not IEP |Income |Income |Score
ELA NE 75 40.100 25.90 53.200 46.60 36.00 19.70 58.20. 2.80 44.60. 10.00 44.200 27.60 54.60
Math NE 75| 3150 27.40 35.300 33.90 28.00 12.90 59.30. 2.60f 35.30. 7.500 34.80 2230 42.30
Science NE 5.0 32.000 27.40 35.90 34.00 28.00 13.00 62.00. 2.00] 37.00. 7.80 35.00 22.00 42.00
EL NE 5.00 850[ 7.000 10.00. . 8.50|. . 8.50]. . 5.00] 12.00 8.00) 9.00,
Growth NE 50.0 65.00 67.000 62.000 64.000 67.00 32.000 65.00. 40.000 65.00 55.000 65.00 60.00 65.00
Chronic
AbsenteeisnNE 10.0] 96.90 96.90 96.90 96.90 96.90 96.90 96.90. 96.900 96.90. 96.900 96.90 96.90 96.90
p-2 NE 5.0{. . . . . . . . . . . . . . .
ELEM/MID [NE 5.0 31.00 30.000 35.000 36.00 28.00 30.000 36.00. 24,00 31.00. 27.000 31.00 29.00 32.00
Climate
Survey NE 5.0 92.95 92.95 92.95 92.95 92.95 92.95 92.95. 92.95 92.95. 92.95 92.95 92.95 92.95
TOTAL 58.72 57.95 58.97 62.08 61.60 37.(2 67.28) 38.3@ 47500 500y 5372 613 5591
p—
Tier 1
Hawaiian/ Two or
General Pacific Native |More Low Not Low [Summative
Elementary |Region |Weight |All Male |Female |White |Black [Hispanic |Asian [Islander AmericanlRaces |LEP [Not LEP|Migrant [IEP Not IEP |Income |Income |Score
ELA Collar 7.5 9530 9220 98.60 94.70 91.70) 94.90 98.70. 95.20. 95.30. 95.90 91.70 95.90
Math Collar 7.5 92.60 92.700 92.50 91.90 87.50 89.701 97.50. 95.20. 92.60. 92.700 93.30 92.50
Science Collar 5.0/ 93.85 92.80] 94.90 93.85 89.00 91.000 99.00. 95.00. 91.00. 94.00 92.00 94.80
EL Collar 5.0|. . . . . . . . . . . . .
Growth Collar 50.0 33.00 33.000 33.000 33.000 0.00 5.00] 40.00. 30.00. 33.00. 33.00 10.00 33.00
Chronic
Absenteeisn|Collar 10.0[ 100.00 100.00 100.00 100.00 100.00 100.0Q9 100.0Q. 100.00. 100.00. 100.00 100.00 100.00
p-2 Collar 5.0/ 95.500 95.50 95.50 93.00 97.00 95.50 94.00. 95.00. 95.50. 95.500 95.50 95.50
ELEM/MID [Collar 5.0/ 85.00 85.000 85.000 88.00 83.00 85.50 88.00. 83.00. 85.00. 85.000 85.00 85.00
Climate
Survey Collar 5.0( 73.00 73.000 73.00 73.00 73.00 73.00 .00. 73.00. 73.00. 73.00 73.00 73.00
TOTAL 61.01 60.72] 61.32] 60.93 42. 45, 65.7 59.56 60.86 61.07 48. 61 57.45
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Tier I
Not
Hawaiian/ Two or Low
Town High Pacific Native More Low [Incom |Summative
School Region |Weight [All Male [Female |White [Black [Hispanic [Asian |Islander American |Races |LEP [Not LEP[Migrant |IEP Not IEP|Income(e Score
ELA NW 7.500 35.200 32.200 38.00 53.600 20.70 28.30. 0.00 39.1Q. 13.200 37.80] 21.00 48.60
Math NW 7.500 20.50 26.400 15.00 38.4Q 5.00 10.90. 0.00] 22.8Q. 5.30] 22.300 9.10] 31.40
Science  [NW 5.000 27.000 26.40 15.00 38.40 5.00 10.90. 0.00] 22.8Q. 5.30] 22.300 9.10 31.40
EL NW 5.000 88.000 85.00 92.00. 85.00 92.00. 88.00. 75.00 88.00 88.00.
4-year
Graduation
Rate NW 30.000 92.69 92.69 92.69 92.69 90.00 92.69. 89.45 92.69. 87.20 92.69 91.69 94.69
5-year
Graduation
Rate NW 15.000 93.89] 93.89 93.89 93.89 91.20 93.89. 90.25 93.89. 89.600 93.89 92.89 95.89
6-year
Graduation
Rate NW 5.000 93.36 93.36 93.36] 93.36 92.30 93.36]. 90.75 93.34. 90.70 93.36] 93.36 92.36
Chronic
Absenteeis
m NW 7.500 58.900 58.900 58.90 58.90 65.00 58.90. 62.00 56.00. 65.00 53.00 55.00[ 68.00
9th grade
ontrack |NW 6.2500 7490 7490 7490 74.90 70.50 74.90. 60.00 85.00. 60.00 85.00 70.00[ 80.00
College &
Career
Ready NW 6.2500 22.000 22.000 22.00 22.00 18.60 22.00. 15.00 22.0Q. 12.000 22.000 20.00 24.00
Climate
Survey NW 5.000 78.10 v8.10 78.100 78.10 78.10 78.10]. 78.10 78.1Q. 78.10 78.10 78.10 78.10
TOTAL 70.86 70.90 70.26] 73.43 66.07 69.02 62.55 70.67| 62.82 71.15 66.88 74.19 69.07
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Tier I
Not
Hawaiian/ Two or Low
County Pacific Native More Low [Incom |Summativg
High Schoo|Region |Weight [All Male [Female [White |Black |Hispanic |[Asian [Islander American [Races [LEP |Not LEP|[Migrant |IEP Not IEP|Income|e Score
ELA Southern| 7.5000 71.000 67.60 74.300 82.10 50.00 52.10 82.10. 80.80. 72.10,. 16.000 76.80 46.20 74.80
Math Southern| 7.5000 47.200 50.700 43.80 62.000 17.00 24.90 64.20. 44.20]. 47.90. 3.200 51.80 19.20 51.40
Science  |Southern| 5.0000 52.600 52.60 48.90 74.60 34.80 36.90 78.10. 62.10,. 69.50]. 10.700 66.300 37.50 69.40
EL Southern| 5.000].
4-year
Graduation
Rate Southern| 30.000 100.04 100.09 100.04 100.09 100.09 100.0¢ 100.0Q. 100.04. 100.0Q. 81.30] 100.09 96.201100.0Q
5-year
Graduation
Rate Southern| 15.000 100.0¢ 100.00 100.04 100.09 100.09 100.0¢ 100.0Q. 100.04. 100.04. 81.70) 100.090 96.701100.0Q
6-year
Graduation
Rate Southern|  5.000{ 100.04 100.00 100.04 100.0Q9 100.09 100.0¢ 100.0Q. 100.04. 100.04. 82.00 100.09 96.801100.0Q
Chronic
Absenteeis
m Southern| 7.500[ 93.90 93.90 93.90 93.90 87.20 92.30 95.00. 93.70. 93.30. 90.100 93.30 93.00 94.00
9th grade
ontrack ([Southern[ 6.250 90.30 90.300 91.50] 92.30] 87.20Q 90.40| 96.70. 90.00]. 90.30]. 84.200 93.30 92.70 93.80
College &
Career
Ready Southern| 6.2500 59.000 58.00 60.000 62.00 59.00 57.50 59.70. 57.20]. 59.00. 45.00 59.00 58.00 60.00
Climate
Survey Southern| 5.0000 98.20 98.200 98.200 98.200 98.20 98.200 98.20. 98.20,. 98.20,. 98.200 98.20 98.20) 98.20
TOTAL 87.14 87.08 87.08 90.67] 81.42 82.84 91.25 88.02) 88.12) 65.75 88.83 80.30] 88.96 85.19
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Tier |
Not

Hawaiian/ Two or Low
STEM High Pacific Native More Low |Incom |Summative
School Region [Weight [All Male [Female [White |Black |Hispanic [Asian [Islander American [Races [LEP |Not LEP|{Migrant |IEP Not IEP|Income|e Score
ELA Urban 7.500 98.40 98.200 98.50 99.70] 94.90 97.50100.09. 100.0Q. 98.40,. 90.000 98.70 98.00 98.80
Math Urban 7.500 90.300 94.30 87.600 95.60 74.70 87.300 96.60. 90.50. 90.30]. 56.70 91.50 86.30 94.90
Science |Urban 5.0000 90.30 94.30 87.600 95.60 74.70 87.30 96.60. 90.50,. 90.30. 56.700 91.50 86.30) 94.90
EL Urban 5.0000 90.30 94.300 87.60 95.60 74.70 87.30 96.60. 90.50,. 90.30,. 56.700 91.50 86.30) 94.90
4-year
Graduation
Rate Urban 30.000 100.0¢ 100.09 100.0¢ 100.09 100.09 100.0¢ 100.0Q. 100.04. 100.0Q. 100.0q 100.0¢ 100.04100.00
5-year
Graduation
Rate Urban 15.000 100.09 100.090 100.09 100.0( 100.00 100.0¢ 100.0Q. 100.0Q. 100.0Q. 100.0q 100.0¢ 100.09100.00
6-year
Graduation
Rate Urban 5.0001 100.09 100.090 100.00 100.09 100.00 100.0¢ 100.0Q. 100.04. 100.04. 100.0q 100.0¢ 100.09100.00
Chronic
Absenteeis
m Urban 7.5000 91.30 91.30 91.30 95.00 90.00 92.000 94.00. 91.50. 91.30. 90.200 92.40 90.20) 92.40
9th grade
ontrack |Urban 6.2500 98.30 98.300 98.30 98.30] 98.30 98.30 100.09. 98.30]. 98.30. 67.000 98.300 97.20) 98.30
College &
Career
Ready Urban 6.2500 92.00 92.000 92.00 92.00 90.00 91.000 95.00. 92.00. 92.00. 89.000 98.000 92.00 92.00
Climate
Survey Urban 5.0000 63.30 63.30 63.30 63.30 63.30 63.30 63.30. 63.30. 63.30. 63.300 63.300 63.30) 63.30
TOTAL 95.09 95.77 94.62 96.39] 91.87 94.49 96.81 95.26 95.09 86.35 95.78 94.21 96.01 94.44
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4. How the system for meaningful differentiation and the methodology for identifying schools3snhder
C.F.R.8 200.19 will ensure that schools with low performancewstantially weightethdicators
are more likely to be identified for comprehensivpmart and improvement or targeted support and
improvement, consistent witt4 C.F.R.8 200.18(c)(3) and (d)(1)(ii)

Schools eligible for comprehensive supports and senshaflinclude:

(A) The lowestperforming 5 percent of all schoats the state accoutability systenreceivingTitle Ifunds

(B) All public high schools in th&tatefailing to graduateone-third or more of their students, regardless of
whether or not they receive Title | funds, and

(C) Title I schoolshat have been notified that they have one more student demographic grouplsat is
performing on par wittthe dall studeng& group in schools in group (A) of schoahd for whom, after
three years of implementing targeted supports and improvement, the performance of those subgroups
hasnot improved beyond that of group (A)

By default, LEAs with schools that would meet the definition for group (C) but who have not otherwise been
identified, that is,
(D) Schools that have one or more studatemographigyroups that are performing at or belowéHevel of
the dall studentg group in thelowestperforming 5 percent of schools must be identified and notified
that they are eligible for targeted supports and services beginning in-2018

If, after three years, the performance of these same subgsatemains on par with that of group (A), they would then
be identified for comprehensive supports and servic@dditionally,other schools defined by the state as chronically
underperformingare those schoolthat:
(E) Fall within the bottom 10 percertf all schools on the state accountability system receiving Title | funds
for three years in a row.
(F) Fail to test at least 9percentof their student population, including relevant student demographic
groups, for three years in a row.

Data to demoustrate thatL £ f Aygt@mioda@countability winsure that schools with low performance on
substantially weighted indicators are more likely to be identified for comprehensive support will not be available until
three years of baseline data is availalfor all indicators in the accountability system.

G. Participation Rate
Describe bw the stateis factoring the requirement for 95 percent student participation in assessments into its system of
annual meaningful differentiation of schoalsnsistent wh the requirements &4 C.F.R.8 200.15

A determination will be made by assignimagpreliminary summative rating for each metric in the accountability

system, for both the all student group and for all identified demographic subgroups. Once ratittgsiadividual
indicators have been calculated, and a preliminary summative rating determined, the school or districts participation
rate will be considered. If a school does not have 95 percent participation rate, in total and for each student
demographigyroup, it cannot receive the highest summative rating.

For example, a school can not be rated at Tier 1 if they do not h@k@ercent participation rate in all student
subgroups.
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Furthermore, ISBE will include failure to meet the 95 percent stugarticipation rate in its methodology for
identifying schools for targeted support and improvement and defined as a consistently underperforming school.
Schools that meet this definition of consistently underperforming, who fail to improve after a pefribalee years,
would then be identified as in need of comprehensive support and improvement.

DataProcedures

Describethes t a wnidofmsprocedure foaveragingdatg including combininglata across school yeaceombining
data acrosgradesor both,in a schoohs defined ir84 C.F.R.§200.20(a), if applicable

¢CKS adl idSQa dzyA¥F2NY LINRdnSikdaNiBduastadsiitiéve GadilfoBeac) mdidatbr adrossh & G 2
three school years to create a composite score that can then be dilagletle actualnumber of studentsepresented

in the indicator pooto determine an average score for the school and tilevantstudent demographic groupsA

secondary analysisrun such that the reported score, for the purposes of accountability dedtification, is the

composite average of three yeaw§ dataor the individual year composite score, whichever is higpeovided that

selecting the higher score for student demographic groups does not result in-eeportable score This is done to

ensure that schoolthat have been identified as needing comprehensive or targeted support and improvement and

who are making improvements are not negatively affected by past performaRais. procedure functionally triples

the sample size available foraking calculations for the purposes of accountability, which increases statistical

reliability and soundness of accountability défavhile further protecting the identity of individual student data

I. IncludingAll Public Schoolsn as t a Aceoangalility System

If the stateuses a different methodolodyr annual meaningful differentiatichan the one described in D abdue
any of the followingspecifictypes of schoolsdescribehowthey are includedconsistent witt34 C.F.R.8
200.28(d)(1)(iiiy

1. Schools in which no grade level is assessed undatdteisacademic assessment system (e-Q.,sehools),
although thestateis not required to administer a standardized assessment to meet this requirement

ISBEhas historically used technique cled backmapping for schools which no grade level is assessed under the

a 0 | dic8&demiassessmensystem That is, theclosest assessagtadein aschool that the attending students feed
into (e.g.,grade 3 for K building; grade 11 for grade 9 kding)was identifiedandthose resultsapplied to the

building. Alternately, district aggregate results can be used to provide proxy academic indicasaisoolshat
potentially draw from multiple districtdllinois has 122onfigurationsof schools. The manyconfigurations of schools,
such as those listed below and more, as well as transitions through new and different assessment structures (e.g.
coursebased versus grade levélas promptedSBEo conveneits TechnicaAdvisory Councib reviewhistorical and
contemporary practices and determine specific techniques for implementation in-2018

ii. Schools with variant grade configurations (eRy1,2 schools)
Schools with variant grade configurations will be reported for purposes of accodutytabithe highest complete
grade band configurationThus, a@-12 school would be held accountable under the structure of the high school

grade band accountability systemll grade level results for all indicators would be reported for these schools.

iii. Small schools in which the total number of studevite can be includeéh any indicator unde34
C.F.R.8§200.14 is less than the minimum number of students established by the StateduGdeR.

111 American Educational Research Association. Standardsucationaland Psychologicalesting Washington, DC:
Author, 2014

112y.S. Department of Education, National Center for Education Statistics, Statistical Methods for Protecting
Personally Identifiable Information in Aggregate Reporting (NCESGIR)1
https://nces.ed.gov/pubs2011/2011603.pdf
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§200.17(a)(1), consistent withsat a wnigodmsprocedtes for averaging data undet C.F.R.§
200.20(a), if applicable

Thed G G SQa dzy A ¥F2N)Y LINE GScluzNGndividuasiudestiSvelldaaifof @achRnidicator adrdss
three school years to create a composite score that can then beeatiiy theactualnumber of studentsepresented
in the indicator pooto determine an average score for the school andslevantstudent demographic groupsThis
procedure functionally triples the sample size available for making calculations foutheges of accountability,
which increases statistical reliability and soundness of accountability'dsathile further protecting the identity of
individual student dat&.

iv. Schools that are designed to serve special populations (e.g., students redikiagve
programming in alternative educational settings; students living in local institutions for neglected or
delinquent children, including juvenile justice facilities; students enrollsthtepublic schools for
the deaf or blind; and recentlyrimed EnglishLearnersenrolled in public schools for newcomer
students)and

Schoolssuch asstate public schools for the deaf or blindre already well integrated into existing state reporting and
data systemsHistorically, many students receiviaiernative programming in alternative educational settings fell
outside the administration of théSBEand these students were either represented within the system or not based on
their specific placement at the time assessments were administef®BEs in ongoing dialogue with the lllinois
Department of Juvenile Justi¢gdJJjo more fully integrate these students into the accountability systeks.
appropriate, this section of the application will be amended to reflect changes in practice.

V. Newly opaned schools that do not have multiple years of data, consistent svith @ angofnms
procedure for averaging data un@drC.F.R.8 200.20(a), if applicable, for at least one indicator
(e.g., a newly opened high school that has not yet graduatedtitofiat for students)

All datafor schools that do not have multiple years of data, consistent with lllinois uniform procedure for averaging
data, will bepubliclyreported through the lllinois School Report Card, but will not be included for the pagof
accountabilityuntil such time as atable baselinés available.

4.2 |ldentification of Schools

A. Comprehensive Support and Improvement Schools
Describe
i. The methodoloigs, including the timelineby which thestateidentifies schod for compehensive
support and improvement under section 1111(c)(4)(D)(i) oEtBEAand34 C.F.R.8§ 200.19(a)jand
(d), including 1) lowestperforming schools 2) schools with low high school graduation ratasg 3)
schools with chronically lovperforming subgrops

113 American Educational Research Association. Standardsucational andPsychologicalesting Washington, DC:
Author, 2014

114y.S. Department of Education, Natioi@énter for Education Statistics, Statistical Methods for Protecting
Personally Identifiable Information in Aggregate Reporting (NCESGIR)1
https://nces.ed.gov/pubs2011/2011603.pdf
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Schools eligible to receive comprehensive supports and setiedl be identifiedprior to the start of the 2018
2019 school yeaysing the following methodology:

1. First, the lowes{performing 5 percent oTitle Ischools, as determined by the staaccountability
system will be identified. ISBE will concentrate greater resources to those schools.

2. Next, high schools with a foyear graduation rate of less than 67 perceimcluding those high schools
that are not Title | eligiblehat have not &eady been identified as being within the lowgstrforming 5
percent of schools will be identified.

3. Finally, schools with chronicallyw-performingstudent demographic groupghat have implemented
targeted support and improvement plans, whefer morethan three yearsthose samedemographic
groupsthat resulted in identification remaim the bottom5 percentof performance compared of the all
students subgroup for comprehensive schools

Schools will be identified using data from the full range ofdbeountability system, and notified prior to the start of

the 20182019 school year that they are required to partner with afeENIPOWER Partner Provider(s) for
comprehensive supports and services in developing and implementing comprehensive improvésnerin2018

2019.11¢ School identification and notification will occur on a thigear cycle, but schools that are identified in 2018
2019 may take one planning year and up to three years of full implementation before needing to meet the statewide
exit crieria.

ii. The uniform statewide exit criteria for schools identified for comprehensive support and improvement
established by thstate including the number of years over which schools are expected to meet such
criteria, under section 1111(d)(3)(A)(i) oftESEAand consistent with the requirement8h
C.F.R.8§ 200.21(f)(1).

The followingexit criteria are proposed:

1. That a school no longer meets the eligibility criteria for comprehensive support and improvement.

2. That a school, in addition to no longaeeting the eligibility criteria for comprehensive support and
improvement, has established a growth trajectory for students, including those at the highest and lowest
levels of attainment.

3. That the school has a strong plan for sustainability of the pgtieat it has made that articulates a clear
rationale for what it proposes to sustain, including a theory of action, measurable goals, aligned strategies,
and a robust progress monitoring plaiihis sustainability plan must explain how the school wilhtaén a

1151SBE willvork directly with those schools identified for comprehensive services to ensure that appropriate
programming is aligned with Title IV funding.

18 Districts, especially thoseith schoolddentified for comprehensive anidirgetedservices, wilbe providedaccess

to professional learning opportunities that include organizational, leadership, and cajpadityng strategies

regarding reflective supervisipjob-embedded professional developmeméarning communitiesdata literacy

resource allocationinstructional technology and daténformation literacy implementation of Universal Design for
Learningrecruitment and retention of teachers in higioverty and/or highminority districts parent family and
community engagementestorative practicesaddressing issues related to school environment and school climate
and the development of schoglbommunity partnershipsTitle I, School Improvement, Title II, IDEA, Title IV Part A and
B,and State Longitudinal Data Systenhsllars will be used fdiunding
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strong rate of growth and change fordR2 students, as applicable depending upon school configurdfion
and including transitions from one school site to another while addressing how the school intends to ensure
sustainability with reduced servicesupports, and/or fundintj®.

Schools will have one optional planning year and up to three years of full implementation of comprehensive support
and improvement plans before being expected to meet these exit crit&hoolghat are identified in 2018.9 and

that opt to take a planning year would need to meet these criteria by 2Z22Schools that do not opt to take a

planning year would be expected to meet these criteria by 2021

B. Targeted Supportand Improvement Schools
DescribeThes t a methd@dslogy for identifyingany schoowithafic onsi st ently underperf ol
of students, including the definition and time period used bgttiteto determine consistent
underperformance, unddd C.F.R.8 200.19(b)(1) and jc

Schoolswith consistently underperforming subgroups of studemtsl be identified through the following
methodology
1. Based on all indicators within treecountability system, the overall performance of each student
demographic group within a school will be calculatedittermine a summative rating comparable to
GKIG 2F GwBdet@dupg 2t Qa £ f
2. Shools with one omore student demographic grodf that falls within the lowestLO percentof
performance foithree or more consecutive years, regardless of the schoatsnsative rating, will be
identified as eligible for Targeted support and improvement.
3. Additionally, any school that has failed to meet the 95 percent assessment threshold for all students or
for one or more student demographic groups for three consecuteeaxrs in a row will be identified and
notified of their eligibility.

Notification will begin in 2018L9 and will be conducted annuallyereafter. Schools identified under this definition
will have an_EAdetermined number of year® implement targeted spports and improvementSchools identified
for targetedsupports and servicamay utilize approved providers through-EMPOWER®

Thes t a methddologyincluding the timelinefor identifying schools with lowperforming subgroups of students
under34 CF.R.§ 200.19(b)(2pnd (d)that must receive additional targeted support in accordance with section

17 For instance, the Early Learning Council recommends that this plan include ways of ensuring Kindergarten
readiness and how to sustain those gains through the early elementary years. Additional information on the
sustainability plan required for exitin@vices will be shared with districts as ESSA begins implementation.
118 Comments and suggestions made by the Consortium for Educational Change, based on its experience supporting
school improvement in schools awarded School Improvement 1003(g) Grantenireétilithe addition of criteria 2 and
3.
119 As defined by Section 1111(c)(2) in addition includes former English Learners and Former Students with Disabilities
subgroups
120 Districts, especially thoseith schoolddentified for comprehensive and targeted sares, wilbe provided access
to professional learning opportunities that include organizational, leadership, and cajpadityng $rategies
regarding reflective supervisigjob-embedded professional developmeméarning communitiesdata literacy
resource allocationinstructional technology and datanformation literacy implementation of Universal Design for
Learningrecruitment and retention of teachers in higioverty and/or highminority districts parent family and
community engagementestorative practicesaddressing issues related to school environment and school climate
and the development of schoglbommunity partnerkips.Title I, School Improvement, Title II, IDEA, Title IV Part A and
B,and State Longitudinal Data Systenhdllars willbe used fofunding

PAGESS8



Final Response to ED feedback 08.29.17

1111(d)(2)(C) of the ESEA

1. First, ISBE will identify schools eligible for Comprehensive supports and improvement. The performance
level of the highesperforming school eligible for Comprehensive supports and improvements will
RSGSNIXYAYS GKS dzLJILISNJ GKNBakKz2f R 27F LIS Nfedondhg520S 2F (K
of schools.

2. Next, from the remaining pool of all public schools in lllinimisiuding Title | and noifitle | schools, that
have not already been identified as eligible for Comprehensive support and improvement, those schools
that have one or more student demographic groups whose performance is on par with the performance
ofthea | £ f &0 ENRWAA ARSYGAFASR Ay aiGaSLI 2yS gAftt 0SS yz2i.
supports and services and should implement targeted improvement plans.

Identification and notification will begiprior to the201819 school yeaandwill be conducted every three years
following. Schooldentification and notification will occur ontaree-year cycleput schoolghat are identified in
201819 may take one planning year and up to three years of full implementation before needingetdhmee
statewide exit criteria.ISBE will monitor progress through the submissionuafrterly reportsthat provide data on
progress in achieving identified targetSchoolddentified for targeted services that do not make the required gains
will then ke identified as comprehensive schools and will be required to UBMIOWER services.

The uniform exit criterigestablished by thBEA, for schoolgparticipating under Title I, Part &ith low-
performing subgroups of students, including the number akymaer which schools are expected to meet such
criteria, consistent with the requirement8#HhC.F.R.§ 200.22(f)

In response to the questions posed in the first draft, commenters offered suggestions for criteria for exiting status.
ISBE concurs wittkeveral commenters that a strong plan for sustainability (such that, at a minimum, all students are
on a trajectory to reach grade level and graduate college and career ready) is necessary to no longetarggtie
support. Therefore, the followingxit criteria are proposed:

1. That a school no longer meets the eligibility criteria for targeted support and improvement.

2. That a school, in addition to no longer meeting the eligibility criteriadogetedsupport and
improvement, has established a growttagectory for the identified student demographic group to bring
its performance into alignment with the state's lotgrm goals.

3. That the school has a strong plan for sustainability of the progress that it has made that articulates a
clear rationale for wht it proposes to sustain, including a theory of action, measurable goals, aligned
strategies, and a robust progress monitoring pldiis sustainability plan must explain how the school
will maintain a strong rate of growth and change fetPstudentsas applicable depending upon school
configuratiort?* and including transitions from one school site to another while addressing how the
school intends to ensure sustainability with reduced services, supports, and/or futtding.

Schools will have one optionplanning year and up to three years of full implementationasfjetedsupport and

21For instance, the Early Learning Council recommends that this plan include ways of ensuring Kindergarten
readiness and how to sustain those gains through the early elementary years. Additional information on the
sustainability plamequired for exiting services will be shared with districts as ESSA begins implementation.

22 comments and suggestions made by the Consortium for Educational Change, based on its experience supporting
school improvement in schools awarded School Improvemi@03(g) Grants, influenced the addition of criteria 2 and

3.

PAGES9



Final Response to ED feedback 08.29.17

improvement plans before being expected to meet these exit criteBehools who are identified in 2048 and who
opt to take a planning year would need to meet theseari by 20223. Schools that do not opt to take a planning
year would be expected to meet these criteria by 2@21 ISBE will monitor progress through the submission of
quarterly reportsthat provide data on progress in achieving identified targetbo8ts that are not making reasonable
progress will work with ISBE to determine additional interventits.

4.3 StateSupport andmprovement fot.ow-performingSchools

School Improvement Resourcesscribenow the SEA will meet its sponsibilities, onsistent with84
C.F.R.8§ 200.24(d) under section 1003 of the ESkluding theprocess to awarschool improvement funde LEAs
andmonitoring and evaluating the use of funds by LEAs

Meet Responsibilities
lllinois will meet its responsibilities by:

1 Collecting and applying computational algorithms appropriate to identify schools that require
comprehensive or targeted support and services.
1 Notifying identified schools of their eligibility, responsibilities, &inelavailable system of supports
and sevices;
9 Distributing funds to identified schools basedidentified needthat lllinois will develop, in
collaboration with stakeholders, during the available transition year.
Award Funds
lllinois will use its transition year and some portion of the al@éddunds to develop, in collaboration with
stakeholders, the state formula for allotment of funds and services to LEAs that have schools identified for
comprehensive and/or targeted suppott4 In addition, lllinois will utilize some of its funds to desand implement
a rigorous review and approval process for external providers that will become part of EMROWER network.

Monitor and Evaluate the Use of Funds

lllinois will utilize the transition year talign its reporting structures and monitogrand evaluation processes to those
of other federally funded programs to improve the effectiveness of the agency and reduce the burden of monitoring
activities on schools and districtin addition, IIEMPOWERrovider Partnersvill be expected to conthiute to

research on the effectiveness of strategies implemented in schools responsible for comprehensive or targeted

123Within the ILEMPOWER structure, a Tier 4: Lowest Performing School could not be identified-fmtaeatfined
comprehensive services indefinitely. In the case of a school receiving cosngred services that is unable to meet
targets, unless otherwise determined, ISBE will decide the necessary services, outcomes, and timeline for the school
to demonstrate improvement.

24When asked how a formula could be used to distribute funds both eblyitand effectively, stakeholders

suggested the formula should incorporate the following elements: SfatusomprehensivegTier 4: Lowest

Performing Schoobr targeted(Tier 3: Underperforming Schoallipport, with schools requiring comprehensive

suppats receiving a larger allotment of funds and/or services than targgtieel number of staff and students in the

school the phase of the implementation timeline the school is in (e.g., year 1, year 2, or y#ae 8umberof

schools in the LEA identifléor comprehensiveservicesand the number identifiedor targetedservicesthe

concentration (i.e., percentage of schools in the LEA) identiiedomprehensiver targetedservicesthe level of

Gy SSRé 2F i KS ;andiKeyRafity othg plan RsalfzatidMdadinéss of the schools and districts to
implement the plan effectively. The rationale for the inclusion of aforementioned elements in the formula is that the
statute requires that ISBE prioritize LEAK I § G RSY2y A 0INBRSTaKBadRNBI §85RaYSI YR
AUGNRYy3ISald O2YYAUYSyld G2 dzaAy3a FdzyRa oé
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improvement, such that their work expands the available evidence base, particularly for diverse geographic and
demographic contexts.

A. Techical Assistance RegardirifyidenceBased Intervention®escribe théechnical assistandae
SEAwiIll provide to each LEA in thetateservinga significant number or percentage of schools identified for
comprehensive or targeted support and improvenmaitiding how it will provide technical assistance to LEAs to
ensure the effective implementation of evidebesednterventions, consistent wi4 C.F.R.8§ 200.23(b), and, if
applicable, the list oftateapproved, evidenebased interventions for ugeschools implementing comprehensive
or targeted support and improvement plans consistent with § 200.23@)(2)

As the statewide system of support to help all districts and schools impreE\ROWER will provide tis¢ructure

through which schoolwiill be able to select anEMPOWER Provider Partner(s) and receive servides structure of
ILEMPOWER is predicated on schools identifying areas where they need support as well schools selecting a vendor
who can best assist in meeting those areasedd to improve student outcomes. Prior to identifying and utilizing an
ILEMPOWER Provider Partner, a school must complete a heeds assessment/equity audit. The audit is required and is
the basis for all future workThe results of the audit will allogchools to select the most appropriate provider for

their needs, establish a work plan identifying targetsd create a timeline to meet improvement targets. Targets

must be identified in one or more of the following areas: Governance and Managemeritulium and Instruction,

and Climate and Culture.

ISBE will monitor the schadla A Y LIN@ags3oYeBsyiré that they are on track to meet improvement targets or, if
a school is not meeting performance targets, assist in amerdipgovementplans to focs specifically on areas
inhibiting improvement.

The ILEEMPOWER Provider Partner will be-ppproved by ISBE to offer particular services at a specific cost. ISBE will
work with vendors to establish the specific cost for services so that schooBramder Partnerswill not need to do

s0. Schools will have four years in which to demonstrate consistent improvement in identified areas (one year for
planning and three years for implementatiofy.

In order to serve as an-EMPOWER Provider Partner, an arigation must apply and be piagpproved to offer
services in one or more of the aforementioned categories. Applicants feagpeoval must provide:

91 Evidence of success in the delivery and sustainability of school improvement services.

1 Information on or eidence of the development of services in areas including, but not limiteDdta
Competency, Resource Management, Continuous Improvement, and Sustainability.

91 Information or organizational capacity.

Once preapproval of vendors occurs and after sctwate identified for supports in 201819 school year, the next
steps for a school identified for comprehensive support are:

1. Upon natification from ISBE will begin completing a needs assessment/equity audit.

2. Atthe conclusion of the needs assessment/igaudit, the school shall submit the data gleaned from the
needs assessment/equity audit along with the identification of vendors who could support the school with its
identified needs or equity gaps to ISBE.

125The determination for &our-yeartimeframe was recommended by stakeholders (one year of planning, three for
implementation) as well as is the greatest length of time allowgdHis work in ESSA.
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3. ISBE will ensure that the identified vené§ihas the capacity to assist the schégl.
4. The school and vendor will develop a work plan that includes targets and dates and submit to ISBE for
approval.

95% of Tl funds identified for school improvement must flow to the distri€tee supports identifie through the

needs assessment and equity audit as well as the cost proposal submitted as part of-tpppyeal process will
allow ISBE to grant the appropriate amount of funding to each school or di€fit$BE will monitor progress through
the submssion of aiarterly reports that provide data on progress in achieving identified targets as well as utilizing
field-based staff who can, if necessary, provide technical assistance and monitor for compfahoels that are not
making reasonable progressll work directly with ISBE to determine additional interventidffs.

Members of the lllinois State Board of Education will be provided an annual report that including evidence of provider
impact before any renewal is approved.

ISBE will support/intexct with LEAby:
1. NotifyingLEA/schoolsf eligibility,
2. NotifyingLEA/schools of responsibilities
3. SupportingLEA/schools in the connection withEIMPOWERroviders 20
4. UtilizinglSBEL-EMPOWER Network (ISBE $tatind I-EMPOWERrovider Partnensin supporting
LEA/schools strong improvemenplan developments well as connecting districts with each other in
order to provide assistance and guidance

Eligible LEA/schools may access the differentiated supports and services of IL EMPOWER organifatbiwniine
foundational drivers ofmprovemert:

1 Governance and ManagemenBystemshange efforte.g.,effective policy development and
implementation diagnostic supports and servigeRta literacy continuous improvement processes
organizational ledership resource managementapacitybuilding practicescommunication planning);

1 Curriculum and InstructionSupportsadministrator and educator developmef(g.g.,teaming processes,
facilitation of continuous learning and development, instructionaqtices, resource allocation,

126 As identified in the introduction to the ESSA State Plan for lllinois, there is the possibility, withircM®@QWER
structure, that schools and districts within Illinois can serve as partners for schools that require suppouls 8tat
have received a Tier IExemplary School or TieglCommendable School can engage in this work and receive
funding to do so. As indicated by Superintendent Smith at the February 2017 lllinois State Board of Education
meeting, peer coachingnd mentoring will grow as ESSA implementation continues.
127To be clear, it may be that a pepproved vendor is working with a number of schools. At the time of a specific
schools submission of information/data to ISBE, that vendor may be at capacity bpsn the information
submitted at the time of application. If this is the case, ISBE will work with the school to identify another appropriate
vendor.
128 The ILEMPOWER structure allows for the selection of a vendor to serve multiple schools withamtaeegion.
Approaching the work in this way assumes that schools have identified the same needs and similar targets.
129Within the ILEMPOWER structure, a Tier 4: Lowest Performing School could not be identified-fmtaeatfined
comprehensive servicasdefinitely. In the case of a school receiving comprehensive services that is unable to meet
targets, unless otherwise determined, ISBE will decide the necessary services, outcomes, and timeline for the school
to demonstrate improvement.
130 Completion ofthe IBAM Quality Frameworkpmpleted prior to the initiation of services, shall assist schools with
selecting the most appropriate supports.
1311SBE staff will work with district personnel to identify schools/districts that can share their expertisetiéth
schools/districts in order to take advantage of the wide range of expertise found in Illinois schools.
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reflective supervision, instructional technology, data information literacy, recruitment and retention of
teachers)

1 Culture and ClimateEmphasizes environment and supports needed for the sustainability of a safe
school whee productive work can occur (e.gatacompetency, resource management, building
leadership capacity, cultural awareness, communication strategies, professional learning communities,
Universal Desigfor Learning social and emotional learning)

B. More Rigorous InterventionsDescribe themore rigorous interventions required for schodadentified for
comprehensive support and improvement that fail to meet thea exi¢ oditeria within astatedetermined number
of years consistent with section 1111(g§f3(i) of the ESEAand34 C.F.R.8 200.21(f)(3)(iii).

ISBE isompilinga list of resources that will share with the field in the spring of 20177 order to support districts
YR a0K22fta Ay K SANI SRS f LING (Oi2AyGEaais cloaGRNgr BlSikySOSithntzly 1_J2
identified for supportthat do not meetthe state-determined exit criteria wilbe supported in selecting contexally
appropriate,evidencebased practices that havaore rigorous levels of evidence supporting theieeffveness The
LEA will be supported istablishinga strong program monitoring system to ensure that the selected practices are
implemented with high levels of fidejit

Schools identified for comprehensive support and improvemerihat fail to meetthe & (i | éxi6 @taria will be
required to partner with an ISB&pproved ILEEMPOWERrovider Partneand use their 1003 funding for intensive
professional learning, technical assistance, coaglang mentoring.

Periodic Resource Review Describenowthe SEA will periodically review, identify, and, to the extent practicable,
addressny identified inequities in resourcesensure sufficient suppdir school improvement in each LEA in the
stateserving a significant number percentage of schoolsaidtified for comprehensive or targeted support and
improvement consistent with the requirements in section 1111(d)(3)(A)(ii) &3EAand34 C.F.R.§ 200.23(a).

Ananalysis was completdd 2014for the State Performance PleBtate Systemic ImprovemeRlan Process. In
planning for ESSA, ISBE will complete an updated internal infrastructure analysis toitesystems, data, and
practices utilized for LEA support. This analysis will thecobducted beginning in 20189 and will beeviewed
annualy for updates and revisions.

ISBE proposes that every three years, starting in the year following the identification of schools for comprehensive
services (e.g., at the end of a planning year), lllinois will review state, federal, and other progranesmiice
allocations for each LEA serving one or more schools identified either for comprehensive or targeted support and
improvement. The review will include an analysis of
1 Investments in early learning (federal, state, local funds).

Equity gaps in fundg per student of General State Aid.
Equity gaps in Title allocations, including section 1003 funds, supports, and services.
Equity gaps in special education allocations from IDEA Parts B and D.
Equity gaps in funding to gifted and talented grant programs.
Equity gaps in bilingual education funding.
Equity gaps in access and provision of educator loan repayment grants.
Gaps in the provision of all technical assistance, professional development, and other support and
services provided by agency staff.
1 Gaps the provision of all technical assistance, professional development, and other support and

services provided by dEMPOWER.

=A =4 =4 =4 -4 -8 4

PAGE93



Final Response to ED feedback 08.29.17

1 Gaps in the impact of funding, supports and services, relative to allocation, for all students, relevant
student groups, and teadhns (e.qg, gifted, fine arts)ibrary and media specialistschool service
personnel, andtareer and technicaducators and programming)

The review will follow the processes used by lllinois to establish its State Systemic Improvement Plan process and
develop its2015 lllinoisEquity Plan(SeeAppendixD.) The review will present data comparing allocations between
LEAs and between schools and consider any inequities identified in school support and improvemerkglansng

this review, the statavill engage stakeholders to determine the most appropriate strategies and take other actions, to
the extent practical, to address any resource inequities identified during its review.
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Section 5: Supporting Excellent Educators
5.1 Educator Develoment,Retentionand Advancement

Teachers able to meet the needs of the whole child throughout her or his school joantewho serve as mentor
and guide are theornerstones of lllinois public schools. Moreover, supporting the development of educators from
pre-service work through the sharing of experience to mentor and teach other professional educators as a more
seasoned teacher is the responsibility of schools, professional organizations, ankh ISBEr to best ensure this
work ismeaningfu) the useof Title I dollars must be utilized in ways that support the léagm student goals.

As previously stated, the lortgrm student performance goals for ISBE include:

Ninety percent or more of thirgjrade students are reading at or above grade level.

Ninety percent or more of fifthgrade students meet or exceed expectations in mathematics.
Ninety percent or more of nintlyrade students are on track to graduate with their cohort.
Ninety percent or more of students graduate from high school ready for colledeareer.

= =4 =4 =4

In addition to these performance goals, two additional ISBE goals identify the importance of where the work occurs
YR K2 aSNBSa la GKS O2NYySNRG2YyS 2F I OKAftRQA fSIFENYyAy3IY

1 All students are supported by highly prepared and effective teachetsahool leaders.
1 Every school offers a safe and healthy learning environment for all students.

ISBE believes if a child is supported in achieving the aforementioned performance goals and the centrality of the
educator and environment in creating a spdoethis work to occur that there is a far greater likelihood that the
larger state goathat by 2025, 60 percent of lllinoisans will possess a-Qigdlity credential or degreeCreating a
system where students are supported in the learning and havelil@y to easily accegsostsecondarppportunities

of interest is good for the individual and good for lllinois.

To achieve these goals, ISBE recognizes the central role that administrators, teacherssessfcmpersonnel, and
other licensed and noficensed staff play in supporting each and every child in her or his groWths, ISBE must
ensure that educators are supported in their professional learning so they, in turn, can support children throughout
the continuum of early childhood through pestcondary education and care€fo this end, ISBE has a number of
initiatives supporting the professional learning of educators and school leaders.

5.2 Support for Educators

Instructions Consistent with sections 2101 and 2102 of the ESEA, 88Aéntends to use funds under one or more of
the included programs for any of the following purpogesyide a description with the necessary information.

A. Resources t8upport Statdéevel StrategiesDescribe hovihe SEAwill use Title 11, Part A fundsand
funds fromother includegrogramsconsistent with allowable uses of funds provided under those programs
supportstatelevel strategies designed to:

i. Increase student achievement consistent with the challesigitsgcadenic standards

ii. Improve thequality and effectiveness of teachgrgncipals andotherschool leaders

ii. Increase the number of teachgmincipals andotherschool leaders who are effective in improving
student academic achieveménschools; and
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Provide lowincome and minoritgtudents greater access to effective teachérxipals andother school leaders
consistent with theducator equitprovisionsin 34 C.F.R. § 299.18).

Currently, ISBE is focused on providing resources (Title I) and training to teachers redediiimpis Learning

Standards (Title lla funds), mentoring for principals of-pmsforming schools (Title I, Part 1003a), induction and
mentoring for new teachers (state funds), and training on teacher and principal evaluations (Title, ti@), 8wough
partnership with Regional Offices of Education, ISBE has developed and delivered professional development through
Foundational Services. Foundational Services were developed and refined over time to stadatginformation

on ISBE initiatives @, ELA anthath, teacherevaluation balanced assessmerfamily and community engagement

Data suggests that educators have found this professional development useful, but it lacks coordination and the
ability to differentiate services based upon distmeed. Because of this, ISBE must better coordinate its initiatives
within and outside of the agency to maximize the impact of professional learning across lllinois in order to increase
student achievement.

There are a multitude of professional devefoent opportunities available to districts, many of which are of high
quality. ] 26 SOSNE L{.9 aSSa |y 2LILR2NIdzyArde Ay 9{{! {42 RSt AOSN
of professional development to a system wherein professiteainingis the gold standard. To be clear, this is not
only anissue of language. Rather, Illinois has adopted the Learning Forward Standards for Professional Learning.
Moreover, ISBE expects that LEAS, to the extent practical, will engage in professianiaglieat is ledby teachers
embedded by administrators, focused atrisk subgroups as well as transitions between grades, schools, and into
and out of schooling (e.g., entry into kindergarten, between elementary and middle school, middle schoolrand hig
school, and high school amstsecondary, andfocusedon considering student level and teacher evaluation data for
the purposes of LEA plannif. These standards provide a frame in which learning opportunities should be robust
and have the opportunityor both application and reflection on the part of the educatir.order for this to occur,

ISBE is committed tensuring that the goal of the 2015 lIllinois Equity Riahat each and every child in an lllinois
school is taught by a highly effectivewsshtor-- is supported through professional learning opportunities &igh-

guality resources->

The followingwork, some of which is ongoitf, will be developed and deliveradtilizing Title [Ifundsand braiding
and/or blending other fund sources wheppglicable and appropriaté®

1321SBE will modify its Title Il application to collect information on the intended and actual use of Title Il dollars for
professional learning.

1331n addition to the importance of developing and supporting multiple avenues of entry for those who wish to teach,
ISBE recognizes the importance of establishing a teacher pipeline. In 2013, the Teacher and Leader Effectiveness
subcommittee of the P20 Couih submitted a proposal to ISBE for the establishment of a diverse educator pipeline.
As requested in that document, ISBE released a Request for Information to which 12 organizations submitted
material. In addition, to show the commitment of ISBE t@ thiork, beginning in FY 2015, ISBE has annually included
a budget ($700,000) to support this work. The line has yet to be funded.

134 As monitoring data is collected and analyzed, the professional learning needs of educators will, in all likelihood,
charge. To that end, ISBE will track the needs of the field in order to remain nimble to the identified needs.

1355q too, many of the specific areas identified in this section will be included in the workediROWER.
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Professional Learningnd Resourcefor Educators

ISBE understands the importance ofjeimbedded professional learnif. To that endas the ESSA State Plan for
lllinois is implementedSBE is committed to using Titlelollars in order to:

1 Buildthe content knowledgef educatorsegardingthe Illinois Learning Standardscore content areas
and characteristics of learngtg’

1 Develop resources on supporting learning environments and transition throughout the cantinfi
early childhood through college and career (Title Il and Title |

1 Develop resources and professional learning opportunities for educatotinarersal Design for
Learning differentiated instruction, balanced assessmeaddata and assessment litecy (Title I, Title
I, Title Il and IDEA funding)

1 Continue to build upon the resources fiamily/caretaker and community engagement; social and
emotionallearning cultural, racial, and socieconomic competence; conflict management; trauma and
behavoral health issues; restorative practices; cultural competence:racism; recognizing implicit
bias; and actualizing artias approaches (Title I, Title Il, Title Il and IDEA funding);

1 Continue to supportraining for teacher and principal evaluatditle 1l and state fundinggnd

9 Districts, especially those identified for comprehensive and targeted serviceghwaligh IEMPOWER,
be provided access to professional learning opportunities that inciudemphasis orGovernanceind
Management, Cuiiculum and Instruction, Climate and Culture. More specificadipacitybuilding
strategieswith an emphasis on sustainabilityill be emphasized (Title I, School Improvement, Title II,
IDEA, Title IV Part A and B, State Longitudinal Data Systediisgln

TeacherResidencyProgram

lllinois, like most every other statbas seen a significant decrease in the number of individuals who attend a college
or university in order to obtain licensure to teachhus, considering multiple avenues of entripithe profession of
teaching is important in order tafford individuals with a sense of calliagd connection to specific communitidse
opportunity to become licensed to teach.

ISBEEommitted to supporting the development of teacher residencies snzlirrently working to identify any
modifications to statute necessaas well as identifying funda order for this work to proceedAs that work

progresses, ISBE will develRequest for Proposébr an Innovative Fieldwor&ompetitive grant progren. The

purpose of this program is to provide funding for districts and institutions of higher education with approved teacher
preparation programs to partner and develop innovative approaches to fieldwork requirements in order to provide
candidates rich iad extended opportunities to work with, learn from, and practice their developing craft with
practicing teachersThis work will be shared throughout the state and beyoAdlditional information on the

application requirements will be forthcoming $épring 2017.

1381n addition to the information shareinh this sectionlSBE will provide LEA guidance regargindessional learning

that is most likely to be effective, aligned to adult learning best practice, is evidsaszd, and has been

demonstrated to be effective in developing knowledge and imprgyiractice and/or outcomes for students.

7 For instance, this includes, but is not limited tioe identification and appropriate supports for gifted children,

English Learners, and children with other identified nedtlalso includes an emphasis on saggmg the social and
emotional development of each and every child and resource development in core content areas that emphasizes the
tenets of differentiated instruction (e.g., ELA, mathematics, science, social studies, fine arts, physical education, and
foreign language).
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School Leaders and Administrators

ISBE understand the importance of shared leadership within schools and districts in I8icledl leaders include
superintendents, @ncipals, assistant principals, teacher leaders,,aviten appropriate, LER&aders'* To this end,
ISBE shall:

1 Continue to support an educator leader network (ELN) to connect leaders between districts. These funds
will be coordinated with state funding (Title Il and state funding)

1 Develop a competitive grant program wherein dists will propose 3@0-90 day research projects.

These projects will assist lllinois in continuing to be a leader in advocaagdapproaches to teacher
leadership, in particularMore specifically, in a 360-90 project, a district, school, or paoh of faculty
will propose a problem of practice important to teacher leadership at the school and/or distegelop
aplan in which the problem of practice is investigated, and report findifidggs work will be used to
increase clarity on the roleend work of a teacher leaderThis work will be shared through ELN among
other spaces®

1 Create resources emphasizing thehool leaders as instructionialders particularly for teachers in the
early grades.School leaders need knowledge of child depetent, pedagogical content knowledge,
differentiation of instruction, and knowledge of pedagogical practice and-imgdact teacheichild
interactions for young children (Title 1l, Early Childhood)

1 Provide shool leadersvith opportunities to build theilcapacity as facilitators of continuous teacher
learning and development (Title.ll)

1 Professional learning opportunities provided to school leaders, especially those identified for
comprehensive servicemd through IEMPOWERNayinclude strategies regding family and
community engagement, as well as the use of referral mechanisms that link children to
appropriate services.

B. Skills to Address Specific Learning Needzscribe how the SEA will improve the skills of teachers
principals or other schodkeaders in identifying students with specific learning needs and providing instruction
based on the needs of such studerussistat with section2101(d)(2)(J) of th&aSEA

In addition to the information provided previoush§BE will improve the dkilof teachers, principals, or other school
leaders in identifying students with specific learning needs and providing instruction based on the needs of such
students through systematic professional learning, training, technical assistance, and coaahtptis for
differentiated serviceso LEAs through IEMPOWERhe lllinois Data FIRS¥oject, Ed360, the lllinois Virtual School,
and Online Impact¥®

As the statewide system of support to help all districts and schools impreEROWER will provédhe structure

through which schools will be able to select attMPOWER Provider Partner(s) and receive services. The structure of
ILEMPOWER is predicated on schools identifying areas where they need support as well schools selecting a vendor
who can lest assist in meeting those areas of need to improve student outcomes. Prior to identifying and utilizing an

138 Additional clarification on this definition was provided by the Teacher and Leader Effectiveness subcommittee of
the P20 Council.
13¥9The Teacher and Leader Effectiveness subcommittee of the P20 Council has recommended pilot progmaitms fo
teacher residencies as well as school leaders. ISBE is continuing to ascertain the feasibility of one or both of these in
the near future
1OwWhile ISBE collects limited data on some of these initiatives, it intends to use the opportunity of E88&dp a
more robust feedback loop to ensure relevance and quality of services.
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ILEMPOWER Provider Partner, a school must complete a needs assessment/equity audit. The audit is required and is
the basis for all future workThe results of the audit will allow schools to select the most appropriate provider for

their needs, establish a work plan identifying targetsd create a timeline to meet improvement targets. Targets

must be identified in one or more of the followirgeas: Governance and Management, Curriculum and Instruction,

and Climate and Culture.

ISBE will monitor the schoa A Y LIN®a@sSoYeBsyird that they are on track to meet improvement targets or, if
a school is not meeting performance targets, assiggmendingmprovementplans to focus specifically on areas
inhibiting improvement.

The ILEEMPOWER Provider Partner will be-ppproved by ISBE to offer particular services at a specific cost. ISBE will
work with vendors to establish the specific cémt services so that schools aRdovider Partnersvill not need to do

so. Schools will have four years in which to demonstrate consistent improvement in identified areas (one year for
planning and three years for implementatiotf}.

In order to serve asralLEMPOWER Provider Partner, an organization must apply and fappreved to offer
services in one or more of the aforementioned categories. Applicants feagpeoval must provide:

91 Evidence of success in the delivery and sustainability of schoobvtmiprent services.

1 Information on or evidence of the development of services in areas including, but not limitBedta
Competency, Resource Management, Continuous Improvement, and Sustainability.

1 Information or organizational capacity.

Once preapproval of vendors occurs and after schools are identified for supports in-2018 school year, the next
steps for a school identified for comprehensive support are:

1 Upon notification from ISBE will begin completing a heeds assessment/equity audit.

1 Attheconclusion of the needs assessment/equity audit, the school shall submit the data gleaned from
the needs assessment/equity audit along with the identification of vendors who could support the
school with its identified needs or equity gaps to ISBE.

1 I1SBEwill ensure that the identified vendét? has the capacity to assist the sché®i.

1 The school and vendor will develop a work plan that includes targets and dates and submit to ISBE for
approval.

95% of Tl funds identified for school improvement must flowhi® districts. The supports identified through the
needs assessment and equity audit as well as the cost proposal submitted as part of-dpppveal process will
allow ISBE to grant the appropriate amount of funding to each school or digtrit$BE Wl monitor progress through

1 The determination for &iour-yeartimeframe was recommended by stakeholders (one year of planning, three for
implementation) as well as is the greatest length of timeva#d for this work in ESSA.

142 As identified in the introduction to the ESSA State Plan for lllinois, there is the possibility, withirEM®QWER
structure, that schools and districts within Illinois can serve as partners for schools that require suppladbls that
have received a Tier IExemplary School or TieglCommendable School can engage in this work and receive
funding to do so. As indicated by Superintendent Smith at the February 2017 lllinois State Board of Education
meeting, peer coehing and mentoring will grow as ESSA implementation continues.

13To be clear, it may be that a pepproved vendor is working with a number of schools. At the time of a specific
schools submission of information/data to ISBE, that vendor may be at cajpasied upon the information

submitted at the time of application. If this is the case, ISBE will work with the school to identify another appropriate
vendor.

¥4The ILEMPOWER structure allows for the selection of a vendor to serve multiple schoolsthétisiame region.
Approaching the work in this way assumes that schools have identified the same needs and similar targets.
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the submission of garterly reports that provide data on progress in achieving identified targets as well as utilizing
field-based staff who can, if necessary, provide technical assistance and monitor for compliance. Sehaoésrtbt
making reasonable progress will work directly with ISBE to determine additional intervettions.

Members of the lllinois State Board of Education will be provided an annual report that including evidence of provider
impact before any renewasiapproved.

The lllinois Data FIRST project includes a series of interrelated efforts that will enable state policymakers, educators,

learners, and members of the public to access information from the lllinois Longitudinal Data Systerno (th@'&)

efficiently support and improve state and local resource allocations, instruction, and learner outctiiness has

built and deployed the fundamental components of the ILDS and has established a robust interagency ILDS

governance systemlllinois Data FIET will connect resource allocation information to student outcomes and

SRdAzOIF 2NJ AYTF2NNIGA2Y YR AAIYATAOl YIlRYES ¢S BAMIAIRIZIONGS 2d784 § &

lllinois Data FIRST has two components: Fiscal Equity and Retlmrestment and Instructional Suppord key
outcome of the Instructional Support component is to deliver a comprehensive anebhajity educator dashboard
suite, including district, school, teacher, and studenievel detailsto support datainformed administrative and
instructional decisions.

ISBE ialsolaunching an educator dashboard, Ed360. Ed360 is being developed incrementally to alléM2 preK
stakeholders to access an initial set of data while additional data sets, functions, and repdimtsiedo be added

based on stakeholder feedbackSBE plans to integrate Ed360 with existing technology in school districts to enable a
single sigron solution. In addition, Ed360 will use existing data collections to populate the dashboards.

Ed360 imvailable at the state, regional, district, school, and classroom levels. Ed360, which is also connected to the
lllinois Open Education Resource platform, will have a formative assessment expansion with additional professional
learning focusing on:

9 Identifying and/or developing formative and summative assessments,

1 Using technology and tools in the classroom,

1 Content resources, including guidance on how to use resources developed to improve student
achievement, and

1 Professional learning regarding behaalband mental health, equity, and diversity issues to support
healthier school environments.

In addition to credit recovery and accessAdvanced Placememourses for studentshe lllinois Virtual School (IVS),
which began in 2001, has been providinee and lowcost, sepaced online professional development to lllinois
teachers on a variety of topics, including teaching blended learning courses, understanding mobile learning, and
reading courses for-B teachers. Facilitated courses do cost mbug, generally include graduate credit.

ISBE also supports Online Impact, an online professional development site that will allow teachers to expand their
knowledge, explore new teaching strategies, and develop new pedagogical skills in a time frarmednaenient for
them. This is available for lllinoislR educators.Online Impact offers workshops that help educators throughout
lllinois stay up to date on new and emerging educational trends and develop new skills that will foster continued
successn the classroom. Currently, there are 15 online professional development courses that have been offered.

¥5Within the ILEMPOWER structure, a Tier 4: Lowest Performing School could not be identified-fmteetfined
comprehensive seiwes indefinitely. In the case of a school receiving comprehensive services that is unable to meet
targets, unless otherwise determined, ISBE will decide the necessary services, outcomes, and timeline for the school
to demonstrate improvement.
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C. System of Certification and Licensin@SEA section 2101(d)(2)(B)) Descr i be the State
certification and licensing of teachers, prjvads, or other school leaders.

lllinois licensure requirements for both-state and outof-state program completers can be found at:
https://www.isbe.net/Documents/endsmt_struct.pdfThe d@ument is inclusive of initial licensure requirements and
requirements for adding subsequent endorsements after initial licensure is earned.

D. Data and ConsultatiqESEA section 2101(d)(2)(K)Pescribe how the State will use data and ongoing
consultation a described in ESEA section 2101(d)(3) to continually update and improve the activities supported
under Title Il, Part A.

ISBE has a state longitudinal data system that collects data required under ESSA related to students and
educators. This data is thegompiled into an educator dashboard (Ed36%)This dashboard assists educators in
making instructional decisions about the students in the district and the classrolmnusder to ensure that Ed360
meets the data needs of districts, ISBE will contimuednsult with stakeholders through its educator leader cadre,
the lllinois Education Association, lllinois Federation of Teachers, lllinois Principal Association and the lllinois
Association of School Administrators.

5.3 Educator Equity

A. Definitions. r ovi de the SEA6s different definitions, using

Key Term Statewide Definition (or Statewide Guidelines)
Ineffective teacher* I GSIFOKSN) gK2 KIF& NBOSA FBSR |
G dzy & G A énhrh eDalugtNBng, in a subsequent evaluation,
NEOSAGSR | NrdAy3a 2F adzyal dia
Out-of-field teacher*+ A teacher teaching in a grade or content area for which he or she|
does not hold the appropriate statissued license or endorsement
Inexperienced teacher*+ A teacher with less than two years of teaching experience.
Lowincome student Students from families receiving public aid, living in institutions fo
neglected or delinquent children, being supported in foster homes
with public funds, or eligible to receive free or reducgdice lunches.
Minority student A person who is 1) American Indian or Alaska Native, 2) Asian, 3
Black or African American, 4) Hispanic or Latino, or 5) Native
Hawaiian or Other Pacific Islander (HB 332 effecitilél1?2).

*Definitions of these terms must provide useful information about educator equity.
+Definitions of these terms must be consistent with the definitions that a state uses under 34 C.F.R. § 200.37.

B. Rates and Differences in Ratesn Appendix Q calculate and provide the statewide rates at which
low-income and minority students enrolled in schools receiving funds under Title I, Part A are taught by
ineffective, owtof-field, and inexperienced teachers compared teloarincome and nominority students
enrolled in schools not receiving funds under Title I, Part A using the definitions provided in section 5.3.A.
The SEA must calculate the statewide rates usindentlevel data.

C. Public Reporting. Provide the web address or URL of, or a dirédt to, where the SEA will publish and
annually update, consistent with 34 C.F.R. § 299.18(c)(4):
i. The rates and differences in rates calculated in 5.3.B;

146 Ed360 izurrently being piloted in Illinois.
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ii. The percentage of teachers categorized in each LEA at each effectiveness level establishefl as part o
the definition of #Aineffective teacher, 0 consi st e
iii. The percentage of teachers categorized asfefigld teachers consistent with 34 C.F.R. § 200.37;

and

iv. The percentage of teachers categorized as inexperiezatets consistent with 34 C.F.R. § 200.37.

ISBE is designing a webpage that will include this information. The web address will be:
https://www.isbe.net/Pages/EssaEducatorEquity.aspx

D. Likely Causes of Most Significant Differencesif there is one or more difference in rates in 5.3.B,
describe the likely causes.§, teacher shortages, working conditions, school leadership, compensation, or other
causes), which may vary across distrior schools, of the most significant statewide differences in rates in 5.3.B. The
description must include whether those differences in rates reflect gaps between districts, within districts, and within

schools.

During 2015, ISBE worked witlvariety of stakeholder groups in the development of the Educator Equity Plan for
lllinois. One of the requirements of this plan was to determine probable causes in regards to why students who
attended a high poverty and high minority school were moreyiltelbe taught by an inexperienced or ineffective

teacher than those students who did not attend such schools.

Three probable causes were identified:

1. Lack of an equitable funding formula for local school districts, which results in disparities inrtealenzs

between districts (funding).

2. Lack of continuity in the recruitment and retention of educators (supports), and
3. Lack of awareness of community (practices and values) once in andsgls school district (cultural

competency).

E. ldentification of Strategies.| f

there is one or more difference in
strategies, including timelines and federal or-fiesteral funding sources, that are:
i. Designed to address the likely causes of the most significant differences ident#i8dD and
ii. Prioritized to address the most significant differences in the rates provided in 5.3.B, including by
prioritizing strategies to support any schools identified for comprehensive or targeted support and
improvement under 34 C.F.R. § 200.19 thit contributing to those differences in rates.

Likely Causes of Most Significant Difference
in Rates

Strategies
(Including Timeline and Funding Sources)

Funding

Strategies Throughout the 2017, Legislative
Session in lllinois, stakeholders and lawerak
worked diligently to develop a new, evidence bas
funding formula for Illinois Schools. This work
continues into the late summer/early fall of 2017.
Funding Sourcesthe majority of the funds
supporting the public schools in lllinois derive fror
state and local funding sources.

Recruitment and Retention Strategies

Strategies:Utilize current ISBE communications
strategies to ensure that districts are aware of ho
they can use Title Il funds to support professional
development including, but not limed to:
recruitment and retention programming (e.g.,
induction and mentoring programming),

professional development (e.g., pedagogical,
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content, and the establishment of professional
learning communities) and programming that
would assist teachers in suppimg the academic
and social and emotional growth of their charges
(Local Tl Funding).

Develop, with teacher preparation institutions, be
practices for preparing individuals who wish to
teach in highpoverty and/or highminority districts
and ensuringhat these individuals have ample
opportunity to engage in regular and prolonged
field experiences in these districts (State Title Il
Funding).

Cultural Competency Award grants to local education agencies (LEAS)
a threewyear period that requires theal/elopment
of programming focusing on retention, the use of
teacher leaders as instructional leaders within the
school, and programming that utilizes the talents
parents and community members (State Title Il
Funding).

F. Timelines and Interim Targets.1 f t here is one or more difference
timelines and interim targets for eliminatialj differences in rates.

Each year, lllinois will monitor the differences in rates, if any, between those teachers identifiedfestive, out of

field, or inexperienced and who teach at high poverty and high minority schools. Like the ESSA State Plan for lllinois,
the 2015 lllinois Equity Plan will be revisited and revised as new data becomes available. More specificallgl identif
probable causes and those strategies attached to these causes will be shared with stakeholders and, when applicable,
be modified in order to most efficiently and effectively eliminate the differences in rates whereby students that

attend high poverty ad/or high minority school are taught by ineffective, out of field, or inexperienced teachers.

Currently, lllinois has data for the differences in rates for those teachers taught by out of field teachers in low/high
poverty or minority districts. By Odter 31, 2017 ISBE will have baseline information on differences, if any, between
ineffective teachers and inexperienced teacher who teach at high/low poverty schools and high/low minority schools.

Difference in Rates Date by which differences in | Interim targets, including date by
rates will be eliminated which target will be reached
Ineffective Teacheg 12.31.2021 The 20162017 school year was
High/Low Poverty Schools the first in which districts

submitted data on teacher
effectiveness. No later than
October 31, 2017, ISBE will sharg
benchmark data on effectiveness
of teachers in low/high poverty
districts and, from this, develop
interim targets.

Ineffective Teacheg 12.31.2021 The 20162017 school year was
High/Low Minority Schools the first inwhich districts
submitted data on teacher
effectiveness. No later than
October 31, 2017, ISBE will sharg
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benchmark data on effectiveness
of teachers in low/high minority
districts and, from this, develop
interim targets

Out of FieldgHigh/Low 12.31.2021 Percentage of students taught by
Poverty Scbols Out of Field teachers (1.55% at
high poverty schools and .3% at
low poverty schools)

Interim Goals: Assuming the .3%
stable at low poverty schools ther
the interim goals for high poverty
schools are aoflows:

2018: .1.24%; 2019: .73%; 2020:
42%; 2021: .3%

Out of Field;High/Low 12.31.2021 Percentage of students by Out of
Minority Schools Field teachers (1.45% at high
minority schools and .35% at low
minority schools)

Interim Goals: Assuming the .35Y
is stable at low minority schools
then the interim goals for high
minority schools are as follows:
2018: 1.09%; 2019: 73%; 2020:
.36%; 2021: .35%

Inexperienced Teacher 12.31.2021 . lllinois is collecting data on
High/Low Poverty Schools inexperiencedeachers during the
20162017 school year. This data
will be available no later than
October 31, 2017.

Inexperienced Teacher 12.31.2021 . lllinois is collecting data on
High/Low Minority Schools inexperienced teachers during the
20162017 school yearThis data
will be available no later than
October 31, 2017.
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Section 6: Supporting All Students
6.1 Well-Rounded and Supportive Education for Students

In order to best support schools in providing opportunities for asn@linded education, ISBE isdicated to

providing resources that enable schools to support the development of the whole child. This work consists of making
sure that there are appropriate resources available to teach content in ways that afford multiple entries into
curriculum as wll as multiple ways to show their developing understandings.

As stated previously, the important work that occurs between teacher and student and the environment in which this
work takes place supports two of the ISBE goals:

91 All students are supporteldy highly prepared and effective teachers and school leaders.
1 Every school offers a safe and healthy learning environment for all students.

So, too, without the teacher and a safe learning environment, the possibility of each and every child in lllineé to

the performance goals set by ISBE would be far less. In this way, the work that shall occur through the use of Title Il
dollars and the opportunities available to lllinois students through Title IV is intertwined. ISBE encourages districts to
prioritize funds based upon identified needs. ISBE will work directly with those schools identified for comprehensive

services to ensure that appropriate programming is aligned with Title 1V funding.

For instance, ISBE intends to use Perkins funding to sujppmvative, competencpased learning experiences with
career technical education classroodt&@nd it is of equal importance that the teachers mentoring students in each
content area and school configuration are able to create a safe environment thatiafftwdents the opportunity to
make mistakes and grow in competency and confidence as they continue their work.

Instructions When addressing the statebs strategies below, each
funds and funds from othercluded programs, consistent with allowable uses of fund provided under those programs,

to support statdevel strategies and LEA use of funds. The strategies and uses of funds must be designed to ensure that

all children have a significant opportunitg ineet challenging state academic standards and career and technical

standards, as applicable, and attain, at a minimum, a regular high school diploma.

The descriptions that an SEA provides must include how, when developing its state strategies, thei@&rad:the
academic and neacademic needs of the following specific subgroups of students:

Low-income students;

Lowestachieving students;

English Learners;

Children with disabilities;

Children and youth in foster care;

Migratory children, incluéhg preschool migratory children and migratory children who have dropped out of
school,

Homeless children and youths;

Neglected, delinquent, and-ask students identified under Title I, Part D of the ESEA, including students in
juvenile justice facilies;

Immigrant children and youth;

Students in LEAs eligible for grants under the Rural and-Lbm@me School program under section 5221 of
the ESEA; and

E R

=a =4

= =4

1471SBE will develop a competitive grant for districts that highlights innovative work that utilizes compbtsey
approaches to skill development and attainment. ISBE will work with other state agencies to dbmsyeactrk with
the employer community.
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T American ldlian and Alaska Native students.

A. Thes t a dtratégiesand how it will support LEAsosupporth e conti nuum of a studentds
preschool through grade 12, including transitions from early childhood education to elementary school,
elementary school to middle school, middle school to high scandlhigh school tpostsecondargducation
and careersn order to support appropriate promotion practices and decreasgsklof students dropping out

lllinois hasalong tradition of local controhindhas adopted a standardsased approach, supplemented with technical
assistanceand KS | f Ay YSy G 2F LINRPINIYa YR FdzyRaz Thds &dzLJLl2 NI G f
continuum begins at birth and extends through to postsecondary education and careers.

All lllinois K12 students have access to rigorous academic standardshwekt high expectations for academic
achievement. lllinois adopted new learning standards in all content areas. The lllinois Learning Stétidandsh,
science, social science, English language arts, fine arts, and physical education/health asslitdesughport
collaborative, engaging, studewentered learning environments designed to unlock student poteniiflese
standards promote both horizontal and vertical alignment of curriculum, which ensures effective transitioning
between grade levels @hincreases the probability that all learners will be prepared to pursue and achieve, at a
minimum, a regular high school diploma.

The lllinois Learningtandardserve as a ground upon which ISBE provides resources and opportunities for
professional learing for educators. The resources and opportunities themselvegssential when thinking about
the necessary supports for each and every child insofar as the content identified in the learning standards is an
important vehicle through which an educatoan meet the individual needs of each and every child.

The llinoisLearningSandardsand thestrategicsupport and guidance given to LEAs and schools regarding effective
implementation ensur@ppropriate promotion practices al students attain master of the standardsA caring and
supportive environment, one in which a child feels safe and cared for and where she or he caddesrases the

risk of students dropping out by supporting multiple pathways to postsecondary education and careers.

More specifically, ISBE will uile IV, Part A (Student Support and Academic Enrichment Grants), Paft®eiiry
Community Learning Centers), and Part F funds (Promise Neighborhoods a@driigk Community School
Programs) to coordinatstate-levelstrategies in ordeto reduce exclusionary discipline, implement evideheased
behavioral health awareness training programs, expand access for deheed counseling and behavioral health
programs, and improve outcomes of children living in the mogsteised communitiesThese efforts will help ensure
that each and every child, regardless of circumstance, has access teraumeled education in a safe, healthy,
supportive and drug free environmentTitle fundswill also be used tpromote positiveschool climates and address
childhood exposure to violence arige effects of trauma. Thesetities in addition to the supports provided for
the lllinois Learning Standardae criticalto address the needs of subgroysich as homeless children apduth,
neglected and delinquenthildrenand others atisk and create an ecology that supports and nurtures the whole
child.

An ecologythat supports and nurtures the whole child requires@ordinated approacto best ensure each and every
child cortinues todevelopandbuild upon the fundamental skilshe or he already possess and those skills ne¢dled
succeed in scho@nd beyond. In additigrcoordination during transitions from early childhood through high school
graduationmust deliberatelydentify and provide supports necessary for children and families so that the child may

18 For additional information on the lllinois Learning Standards, please aattpsg/www.isbe.net/Pages/Learning
Standards.aspx
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thrive.1#2 KSy OKAf RNBY | N’ ySaGSR gAGKAY 6K2fST KSIfdiKe aeai:
areas where additional support and nurturing may bguiged and the multiple avenues from where that support

should occur are more likely to be identified. This increases the likelihood for improved student achievement and

better overall student welbeing.

ProvidingSI OK ' yR S@SNE adalsdar&syta pefsohalited, tighrgud leainihg éxieHendesond

the lllinois Learning Standardss essential in order for a young person to explore interests and develop a sense of
competence and sense of self. There are many opportunities farthii 2 2 OO0dzNJ g AGKAY LffAy2AaQ
strategic use of fundsffersstudentsa variety of academic and career and technical content in the public secondary
setting in lllinois. Some courses are articulated with the postsecondary level aad giovide dual credit

opportunities for students, where applicable. Career pathways are available in 99 percent of the school districts in
lllinois and are facilitated by the Education for Employment Regional Delivery System. These career pathways or
programs of study include industry partnerships, a sequence of coursework;hasdd learning experiences,
credentials/certifications, career and technical student organizations, individualized career plans, dual and/or
articulated credit, and other relatedathway experiences. These activities help to connect secondary to
postsecondary to careers for students.

In addition, ISBE believes that parent, family, and community engagement is a cornerstone of effective schools and a
critical elementforachi@ad S RdzOl G A 2 yin oldgt B ens 8 ttiattiie Beeds Bf the whole child are met
L{.9 KFa Fy Ay{NI nl 3S ywdedevdlaping dreater Ndhdsife@eSs atidefficiencd ik thislidos R
This team has developed a shared definitionfamily engagement: Meaningful family engagement is based on the
premise that parents, educators, and community members share responsibility for the academic, physical, social,
emotional, and behavioral development of youtfihis helps to frame the suppts developed for ISBE, LEAS, and

other key stakeholdersFamily engagement is fostered through a deliberate process that is embraced throughout the
school. It empowers adults to jointly support student growth, addresses any barriers to learning, andesrcollege

and career readiness. Foremost, effective family engagement systems, policies, and practices are mindful of diverse
A0K22t mO2YYdzyAGASa GKIG NS NAOK Ay fFy3dzZ 3S3s OdzZ dz2NBx |
family needs

To that end, the agency continues to build internal capacity and a number of supports for LEAs, adldools
communities. This includes updating the ISBE Family Engagement Framework and its companion tools. The current
universal framework is degned for LEAs and schoaisluding,but is not limited tq charter, alternativeand

community schools. It provides guidance on how to develop meaningful partnerships with families by developing
family engagement systems, building welcoming and suppodiwironments, enhancing communication with

LI NByGdasz | yR AyOf dzRA y Bhe tdm&iddr lielps EAgySefarlyhgadereyitrayd sirakegydon
school improvement. Efforts to engage families in meaningful ways that are linked to leamirigpalthy

development outcomes for students occur on an ongoing basis and are embedded in school policies and practices.
Additional tools and resources will be integrated into the framework for more targeted and intensive individualized
engagement witlfamilies of students with disabilities, EL students, students with behavioral health issues, and/or
students with trauma.

9The Early Learning Council recommends and by way of example that individuals vkhio @GE settings are
trained and equipped to work with transition children from early intervention services and programs across the
entirety of the school year. This work is especially important for two reasons: to aid in the smooth transition of the
child and her or his parents/caregivers from one system into the next as well as to ensure those children that require
additional services are able to receive these in a timely fashion.
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ISBE will also continue to update and develop family engagement profesan@hgworkshops available statewide

to schools andlistricts through Foundational Services. The workshops and networking opportunities are aligned to

the ISBE Family Engagement Framework. They are designed to help schools and districts partner with families so that
they are more readily able to meet stant achievement and healthy development goals, leverage resources, build
effective relationships between parents and teachers, develop ongoing community support for school and district
improvement, and meet federal and state requirements for family engssyg. Family and community engagement

is one of the core elements for the Illinois Balanced Accountability Measwtas suclit is important that ISBE work

to ensure that all families are supported through this work, especially those that are tragllfiamderserved (e.g.,

families who are homeless, migrant families, among oth@nsg updated tools, professional learning opportunities

and resources will provide greater opportunities for meeting the accountability measures.

One suchexampleISBERa 9y It A&AK [Fy3dzr 3S [ SIFENYSNER 5APAaAirzy Lzt AakK:
districts that integrated the four core principles of the ISBE Family Engagement Framework. The guidance document

will be used to provide technical assistance. Tivesobn will also partner with external stakeholders, including WIDA

and the lllinois Resource Center, to build capacity to engage EL families. There are a series of bilingual online trainings

that are available to families to assist them in navigatingyghhool system. ISBE will engage families, community

members, schools, and districts through the Bilingual Statewide Advisory Council to ensure that the needs of EL

families and communities in the education of bilingual students are met.

ISBEisfll aSR G(GKIG GKSNB NBYlFAya | &aSinl&8ARS NXBIdANBYSyid ¥F2N
more than $500,000 in Titleflndsd bAySie LISNOSyd 2F GkKz2asS aSdinkraiRS TFdzyR:
LINKR 2 NR& (& T2 Nl IRBEStkffnlyw&ify Bompliéne2nat specific statutes regarding allowable use of funds

during their review of the Title | grant. This information will be shared through a webkiso, staffin consultation

with educators anathers from the commnity will continue to provide technical assistance and supports to ensure

Title | funding that is dedicated for family engagement, works to strengthen school improvement edffstseshat

there is ongoing communicatioare offered at locations and &imes that allow parents and families to attend

without undue burden in order tbuild capacity for families in ways that are linked to learning and healthy

development outcomes for students.

The Title Grants Administration Toolkit provides dates satiple letters districts can use to ensure they meet

t I NByda wAaKimdiz2nyy2g NBIjdzZANBYSyGao L{.9 oAttt Syad2NB (K
their obligation to notify Title | parents that a parent has the right to requefsirination regarding the professional

jdzt t ATAOI GA2ya 2F GKS aiddzRRSyidiQa Ofl aaNe2yY (Sl OKSNHEO® Ly
parent of a child who has been assigned or has been taught for four or more consecutive wedkadiyeawho

does not meet applicable state certification or licensure requirements at the grade level and subject area in which the

teacher has been assigned.

Also, Title IV, Part B funds will be used to build capacity of subgrantees as they implenfed I K ljdzl f AG& | Fib¢
LINEINI Ya F2N) addzRSyida yR FlLYAtEASaAD L{.9 NBO23yArl Sa (Kl
for family and community engagement in the school building. The professional development and techrstahessi

plan for 21st Century Community Learning Center grantees includes an annual comprehensive menu of supports for

family and community engagement that includes webinars, regional workshops, newsletters, resource bulletins, a

website, and two biannualonferences.

LY FTRRAGAZ2YS L{.9 g2Nja Ofz2asSte oAGK Fy LittAy2Aa I FidSNm3
LJzof AAKSR ljdzr f AGe &adFyRFNRa F2NJLffAy2Aa | FESNmaOK22ft LIN
and schools. This significant, given that this leverages the ability to better coordinate resources, staff, and funding
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to strengthen engagement efforts. There are dedicated standards for family and community engagement as well as
for school partnerships. ISBE willnwavith the network in providing professional development and a community of
practice to strengthen local connection and capacity for meaningful engagement that is linked to learning and healthy
development outcomes for students.

There are number of stitegies that ISBE will be developing to continue and strengthen for young children and their

families. Early Care and Education (ECE) providers can receive recognition of their work in family and community
Sy3arasSySyid FNRBY 9 NI & avemert Quility RRiGySSysterd.yThid r¢cdzitiai boass Hg

quality rating and informs families of their quality practice. This gives families more opportunities to make informed
RSOA&A2ya | 02dz2i GKSANI OKAf RQa fSHNIBRY X 8y BIBSNSW WSy & al yiK S
teacher.

ISBE, which has received a Preschool Expansion Grant, will work across the agency and in communities to build
stronger systems and local capacity of ECE providers and families to better coordinadetsamd increase
confidence and opportunities for meaningful engagement.

L{.9 A& I 18& adGlr1SK2tRSNI 2y (KS LftftAy2A& 9FNIe& [SINYyAYS:
I OG domoynz AGNBYIGKSyYyasz samiadndkds ot chilSranzbirth i R th®kghdityliRois. LINE 3 NI
There is a dedicated committee for family and community engagement that is working in partnership with ISBE to

AYLIE SYSyd F &a0NXGS3IAO LIy (2 &adzLlSR2 RIEt RMREAF2 ONSlYOR HIRY X
schools in better coordinating the transition for families when their child¥ater elementary school.

ISBE is also developing a framework for families in partnership with families, community resancc&sth-based

LI NIySNBE 0SOlFdzaS GKS | 3Sy0e NXBO2 3ydsucBeshoi &adié to€dre¥iA f A Sa | NX
This work will align supports for children and families in efficient veag®mmunity resources are strategically

organized to gpport student success argbthere is a focus on the whole child, integrating academics, services,

supports and opportunities. ISBE acknowledges the impact community resources antidagll partners have in

helping families become partners and lead&ry’ & dzLJLJ2 NIiAy 3 & OK 2 2 fning dndheadtiyt t a4 GKSA
development. ISBE acknowledges the impact of the community school model as it embeds family engagement as a

core pillar for school and student success. Commusthpolsstrengthen oppatunities forschoolsand partners from

across the community to come together to educate and suppturtientsand families in building thriving

communities.

Family and community engagement is one of the central foci of the work of the Health and Hesemaines

Transformation agenda and an integral part of the overall effort to build internal capacity and coordination for

services targeting impacts for children and families statewide. , iBB&rtnership withthed 2 SNy 2 Nla h FFA OS
work to build gronger pathways for communication with families, community resourees faithbased partners to

optimize the efficacy of the work.

B. Thes t a dtratégiesnd how it will support LEA$o provide guitable access to a wethunded education
and rigoros courseworkn subjectsn which female students, minority students, Englishrnerschildren
with disabilities, olow-income students are underrepresent8dch subjestcould includeEnglish,
reading/language arts, writing, science, technologynemging, mathematics, foreign languages, civics and
government, economicarts,history, geography, computer science, music, caméitechnical education,
health or physical edcation

ESSA places an unprecedented priority on the provision of supfaidll young people struggling with barriers to
learning, includinggrogrammingthat addresgsacademics along with the climate and culture of the school setting.
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Improving the educational outcomes for all students requires that schetie places whre children spend most of
their day-- promote the necessary conditions for learning, which include
1 A safe, caring, participatory, and responsive school/classroom climate;
The development of academic, social, emotional, behavioral, and physical comigstenc
Effective and inclusive leaders;
Ambitious instruction;
Collaborative teachers;
Supportive environment; and
Involved families

=A =4 =4 -4 -4 -4

Barriers to learning and teaching, such as inadequate access to the general education curriculum, poverty, trauma,
homelesness or instability in a living situation, disengagement, absenteeism, bullying, behavioral health issues, lack
of or insufficient number of behaviorahd physicahealth supports in the school environment (counsejsiial

workers and school nurs@smust be addressed.

Districts/schoolsill provide programming at three levels of care and instruction (promotion, prevention,
intervention) as they develop a safe, caring;)@agaging, and participatory environment. These levels

1 Foster the welbeingof all students through universal schoolwide approaches (core standdigised
academic curriculum and instruction and practices that promote healthy development and prevent
issues);

91 Provide early intervention and identification strategies and supptrt®duce the possibility of
escalating issues (and evideHzased practices for content areas and social, emotional, behayanrdl
physical supports), such as the use of early childhood mental health consultation, family support, and
inclusion specialis;

1 Provide intensive, individualized supports for those students demonstrating complex;faudted
needs, including developmental screenings that could lead to additional supportive services.

All of this work will be done within an integrated mannerdhghout the school and with the support of resources
from the local district (inclusive of school health centétsf available), community, and ISBE.

lllinois provides equitable access to a wellinded education and rigorous coursework in subjects ity female

students, minority students, English Learners, children with disabilities, einlcame students are generally
underrepresented. ISBE embraces an educational model that offers a comprehensive educational program to meet
SI OK & (i dzR %cadeia neddy, fedring styles, and interests. Providing aoueltled education, including

all areas in the lllinois Learning Standards, ensures that students have the knowledge and skills to fulfill this vision and
be successful, globally engaged, gandductive citizens. Struggling learners will be addressed through intervention
strategies while advanced learners receive acceleration and enrichment based on individual student needs. In
addition, school librarians support rigorous personalized |leaym@ixperiences supported by technology and ensure
equitable access to resources for all students.

For instance, ISBE supports these multiple pathways by providing funding and other program impreradatedt

resources to local districts through federarCD. Perkins Act of 2006 and state Career and Technical Education
LYLNRGSYSylG FdzyRa F2NJ I LIWINRGFo6tS LINPINIYa Fa RSTAYSR oé
equitable access. lllinois also provides specific funding and resourcesifaultigal Education programs in local

districts, of which a portion is based on attainment of quality indicators. State leadership projects also are in place to

1501SBE is collaborating with the Illinois Department of Health and HiBeavices to coordinate Medicaid dollars and
the availability of health services at a school site for those children who may lack access to health care.
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help address various career pathways in lllinois by providing resources to local distdc&as ® t | G Kgl & O2 dzNA
content in lllinois is aligned to the lllinois Learning Standards. Other standards are used in local districts to meet local
needs, such as Common Career and Technical Core, and various &p#eific national and/or industry stalards.

ESSA provides a unique opportunity to work in collaboration with the Perkins Act and other career programs to

provide opportunities for each and every child.

As indicated previously, lllinois strives to increase student learning through thestgractice of providing high

quality instruction matched to student needs. Implementation of a rigdtied continuum of student supports is a
collaborative effort involving all district staff, general educators, special educators, counselors ooehlaealth staff,

and bilingual/English language staff. Student strengths and needs will be identified and monitored continuously, with
documented student performance data used to make instructional decisions. The process of such identification and
continuous monitoring are the foundational pieces of a successful prevention system. It is through the continuous use
of progress monitoring and analysis of student academic, social, emotional, behavioral, and physical growth that ISBE
can collect and compileformation from LEAs in order to ensure that dollars and programming are tied to the

supports LEAs need to ensure that each and every child has regular access to educational opportunities.

ISBE seeks improve the use of technology in order to improveetacademic achievement and digital literacy of all
students. This will ensure that each and every child has regular opportunities to meet challenging state standards in
developmentally appropriate way$! ISBESs examining the feasibility afsing TitldV, A dollars to support LEAS in
offering all students, through the lllinois Virtual School, direct access to standdigised courses for high school
students, including AP and credécovery optiong?>? In addition, LEAs will have access to the Illif@pen Education
Resources project, a resource providing open, standaligned academic and career content to better allow for
customized instructional opportunities for studenS. Lastly, additional standaresigned resources will be

specifically degined to differentiate content for student consumption in order to increase academic achievement for
each and every student by providing resources that are developmentally, culturally, and lirsdlyisipropriate and
responsive.

C. Disproportionate Ratesf Access to Educator&SEA section 1111(g)(1)(B)pescribe how low
income and minority children enrolled in schools assisted under Title |, Part A are not served at
disproportionate rates by ineffective, aiftfield, or inexperienced teachers, and iteasures the
SEA will use to evaluate and publicly report the progress of the SEA with respect to such
description.

Within the Title | District Plan, districts must describe the process through which they will identify and address any
disparities that reult in lowsincome and/or minority students being taught at rates than other students by ineffective,
inexperienced or oubf-field teachers. ISBE staff will review these responses to ensure compliance and provide
technical assistance, when applicabl&BE will report by October 201fatewide rates using school level data for the
differences in the rates in which Ieincome and nodow income students and minority/neminority students are
taught by ineffective, oubf-field, and inexperienced teachers.

BlFor instance, ECE students should have access to technology and this work should follow thedglinegdiom

ED and the Department of Health and Human Services on technology and early education
(http://tech.edu.gov/early/learning/principleg

1521vS is expanding its offerings to grades2luring the 201718 school year in order tsupport LEAs in increasing

I 0O0Saa G2 O2dNASE2N)] GKFG Yre y2G 6S NBFRAf& | @FLAtlLofS A
153 This work is currently being integrated with I9B&vided district dashboards.
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D. School ConditionsESEA section 1111(g)(1)(C)pescribe how the SEA agency will support LEAs
receiving assistance under Title I, Part A to improve school conditions for student learning,
including through reducing: (i) incidences of bullying and kamaent; (ii) the overuse of discipline
practices that remove students from the classroom; and (iii) the use of aversive behavioral
interventions that compromise student health and safety.

Within the Title | District Plan, districts must describe the predasough which the district will (i) reduce the overuse

of discipline practices that remove students from the classroom, which may include identifying and supporting schools
with high rates of discipline, (ii) reduce incidences of bullying and harass(igrihe overuse of discipline practices

that remove students from the classroom. ISBE staff will review responses to ensure compliance and provide
technical assistance, when applicable.

E. Use of Fund¢ESEA section 4103(c)(2)(Apescribe how the SEwill use funds received under
Title IV, Part A, Subpart 1 for Statevel activities.

ISBE will use the 4 percent satide from the Title IV allocation to fund to support LEA activities and programs
designed to meet the purposes of tAétle 1V, ParA program, whichwill include monitoring and providing technical
assistance to LEAs; identifying and eliminating State barriers to the coordination and integration of programs,
initiatives, andotherwise supportind-EAs in carrying out activities in thedek SSAE program content areas. This
would include efforts to reduce incidents of bullying and harassment; the overuse of discipline practices that remove
students from the classroom; and the use of aversive behavioral interventions that compromisatstedéh and

safety. Activities will suppoft 9 !offeéing all students, through the lllinois Virtual School, direct access to standards
aligned courses for high school students, including AP and aesmtivery options>* Access to AP fees for lew

income students will also be supported with Title IV, Part A funds. |SBé®nsidering using a portion of its 4
percent State Activities setside from the Title IV Part A allocation to fund a grant to support family engagement. All
of these grant ativities would provide support and technical assistance to the 855 districts in lllinois.

F. Awarding SubgrantéESEA section 4103(c)(2)(BDescribe how the SEA will ensure that awards
made to LEAs under Title IV, Part A, Subpart 1 are in amountsatkaconsistent with ESEA
section 4105(a)(2).

ISBE follows a specific process in allocating Title I, Part A funds to districts. ISBE intends to meet the requirement that
no LEA will receive less than $10,000 provided in the section 4105&HP2)he ratable redistribution is conducted.
ISBE will be awarding funds to LEAs through a formula process.

6.2 ProgramSpecific Requirements

A. Title I, Part A: Improving Basic Programs Operated by State and Local Educational Agencies
Describe theprocess and criterighat the SEA will uséo waive the 40 percent schoolwide poverty thresholder

section 1114(a)(1)(B) of theSEAthatan LEA submitson behalf of a school, including how the SEA will ensure that
the schoolwide program will best serve tleeds of the lowestchieving students in the school

154 This work is cuently being integrated with ISBifovided district dashboards.
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ISBE will use 20 percent poverty as the initial threshold for schools to receive consideration for the schoolwide waiver.
This waiver allows schools with high percentages of students with povertiettibility to use Title | dollars serve the
whole school.The current threshold for a school wide waiver isp#@centstudents of poverty. Based on 2016 data,
there are 816 schools under the p@rcentthreshold. Using the 2(ercentpoverty threshéd would allow
approximately half of existing targeted assistance schools to utilize the schoolwide waiver (339 sdReats)ns that
schools are not served may include lack of funding and/or the district did not want to offer targeted services. With
the 20percentpoverty thresholdanother 239 not served schools could take advantage of the schoolwide

waiver. This would bring the total number of schools that could take advantage of the flexibility provided by the
schoolwide waiver to 578 out of 816 @0 percentof eligible schooldSBE believeallowing schools with 2percent
poverty or more to apply to and receive a schoolwide waivatigghed with the intent of théaw and provides needed
flexibility to schools.

The intent and purpose of ESBAo provide all children significant opportunity to receive a fair, equitable, and high
quality education and to close educational achievement gaps. Schoolwide flexibility allows a school to upgrade the
entire educational program of a school that sereelsigh number of children from loimcome families, in the

instance of the waiver, 2percentor more. The school will have to explain how taking advantage of the schoolwide
waiver will allow them to use their funds to upgrade the entire educational anogto provide a high quality

education and close achievement gap&s part of a simple waiver form, schools applying for this waiver would need
to provide for the educational need to receive schoolwide status. Educational need will include thedsize an
demographics of the school, the benefit the schoolwide status will provide to students and teachers, and how funding
will be used differently schoolwide to impact more students, improved educational outcomes and close the
achievement gap. More speciflba those schools with 20 percent poverty threshold or greater will need to provide
information on the academic status of the students, budget, and other factors of the school. ISBE will provide a
template that must be completed and approved.

Staff inthe Title Grant Division review these waiver requests in context to the Districts Title | Plan, the Consolidated
Application, and their unique knowledge of the circumstances of the district. This is to ensure the waiver is in the best
interest of the stuénts and the schools. Further, within the goals of the Title | plan and the schoolwide plan that is
based on a comprehensive needs assessment, the school, district and ISBE will monitor their progress at improving the
educational outcomes for kiddSBEwill continue to support all schootsincluding those that araot eligiblefor

schoolwide programming, those that have not received a waiver to operate such a schoolwide program, or those that
choose not to operate a schoolwide prograrm addition to aur schoolwide buildings.

B. Title I, Part C Education of Migratory Children
i. Describe how th&EA and itdocal operating agencies, which may includeAs, will establish and
implement a system for the proper identification and recruitmentgiblkel migratory children on a
statewide basis, including the identification and recruitment of preschool migratory children and
migratory children who have dropped out of school, and how E#ev@ll verify and document the
number of eligible migratory childresged 3 through 21 residing in teateon an annual basis.

For the purposes of the Migrant Education Program (MEP), eligible children/youth are defined as those who
1 Are younger than the age of 22 who have not earned a high school diploma or high eghivalency
certificate from a granting institution in the United States; and
1 Are migratory agricultural workers or fishers or have a parent, spouse, or guardian who is a migratory
agricultural worker or fisher; and
1 Have moved due to economic necessignirone school district to another; and
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1 Have changed residence within the preceding 36 months with/to join a parent, spouse, or guahtian
is a migratory agricultural worker or fisher or on their own for youth who are migratory agricultural
workers or fibers.

Only certified MEP recruitendindividuals hired and trained by the lllinois Migrant Council or local MBjégt can
determine if a childyouth is eligibleo be identified forMEP. Trained recruiters interview each family to determine
programeligibility.

lllinois has a state identification and recruitment (ID&R) coordinator who oversees statewide activity to ensure that
migrant recruiters cover the areas of the state where migrant families reside and reach out to all eligible populations
including preschool children and migratory youth who have dropped out of school. The state ID&R coordinator, in
consultation with ISBE and local lllinois MEP operating agencies, develops, implements, and coordinates a plan to
effectively identify and recritiall MEPReligible children/youth residing in the state. The state ID&R coordinator works
with a state recruiter as well as regional and local recruiters employed by local MEP projects to ensure that all MEP
eligible children and youth in the state adentified and recruited.

Qualified recruitersnustcomplete identification and recruitment training each year to receive certification and
participate in other scheduled training sessions, as required.

Recruiters document specified eligibility information the Certificate of Eligibility (COE) and maintain records
relating to identification and recruitment. Information used for eligibility and enroliment is gathered from self
eligible youth, parents/guardians, spouses, employers, social service agemd community members and
organizations, documented on the COE, and entered into the migrant datatbesdew Generation System (NGS).
NGS transmits data to the Migrant Student Information Exchange (MSIX) and also generates the counts of eligible
migratory children for the Comprehensive State Performance Repattissubmitted annually.

ID&R staffverify and document those individuals who may be eligible for servicesSegutemberby contacting
families previously recruited to verify and documeéhne continued residency in the state of eligible migratory children
from birth through 21 under a process called Residency Verification

The coordinator oversees the state quality control efforts, which are designed to strengthen the accuracy of the ID&R
processes through use of a variety of checks and balarndaslllinois quality control plamequires thatthe COlbe

checked by a local COE reviewer and a state reviewer before the final eligibility determination is made. An annual re
interview proces®f a sample of families previously identified is carried out to verify the accuracy of the state

eligibility determinations. lllinois has developed a comprehensive identification and recruitment manual, updated
annually, that describes the responsibiliief recruiting staff and ensures higluality practices in the state.

In addition, recruiters serve as a link among the MEP, schools, parents/guardians, employers, and community
agencies. The recruitment of MieRgible children and youth is the firstep toward the provision of supplemental
educational and supportive services by local operating agencies and the State of lllinois. Proper eligibility
determinations ensure that eligible children and youth receive needed services. A coordinated stadéfort
among key personnel responsible for identification and recruitment is critical to ensure that akhgi&Re children
and youth in the state ar@entified andrecruitedin order to obtain necessary supports

ii. Describe how the SEA and itscal operating agencies, which may includeAs, will identify the
unique educational needs of migratory children, including preschool migratory children and migratory
children who have dropped out of schamtd other needs that must be met in order for nagrat
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children to participate effectively in school

TheMEPplanning and implementation is guided by a continuous improvement cycle comprised of a comprehensive
needs assessment (CNA), a service delivery plan (SDP) and an evall@tibplanning witHocal, state and federal
programs will occur through the processes in place to develop the CNA and SDP and to inform the evaluation. To
integrate services and ensure that migrant children receive the full range of services available to address their uniq
needs, the MEP will consult with other programs that serve migrants on an ongoing basis. These programs include
Migrant and Seasonal Head Start, state and federally funded language instruction programs for English learners (Title
[l Part A and stater@nsitional Bilingual Education), Summer Food Service Program, and McKinney Vento.
Committees formed to update the CNA and the SDP will include representation from the MEP as well as other local,
state and federal programs that work with migrant childrerddamilies in the areas of education, health, and other
ddzLILI2 NI aSNBAOSa® CKS O2YYAUGSSaQ YSYOSNEKALI FyR O2yiN
reports.

Throughout the planning, implementation and evaluation phases, the MEP focusthe unique needs of migrant

children. Specific service delivery strategies and objectives for preschool childresf;smitool youth and those who

have dropped out of school are developed and included in the state plan.

lllinois developed a comphensive needs assessment (CNA) in 2&1part of a continuous improvement process. It

includes identification and an assessment of
f ¢KS dzyAljdzS SRdzOF A2yttt ySSR&a 2F YAINI Yyl OKAfRNByY i
1 Other needs of ngrant students that must be met in order for them to participate effectively in school.

This analysis of needs provisla foundation for the future direction of the lllinois MEP through the service delivery
planning procesandsupports the overall coiiuous improvement and quality assurance processes of the lllinois
MEP and the overatSSA State Plan for lllinoikhe CNA serves as a springboard to set rigorous goals for the MEP
and to better servenigrantstudents in lllinois. Doing sirengthensthe plan.

The CNA will be updated periodically as necessary to respond to changes in the characteristics of the program and

migrant population in lllinoisThe CNA process will involve the collection and review of data on migrant student
achievementanddzii 02 YSasx GKS LISNOSLIiA2ya 2F YAINIyd adFrFF FyR LI
relevant demographic and evaluation datA.committee of stakeholders and experts will use the data to formulate a
comprehensive understanding of the charactécs of the migrant student population in Illinois and describe and

guantify their needs as well as solution strategies to guide the MEP.

When children arrive during the summer, local and comprehensive summer school projects assess newly identified
migrant children and youth to determine their individual strengths and areas for growth and support in mathematics
and reading. Oubf-school youth who are not proficient in English take an English language proficiency screener.
These assessment results arged to guide summer school instruction. During the regular school year, migrant
students enroll in the local schoahdare screened and assessed with the instruments used for all students.

ili.  Describe how the SEA and itscal operating agencies, which miagludeLEAs, will ensure that the
unique educational needs of migratory children, including preschool migratory children and migratory
children who have dropped out of schaoid other needs that must be met in order for migratory
children to participa effectively in schoolre addressed through the full range of services that are
available for migratory children from appropriate locihte andfederaleducational programs.
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A service delivery plan (SDP) designed to address the needs identified@NA guides the implementation of the

MEP. The SDP is developed in consultation with other local, state and federal education programs to determine the
unique educational needs of migrant children that are not addressed through existing servicesideuatify ways to
collaborate to more effectively promote academic success for migrant children.

The SDP provides distinct strategies and measurable program outcomes targeted toward school readiness for
preschool children, services tailored for eaftschoolyouth and youth who have dropped out of school, secondary
youth and high school graduation, and reading and mathematics education for elementary and middle school
students.

Each year, local projects implement the program as specified in the pamimunities where migrant families are
living. Local migrant project staff link children and families to existing programs and services including state and
federal Title Il funded language instruction programs for English learnersMHReffers sipplemental education

and support services to respond to the unique needs of migrant children and youth that are not addressed through
existing state, local, and federal educational prograrfise supplemental services are designed to provide continuity
of indruction for students who move from one school district or state to another.

Many migrant children are present llinoisonly during the summer months and return to their home state during
the school year. As a result, most MEP services are offeradgdiive summer months through both centbased
and homebased or itinerant programs. These services include

1 Preschool developmentally appropriate programs designed to prepare migrant children for a successful
school experience,

1 Grades KL2 integrated assroom instructiory math; reading/language arts; English as a second language;
science, technology, engineering, and mathematics (summer school); and tutorial support (during the regular
academic year),

1 Secondary school services to assist high schodests in achieving graduation, as well as postsecondary
and career preparation,

I Outreach and instruction illSEpreparation, life skills, and English as a second languagrifaf
schoolyouthsand thosewho have dropped out of school,

91 Ancillary suppd services, including health, nutrition, and transportation, and

1 Parentinvolvement activities.

During the regular school year, the local MEP project provides supplemental sesvickess
9 Outreach and assistance to enroll in regular school year progjra
1 Supplemental instructional or tutorial support,
1 A migrant advocate who works with schools and families in areas of high concentration to make sure
their needs are addressednd
1 An annual meeting with the migrant staff, high school counselor, andtident to review and update
0KS aGdzRSydQa 3INYRdzZ GA2Y LI Fyo

iv. Describe how thetateand itslocal operating agencies, which may includeAs, will use funds
received under Title |, Part C to promote interstate and intrastate coordination of services for
migratory children, including how tretatewill provide for educational continuity through the timely
transfer of pertinent school records, including information on health, when children move from one
school to another, whether or not such move occursgitimsmregular school yeée.g.,throughuse
of the Migrant Student Information Exchan@®S1X), among other vehicles)

Local operating agency data entry specialists enter information for eligible migrant children and yb@ISiNGS
files are transmted daily to MSIX. NGS student records include demographics, enrollments, course history, health
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and immunization information, and assessment results. lllinois has established timelines for entry of information in
line with the MSIX regulations. Looglerating agencies use NGS and MSIX to gather information about newly
arrived migrant children and youth to facilitate school placement and provision of appropriate set¥ices.

lllinois is part of several multistate consortia that seek to improve thatifleation and recruitment, policies, and
educational services and programs for migrant students:
1 Two migrant incentive grant consortia: Identification & Recruitment Rapid Response
Consortium and Graduation and Outcomes for Success foof2B¢thool Yoth.
1 llinois is part of the NGS consortium that collects and shares data among several states,
including Texas, which is home to a large number of migrant families that come to lllinois.
1 lllinois also participates in MSIX.

Being part of these consortizas enabled lllinois to establish a system that ensures that school records are transferred

from one school to another in a timely manner when migrant students cross state bordlersis is in contact with

neighboring states to ensure that migrant dients are identified and provided with servicdsurther, lllinois has

developed relationships with school districts in sending states as well as other migrant proguaimas the Texas

Migrant Interstate Program, to ensure continuity for migrantstuden ¢ K2 f SI @S Lttt Ay2AaQ aoOK2z2
academic yeailllinois administershe State of Texas Assessments of Academic ReadBE&Sg\Rexam which isthe

Texas state academic test, during the summer for migrant students required to take it.

V. Describe the unique educational needs ofthie a migraiosy children, including preschool
migratory children and migratory children who have dropped out of sciwadlother needs that must
be met in order for migratory children to participate effedii in schoolpased onthe t a maostd s
recent comprehensive needs assessment.

Based on the most recent CNA, the following are indicators of the unique education needs of Illinois migratory
children:

For Reading and Mathematics

1 The migrant student aainment in reading needs to increase B§.6percent to close the performance
gap between migrant and nemigrant students.

1 The migrant student attainment in math needs to incredry 21.4percent to close the performance gap
between migrant and nomigrant students.

1 Migrant students need instruction and materials that work within the context of migrant programs
where students enter and leave at different times.

1 Migrant students need English language support in content area instruction at a high¢énaataon
migrant students.

For School Readines$ar Preschool Children
1 Migrant children need to increase alphabet and emergent literacy skills.
1 Preschool migrant children need to increase math skills to prepare for school.

For High School Graduation drServices to Oubf-School Youtrand Those Who Have Dropped Out of
High School
1 Attainment on state assessments needs to increase by 20 to 51 percent to close the performance gap
between migrant and nomigrant students.

155 This includes children identified through Migrant aBeasonal Head Start
PAGEi17



Final Response to ED feedback 08.29.17

1 The percentage of students comple math and English courses needs to increase by 13 percent.

1 Migrant students need instruction and materials that work within the context of migrant programs
where students enter and leave at different times.

1 Migrant youth need to increase knowledge aaidilities related to basic life skills and English language
skills.

For Ancillary and Support Services

1 MEP staff need to have the opportunity to receive training in methods of connecting content instruction
to the diverse needs and backgrounds of midremildren.

1 Migrant families need adequate access to transportation and nutrition resources.

1 Migrant children and youth need to be screened for dental, health, and vision issues; prahkrase
identified need to be addressed.

1 Migrant families needdeas for helping their children succeed in school, including ideas for helping in
core content areas, navigating the school system, and preparing for postsecondary options.

1 Migrant families need access to educational materials and school supplies iorie h

Migrant families need access to educational materials and school supplies in the home.

Vi. Describe theurrent measurable program objectives and outcomes for TRéetIC, and the
strategies the SEA will pursue on a statewide basis to achievelgechivies and outcomes
consistent with section 1304(b)(1)(D) of the ESEA

ISBE has established Measurable Program Outcomes to determine whether the program has met the unique
educational needs of migrant children and youth as identified through the GiNAd following areas:

Reading and Mathematics

la: Migrant students participating in a summer program for at least three weeks will demonstrate a statistically
significant gain (at the .05 level) in reading/literacy between prad posttest using an ppropriate performance
based reading/literacy assessment.

1b: Migrant students participating in the MEP regular year reading/literacy instructional services for at least three
months will demonstrate a statistically significant gain (at the .05 levedading/literacy skills as measured by a
classroom teacher survey that considers classroom performance, grades, and other indicators of reading/literacy
achievement.

1c: Migrant students participating in a summer program for at least three weeks will mtnate a statistically
significant gain (at the .05 level) in math betweenqaed posttest using an appropriate performandmsed math
assessment.

1d: Migrant students participating in the MEP regular year math instructional services for at legesnhtbnths will
demonstrate a statistically significant gain (at the .05 level) in math skills as measured by a classroom teacher survey
that considers classroom performance, grades, and other indicators of math.

School Readined®r Preschool Children

2a:Eighty percent of all preschool migrant students participating for at least three weeks in summer school programs
will show a gain of 3.0 in the combined scores of the Emergent Literacy Skills and Alphabet subtests of the New York
MEP Early Childhood Edion (ECE) Assessment.
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